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Introduction

 Introduction
Welcome to Human and Social Development NQF Level 4. Human and Social 
Development comprises the study of the life stages of human beings and the 
ways in which groups of human beings function in society.

Human and Social Development explores the ways in which young children 
learn, and the ways in which their families and schools educate and teach 
them. The subject is therefore concerned with the entire lifespan from birth 
through to death, and with social issues that impact on education. 

Human and Social Development does not exist in a vacuum. It is closely 
integrated with the other two core subjects of the Education and Development 
programme: Learning Psychology and Art and Science of Teaching. It is also 
closely integrated with Early Childhood Development, an elective for this 
programme.

Human and Social Development aims to enable students to:
1. develop logical thought processes and analytical and critical abilities in 

both speaking and writing 
2. identify and propose resolutions in human and social problems in which 

responses display that responsible decisions using critical and creative 
thinking have been made 

3. work effectively with others as a member of a team, group, organisation 
and community and especially regarding learning and teaching 

4. organise and manage oneself and one’s activities responsibly and 
effectively 

5. collect, organise and critically evaluate information within the context of 
human and social development 

6. develop an understanding of the human and social environments 
through meaningful interpretation of the knowledge, skills, attitudes and 
behaviours prevalent in human life and society

7. communicate effectively using visual, mathematical and language skills 
in the modes of oral and written presentations

8. use science and technology effectively and critically showing 
responsibility towards the environment and the positive development of 
all others and their families and communities

9. be culturally and aesthetically sensitive across a range of human and 
social contexts

10. contribute to the full personal development of each human being and the 
social and economic development of the society at large, by: 
• reflecting on and exploring a variety of strategies to learn more 

effectively 
• participating as responsible citizens in the life of local, national and 

global communities 
• being culturally and aesthetically sensitive across a range of social 

contexts 
• exploring education and career opportunities 
• developing ethical entrepreneurial opportunities where possible.

 Topics, Subject Outcomes and Learning Outcomes
All the work you will cover in Human and Social Development at NQF Level 4 
is based on the Subject Guidelines for Human and Social Development 
Level 4 (April 2008). This curriculum document, published by the Department 
of Higher Education and Training, stipulates the three Human and Social 
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Development topics that you must cover, the Subject Outcomes and Learning 
Outcomes for each of these topics, as well as the Assessment Standard for 
each Learning Outcome. The curriculum document is too long to reproduce 
here, so we will provide only the most important information. However, 
you should remember to ask your lecturer to make a copy of this document 
available, and to discuss it with your class, so that you are fully aware of what 
is expected of you at NQF Level 4.

Topic 1: Critical thinking for education and development 
SUBJECT OUTCOME

1. Investigate and compare strategies for ‘critical thinking’

ASSESSMENT STANDARDS LEARNING OUTCOMES

• The term ‘critical thinking’ is defined and processes used 
in ‘critical thinking’ are explained using local examples.

• Methods for asking critical questions are investigated 
and compared using local examples.

•  Range: including ‘open’ questions and SWOT (Harvard 
Business School), Four Open Questions (Paulo Freire), 
‘But why?’ (David Werner) method, and the ‘Why, when, 
where, what, who and how’ (Rudyard Kipling) method

• Define the term ‘critical thinking’ and explain processes 
used in ‘critical thinking’ using local examples.

• Investigate and compare methods for asking critical 
questions using local examples.

•  Range: including ‘open’ questions and SWOT (Harvard 
Business School), Four Open Questions (Paulo Freire), ‘But 
why?’ (David Werner) method, and the ‘Why, when, where, 
what, who and how’ (Rudyard Kipling) method

ASSESSMENT TASKS OR ACTIVITIES

• Written response on at least two readings about critical thinking
• Reflective journal writing on class discussions and demonstrations of the use of questioning skills for critical thinking
• Reflective journal writing on critical reading activities in class and in group work
• Presentations on the use of thinking on a particular issue

SUBJECT OUTCOME

2. Examine and explain ways in which critical thinking is applied to topics and issues

ASSESSMENT STANDARDS LEARNING OUTCOMES

• Writing skills are used to demonstrate the skills of 
developing a reasoned argument for or against a point.

• Critical thinking is linked to the Critical Cross-Field and 
Developmental Outcomes in education and development 
with both children and adults.

• Own and others’ reactions to the use of critical thinking by 
adults or by children are investigated and reflected upon.

• Use writing skills to demonstrate the skill of developing 
an argument for or against a point.

• Link critical thinking to the Critical Cross-Field and 
Developmental Outcomes in education and development 
with both children and adults.

• Investigate and reflect upon own and others’ reactions to 
the use of critical thinking by adults or by children.

ASSESSMENT TASKS OR ACTIVITIES

• Reflective journal writing using the following format:
 – Introduction
 – Key question asked
 – Purpose of writing
 – Argument using key concepts illustrated by local examples

 – Conclusions
 – Recommendations
 – List of references

• Written response to a practical observation of critical and non-critical thinking questions given by adults to adults and 
to children, and their reactions

• Practical demonstration of the development of an argument

Topic 2: Theories of human development  
SUBJECT OUTCOME

1. Investigate and compare theories of human development

ASSESSMENT STANDARDS LEARNING OUTCOMES

• Theoretical aspects of psychomotor development 
from birth to death, including motor, sensorial, 
brain development and perceptual development, are 
investigated and compared with observations of human 
beings in local contexts.

• Investigate theoretical aspects of psychomotor 
development from birth to death, including motor, 
sensorial, brain development and perceptual 
development, and compare with observations of human 
beings in local contexts. 
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ASSESSMENT STANDARDS (CONTINUED) LEARNING OUTCOMES (CONTINUED)

• Theories of socio-affective development including 
those of Erikson, Kohlberg, Fowler and Bowlby are 
investigated and compared with observations of human 
beings in local contexts. 

• Theories of cognitive development, including those of 
Piaget and Vygotsky (socio-cultural), are investigated and 
compared through observations of human beings in local 
contexts.

• Investigate theories of socio-affective development, 
including Erikson (psycho-emotional), Kohlberg (moral), 
Fowler (spiritual) and Bowlby (attachment theory), 
through observations of human beings in local contexts. 

• Investigate theories of cognitive development, including 
those of Piaget and Vygotsky (socio-cultural), through 
observations of human beings in local contexts.

ASSESSMENT TASKS OR ACTIVITIES

• Presentation of a theory e.g. of motor, sensorial, brain development, perceptual development with examples from 
observed human activity to illustrate the theory

• Presentation of a theory by e.g. Erikson, Kohlberg, Fowler or Gilligan with examples from observed human activity to 
illustrate the theory 

• Presentation of a theory by e.g. Piaget, Vygotsky or Gardner with examples from observed human activity to illustrate 
the theory

SUBJECT OUTCOME

2. Investigate and compare different theories of intelligence 
Range: Intelligence Quotient, Emotional Quotient, Spiritual Quotient, and Social Quotient

ASSESSMENT STANDARDS LEARNING OUTCOMES

• The notion of Intelligence Quotient (IQ), its history, 
relevance to inclusive education, and latest research on 
the issue are investigated. 

• The notion of Emotional Quotient (EQ), its history (e.g. 
Goleman), relevance to inclusive education, and latest 
research on the issue are investigated.

• The notion of Spiritual Quotient (SQ), its history (e.g. 
Zohar), relevance to inclusive education, and latest 
research on the issue are investigated.

• The notion of Social Quotient (SQ), its history (e.g. 
Goleman), relevance to inclusive education, and latest 
research on the issue are investigated.

• Own Quotients are investigated and personal strengths 
and challenges as an education and development 
specialist at Level 4 on the FET Band reflected upon.

• Investigate the notion of Intelligence Quotient (IQ), its 
history and relevance to inclusive education, and latest 
research on the issue. 

• Investigate the notion of Emotional Quotient (EQ), 
its history (e.g. Goleman) and relevance to inclusive 
education, and latest research on the issue.

• Investigate the notion of Spiritual Quotient (SQ), its 
history (e.g. Zohar) and relevance to inclusive education, 
and latest research on the issue.

• Investigate the notion of Social Quotient (SQ), its history 
(e.g. Goleman) and relevance to inclusive education, and 
latest research on the issue.

• Investigate own Quotients and reflect on personal 
strengths and challenges as an education and 
development specialist at Level 4 on the FET Band.

ASSESSMENT TASKS OR ACTIVITIES

• Written reflections upon each of the ‘Quotient’ theories and their relevance in application to human beings living locally 
• Electronic presentations of an application of the theories to a celebrity or famous person in history 
• Written reflections on own self, strengths and challenges

Topic 3: Theories of social development 

SUBJECT OUTCOME

1. Investigate and compare ideas about educational development

ASSESSMENT STANDARDS LEARNING OUTCOMES

• The transformative nature of the national education 
curriculum and OBE are explained and reflected upon. 

• The structure of the National Qualifications Framework 
for education in South Africa is critically investigated 
and explained. 

• The fundamental, core and elective learning aspects of 
the National Qualifications Framework in South Africa 
are investigated and explained.

• Ways in which the national education curriculum relates 
to the South African Constitution and education policies 
such as White Papers 5 and 6 are investigated and 
explained.

• Explain and reflect upon the transformative nature of 
the national education curriculum and OBE. 

• Investigate and explain the structure of the National 
Qualifications Framework for education in South Africa.  

• Investigate and explain the fundamental, core and 
elective learning aspects of the National Qualifications 
Framework in South Africa.

• Investigate and explain the ways in which the national 
education curriculum relates to the South African 
Constitution and education policies such as White Papers 
5 and 6.
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ASSESSMENT TASKS OR ACTIVITIES

• Journal response to class ‘search and find’ research and debate activity
• Written response to a series of discussions with guest lecturers, and readings on each of the topics. Presentations to the 

class on one aspect. 
• Summary journal structure:
• Introduction 
• Key question asked 
• Purpose of writing
• Point of view taken 
• Key concepts illustrated by local examples 
• Conclusions
• Recommendations 
• List of references 

SUBJECT OUTCOME

2. Investigate and compare ways in which curriculum statements may be interpreted to define learning activities 
and assessment methods

ASSESSMENT STANDARDS LEARNING OUTCOMES

• Ways of using and assessing outcomes in terms of the 
underpinning principles and values of the Constitution 
are investigated and reflected upon. 

• Ways of overcoming barriers to learning and 
participation through the curriculum are investigated 
and reflected upon.

• Investigate and reflect upon ways of using and assessing 
outcomes in terms of the underpinning principles and 
values of the Constitution. 

• Investigate and reflect upon ways of overcoming 
barriers to learning and participation through the 
curriculum. 

ASSESSMENT TASKS OR ACTIVITIES

• Written presentation of interviews and readings completed on various learning outcomes

 How you will be assessed
The curriculum document, Assessment Guidelines for Human and Social 
Development Level 4 (April 2008), published by the Department of Higher 
Education and Training, stipulates how assessment at Level 4 in Human 
and Social Development is to be conducted. We will summarise the most 
important information in this section.

Assessment involves a process of collecting and interpreting information to 
determine your progress to see how you are performing. There are different 
methods that can be used for assessment (self, peer, group and lecturer 
assessment) and assessment can occur for different reasons and at different 
times and in different places. Assessment should always be transparent and 
linked to criteria. These criteria are what make up Assessment Standards.

FET assessment is usually done according to five levels of competence. Each 
level description is contained in the table below.

RATING CODE RATING MARKS %

5 Outstanding 80–100

4 Highly competent 70–79

3 Competent 50–69

2 Not yet competent 40–49

1 Not achieved 0–39

Assessment at Human and Social Development Level 4 is divided into internal 
continuous assessment (50%) and external summative assessment (50%):  
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 Internal continuous assessment (ICASS)
Internal assessment has a theoretical component and a practical (or 
application) component.

• The theoretical component forms 50% of the internal assessment mark. 
Assessment of the theoretical component takes the form of groupwork 
activities, individual discussions that your lecturer has with you, as well 
as class, topic and semester tests, and internal examinations. Within 
each topic, assignments, case studies, reflective writing (journals), critical 
analysis of theoretical concepts, and tests can be presented. 

• The practical (or application) component forms the other 50% of 
the internal assessment mark. The practical component includes 
observations in various settings, interviews with various people and 
case studies citing various social contexts. All practical components must 
be indicated in a portfolio of evidence (PoE). Internal assessment of the 
practical component takes the form of assignments, practical exercises, 
case studies and practical examinations in a simulated educational 
environment.  
 You will be expected to complete practical exercises on a daily basis. 
Practical exercises include interviews, observations, simulations and 
role plays. Written evidence of reflection on practice within topics is 
also expected from you on a weekly basis – this reflection is to include 
argument, critical thinking and application to different contexts. 

 External summative assessment (ESASS)
External assessment also has two components:

• A national examination, which is conducted annually in October or 
November by means of a paper(s) set and moderated externally. The 
Assessment Guidelines suggest the following distribution of cognitive 
application: 

KNOWLEDGE AND 
COMPREHENSION

APPLICATION ANALYSIS, SYNTHESIS 
AND EVALUATION

50% 25% 25%

• An integrated summative assessment task (ISAT), which is set by 
an externally appointed examiner and conveyed to colleges in the 
first quarter of the year. The integrated assessment approach enables 
you to be assessed in more than one subject with the same integrated 
summative assessment task. Ask your lecturer and refer to the 
Assessment Guidelines for details regarding this task. 

 Weighted values of topics

TOPICS WEIGHTED VALUE

1. Critical thinking for education and development 30%

2. Theories of human development 35%

3. Theories of social development 35%

Total 100%
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 How your final mark will be calculated

INTERNAL ASSESSMENT Student’s mark/100 × 50 = mark out of 50 (a)

EXAMINATION MARK Student’s mark/100 × 50 = mark out of 50 (b)

FINAL MARK (a) + (b) = mark out of 100

All marks are systematically processed and accurately recorded to be 
available as hardcopy evidence for, amongst others, purposes of moderation 
and verification, as well as purposes of reporting.

To pass in this subject, you must obtain at least 50% in internal continuous 
assessment and 50% in the examination.

 About this book
As you work through this book, you will find that many new words are 
explained in DEFINITION boxes. At the end of the book, there is a glossary 
explaining the most important terms used in this book, and in the subject. You 
can use the glossary to check any terms that you are unsure of.

On the next page, you will find more information on how this book works. 
Enjoy the course, have fun with the activities – and prepare yourself for a 
successful career using Human and Social Development to back you up!



Chapter 1

Critical thinking for education and development

By the end of this chapter, you will be able to:

• Define the term ‘critical thinking’ and explain processes used in ‘critical thinking’ using 
local examples.

• Investigate and compare methods for asking critical questions using local examples. 
Range: including ‘open’ questions and SWOT (Harvard Business School), Four Open 
Questions (Paulo Freire), ‘But why?’ (David Werner) method, and the ‘Why, when, 
where, what, who and how’ (Rudyard Kipling) method

• Use writing skills to demonstrate the skill of developing an argument for or against a 
point.

• Link critical thinking to the Critical Cross-Field and Developmental Outcomes in 
education and development with both children and adults.

• Investigate and reflect upon own and others’ reactions to the use of critical thinking 
by adults or by children.
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 Topic 1:  Critical thinking for education and 
development

 Introduction

In today’s world, information is everywhere. You can find it on the internet, 
TV, radio and computers, in newspapers, magazines and books, and even on 
your cellphone. But not all of this information is relevant or reliable. How do 
you know what information to trust?

Critical thinking is a valuable skill that teaches you how to make sense of 
information and use it appropriately. As a teacher, you need to know how 
to think critically. You also need to teach your learners how to develop their 
critical thinking skills.

In Unit 1, you will learn what critical thinking is, and what processes are used 
in critical thinking. You will also learn how to ask questions that encourage 
critical thinking, and what methods you use to ask critical questions.

In Unit 2, you will learn how to apply critical thinking to a topic or issue. You 
will see how to use writing skills to develop an argument, link critical thinking 
to outcomes in education, and investigate reactions to using critical thinking.

 Unit 1: Strategies for critical thinking
Subject outcome

Investigate and compare strategies for ‘critical thinking’. 

Learning outcomes

• Define the term ‘critical thinking’ and explain processes used in ‘critical 
thinking’ using local examples.

• Investigate and compare methods for asking critical questions using local 
examples. 
Range: including ‘open’ questions and SWOT (Harvard Business School), 
Four Open Questions (Paulo Freire), ‘But why?’ (David Werner) method, 
and the ‘Why, when, where, what, who and how’ (Rudyard Kipling) method

1.1 What is critical thinking?

What does critical thinking mean to you? Consider the following two thought 
processes.

Thought process one

You really want a cellphone and know that the 
gangs in your area can supply you with one for a 
good price. You know that the gangs are involved 
in criminal activities, and realise that somebody 
may have been hurt or killed during the robbery 
during which the gangs acquired the cellphone you 
want to buy from them. You realise that this is not a 
legitimate way to get a cellphone, and decide to save 
up to buy one for the full price at a shop instead.
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Thought process two

You use a R10 note to 
buy a loaf of bread from 
the shop for R8.95. 
The cashier gives you 
50c change. You subtract 
R8.95 from R10 in your 
head and realise that you 
need R1.05 change, not 
50c.

Now read the following definition of critical thinking:
Critical thinking is thinking about things in a way that is open-minded, 
reflective, accurate, inquiring, reasonable and responsible. Its aim is to 
learn the truth.

Do you agree that the example in the picture above is not an example of 
critical thinking, but the example in the picture on the previous page is? This 
is because checking your change in a shop is a lower-order thought process, 
but analysing the source of the cellphone the gang offers you is a higher-order 
thought process.

An important aspect of critical thinking is that people are not born with it – 
they need to learn how to do it. This is where teachers come in. It is your job 
as a teacher to teach your learners how to think critically so that they can 
achieve their full potential in their lives.

1.1.1 Bloom’s taxonomy and the processes used in critical thinking
Do you remember learning 
about Bloom’s taxonomy 
in Levels 2 and 3? Here is a 
reminder of the levels in the 
taxonomy.

Can you see how critical 
thinking encourages you 
to analyse, synthesise and 
evaluate information, and not 
just to accept that it is true? 
So, critical thinking engages 
the thinker at the higher levels of Bloom’s taxonomy. It involves taking your 
thinking skills to another level so that you can draw meaningful conclusions.

For example, suppose you were bitten by a dog on the beach when you were 
a child. The owner of the dog hadn’t socialised the dog properly when it was 
a puppy, which made the dog aggressive. The owner of the dog also didn’t 
keep the aggressive dog on a leash in public places. The bite made you afraid 
of dogs, and reluctant to go to the beach in case you encountered another 
aggressive dog.

Now suppose that one of your friends, who owns a dog, suggests that you have 
a sunset picnic on the beach this weekend. Your friend wants to involve her 

Evaluation

Synthesis

Analysis

Application

Comprehension

Knowledge

Bloom’s taxonomy
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dog. Her dog is very well behaved and not at all aggressive. But the minute 
you hear about her idea, you think it’s a bad idea, because you don’t want to 
be bitten by a dog again. So, you don’t go to the gathering.

You’ll probably agree that you didn’t use critical thinking to make your 
decision. If you had used this method of thinking, you would have been 
able to reflect on your own experiences objectively. You would analyse your 
reasons for disliking the beach and realise that you dislike dogs, not the 
beach, and that you dislike aggressive dogs, not all dogs. You would synthesise 
the available information, namely that your friend is a responsible dog-owner 
who has socialised her dog properly, and that a gathering of your friends on a 
beautiful beach could be enjoyable. You would evaluate the information, and 
draw the conclusion that there is nothing to fear, and you will have a good 
time at the beach. Your thinking would affect your actions because, instead of 
staying at home alone on the weekend, you would go with your friends and 
share the experience. You would see how well behaved and pleasant your 
friend’s dog is – and you might even start to like dogs!

1. Read the definition of critical thinking on page 3 again.

2. Can you identify areas in your life in which you use critical thinking?

3. Can you identify areas in your life in which you don’t use critical 
thinking?

4. Discuss how critical thinking changes your actions and beliefs.

5. Record your group’s answers in the form of a report. Your lecturer will 
assess your report against the criteria given below.

THE REPORT ... MARKS

1. shows that the group members understand critical thinking. (10)

2. shows that the group members can apply the concepts of critical 
thinking to their own lives. (10)

3. demonstrates that the group members understand the way in  
which critical thinking can change one’s actions and beliefs. (10)

4. is well-written, correctly formatted, containing good spelling. (10)

5. was completed on time and with a positive attitude. (10)

Total mark: ___ / 50 = ____ % Overall rating code: ____

(Refer to the table on page ix.)

Lecturer’s comments:

Activity 1 Discuss the meaning of critical thinking 
 Do this activity in a small group.

1.2 Methods for asking critical questions

Questioning things is an essential part of critical thinking. This is because 
when you think critically, you don’t accept things at face value. You 
interrogate what you read, see and hear, so that you can evaluate the 
information you receive and choose the best belief or action in response to 
that information. You continue to interrogate the information you receive 
until you reach the truth.

PAUSE FOR 
THOUGHT

Critical thinking can also 
be creative thinking. Can 
you see the connection 
between thinking critically 
and thinking creatively?

DEFINITION
When you interrogate 
information, you 
question all of its aspects 
thoroughly to determine 
whether it is true or false.
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For example, suppose you are a teacher at a school. You buy the newspaper 
on 1 April, April Fool’s Day, a day on which people play practical jokes on each 
other. The headline of the newspaper reads ‘Government Abolishes Income 
Tax’. You know that you pay about R1 000 per month on income tax. Now that 
the government has abolished income tax, you will have an extra R1 000 per 
month to spend!

You go to your favourite clothing shop as soon as possible, and buy a whole 
lot of new clothes on your account. You believe that you will be able to pay 
the account instalments easily with your extra money. You also buy yourself a 
new cellphone using cash from your salary.

The following day, your colleagues tell you how smart you look in your new 
clothes. You thank them for their compliments, and tell them that you can afford 
to dress more smartly now that you don’t have to pay income tax anymore. Your 
colleagues laugh when you tell them you read about this in the newspaper the 
day before. They tell you that the newspaper article was a practical joke for April 
Fool’s Day, and that the government would never abolish income tax.

How could asking critical questions about the newspaper article have helped 
you to save your money? The following mind map shows you this.

The  
government 

has abolished 
income tax, so I 
can spend more 

money.

When did the newspaper 
article appear? Is there 
anything special about 

the date?

If I’m not paying for 
public services through 

income tax anymore, will 
service delivery become a 

problem in my area?

Why would the 
government abolish 

income tax in a country 
that has a large population 
of poor people to support?

How will the government 
generate income to run 

the country without 
income tax?

Who wrote the newspaper 
article? Is it a political 

correspondent with links  
to the government?

Is the news true 
just because it 
is written in a 
newspaper?

Should I believe 
the information  

I have read?

Should I act on the 
information I have 
read by going on a 

shopping trip?

 Asking critical questions about information

Can you see that if you had asked the critical questions in the mind map, 
you may have come to the conclusion that the newspaper article, written on 
April Fool’s Day, cannot be true because the government needs income tax to 
deliver services and run the country? This conclusion would have prevented 
you from spending your money on clothes and a cellphone.

How do you know what kinds of critical questions to ask when you think 
critically about an issue, however? In the next section, we look at four 
different critical questioning methods:
• open questions and the SWOT analysis

• Paulo Freire’s philosophy and critical pedagogy

• David Werner’s ‘But why?’ method

• Rudyard Kipling’s ‘Why, when, where, what, who and how’ method.
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1.2.1 Open questions and the SWOT analysis
Open questions
Consider the following two questions:

1. Why do you want to be a teacher?
2. Do you want to be a teacher because you want to work with children?

Which question do you think will give you the most detailed answer? If you 
think it is the first question, you are right. This is because the first question 
is called an open question, whereas the second question is called a closed 
question.

Closed questions can be answered with ‘yes’, ‘no’ or a very short phrase. Here 
are some more examples:

QUESTION ANSWER

Isn’t the weather horrible today? Yes/No

What kind of car is that? A Toyota

Did you enjoy reading that book? Yes/No

Do you think that movie was boring? Yes/No

Is teaching a rewarding career? Yes

Open questions require answers that are more detailed. Sometimes, they 
aren’t even in question form, but are structured as invitations for you to 
give information. An example of an open question like this is ‘Explain the 
importance of Bloom’s taxonomy in understanding how people learn.’ Open 
questions often begin with ‘what’, ‘when’, ‘why’, ‘where’ or ‘how’. Here are 
some more examples of open questions:

QUESTION ANSWER

Why do you think the 
weather is horrible today?

I think so because it is so cold and wet that I cannot get 
warm, even though I am wearing my warmest jersey.

Tell me about that car. It is an eco-friendly Toyota that uses a combination of 
electric power and petrol, so it produces very few toxic 
emissions.

What did you enjoy about 
reading that book?

The story was so exciting that I couldn’t wait to find out 
what would happen next.

What aspects of that movie 
did you find boring?

It was really predictable and like so many other movies – 
nothing about it surprised me.

Why is teaching a 
rewarding career?

It is rewarding because teachers witness the development 
of children as they move towards adulthood.

Copy and complete the table below by stating which questions are open 
questions and which are closed questions.

QUESTION QUESTION TYPE

1. What is cognitivism?

2. How does constructivism differ from cognitivism?

Activity 2 Identify open and closed questions 
 Do this activity on your own.
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QUESTION QUESTION TYPE

3. What are closed questions?

4. When was Lev Vygotsky born?

5. Explain Maslow’s hierarchy of needs.

6. What kind of barrier to learning is ADHD?

7. How does the Bill of Rights affect education policy in 
South Africa?

8. Describe how poverty can affect a child’s socio-affective 
development.

9. Is a knowledge of human and social development important 
for a successful teaching career?

10. How do open and closed questions differ?

Activity 2 (continued)

The importance of open questions for critical thinking
You have seen how open  
questions differ from closed 
questions by requiring more 
detailed information in their 
answers. How is this important 
for critical thinking? It is 
important because it 
encourages people to 
interrogate information in 
more detail. For example, 
suppose you are teaching your 
learners about 
entrepreneurship in 
South Africa. You want to 
explain to them that 
entrepreneurship involves 
starting your own business, 
and not getting a job in a 
business that is already 
established. Instead of giving 
your learners a straightforward 
description of what an 
entrepreneur is and what an 
employee in a business is, you 
could present your learners 
with an illustration (or a photo) 
such as the one alongside.

You could then ask the 
learners open questions 
about the illustration that 
will encourage them to think 
critically about what an 
entrepreneur is. 

Asking learners open questions about this 
illustration of an entrepreneur, for example, 
will encourage them to think critically about 
the subject.

Open questions can lead these learners to think 
critically about the content they study at school
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You could ask the following, for example:

1. What kind of business does Dineo, the woman in the illustration, run?
2. How big is the business?
3. How many people work in the business?
4. Why do you think Dineo is the only person who works in the business?
5. Why do you think her business is so small?
6. Do you think it was easy for Dineo to start her business?
7. How hard do you think Dineo has to work to run all aspects of her business?
8. What kind of risks do you think Dineo took to start a business like this one?
9. Why do you think Dineo isn’t working for the owner of a large, successful 

salon that employs many people?
10. Do you think you could become an entrepreneur?

Can you see that these questions require the learners to interrogate their 
beliefs about starting a business, and that this interrogation is a learning 
experience for the learners? Do you agree that this is a more meaningful 
way of teaching than simply telling the learners what an entrepreneur is and 
giving them some examples of entrepreneurs?

The Harvard Business School’s SWOT analysis
You might have heard about the SWOT analysis in your Life Orientation 
studies. The SWOT analysis is a questioning method that is commonly used in 
businesses and for large projects. It allows you to analyse important aspects 
of the business or project by asking questions about them. These aspects are:
• strengths

• weaknesses

• opportunities

• threats.

The questioning method is said to have started in the 1960s among academics 
at Harvard Business School, although the early days of the method are not 
documented. 

Strengths and opportunities are helpful to the business, and threats and 
weaknesses could harm the business. Strengths and weaknesses come from 
within the business, whereas opportunities and threats come from outside the 
business. You can see a diagram of this below.
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 [Source: http://www.businessteacher.org.uk/business-operations/swot-analysis/]

 A diagrammatic representation of the SWOT analysis

DID YOU KNOW
You can also use the 
SWOT analysis to assess 
your own personal goals 
and dreams.
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Let’s look at the example of Dineo’s beauty salon that we discussed earlier. 
Before Dineo decided to open her salon, she would have had to do a SWOT 
analysis to make sure that the strengths and opportunities outweighed the 
threats and weaknesses of her business idea. A SWOT analysis for Dineo’s 
business might look something like this:

WHAT ARE DINEO’S STRENGTHS?

• Dineo is a qualified hairdresser.
• She has good business sense.
• She is hard-working and a good 

potential entrepreneur.
• She has a strong drive to start her own 

business.

WHAT ARE DINEO’S WEAKNESSES?

• Dineo doesn’t have much money to buy 
the equipment she needs to get started.

• Being the only hairdresser, she may 
lose clients if she has to stay away from 
work if she gets sick.

WHAT OPPORTUNITIES EXIST FOR 
DINEO’S BUSINESS?

• People in Dineo’s area want a good, 
reasonably priced salon that is nearby 
so they save on commuting costs.

• Dineo has already established a name 
for herself in the community by going to 
people’s houses to do their braids.

WHAT THREATS EXIST TO DINEO’S 
BUSINESS?

• There is a big, well-established salon 
in the mall about 10 km away that 
could take away Dineo’s business if she 
doesn’t provide excellent service.

• There is a lot of crime in Dineo’s area, 
so she is afraid of her equipment being 
stolen.

 A SWOT analysis for Dineo’s business

The importance of the SWOT analysis for critical thinking
You can probably guess why SWOT analyses are important for critical 
thinking. Doing a SWOT analysis is a way to stimulate critical thinking 
because it makes you ask critical questions about an issue. You don’t only use 
the SWOT technique to analyse a business or project. You can use it to analyse 
something like a decision too, for example.

Suppose you think critically about the question ‘Do I have what it takes to 
become a teacher when I leave college?’ You could use a SWOT analysis to 
interrogate this question in the following way:

WHAT ARE MY STRENGTHS?

• I love children and have wanted to 
teach for many years.

• Children get on very well with me.
• I have a natural teaching ability.
• I see teaching as a way to serve my 

community.

WHAT ARE MY WEAKNESSES?

• Sometimes I don’t plan very well, so I 
may struggle with lesson plans.

WHAT OPPORTUNITIES ARE THERE FOR 
MY TEACHING CAREER?

• The education department in my 
province is always looking for people to 
fill teaching positions.

• My province has a skills deficit that 
good teachers can help to alleviate.

WHAT COULD THREATEN MY TEACHING 
CAREER?

• The government doesn’t always pay 
attention to teachers’ concerns and 
grievances.

• Many schools in my province are under-
resourced, making teaching challenging.

 How the SWOT analysis stimulates critical thinking

Can you see how the SWOT analysis is a questioning method that encourages 
you to think critically about issues?
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Use the following example to show how the SWOT analysis is important for 
stimulating critical thinking:

What is your opinion about OBE? Do you think it is an effective way of 
teaching in South Africa today? 
Use a SWOT analysis to formulate your answer.

Activity 3  Discuss the value of the SWOT analysis  
in critical thinking Do this activity with a partner.

Write a journal entry in which you reflect on your critical thinking skills. 
Use the following questions to guide you:

1. Have you ever been taught how to think critically?

2. Do you think you are a critical thinker? Why, or why not?

3. Can you give an example of a topic or issue you have thought critically 
about? Why do you think you have thought critically about this topic 
or issue?

4. Has your ability to think critically improved since you started this 
chapter?

Activity 4 Reflect on your critical thinking abilities 
 Do this activity on your own.

1.2.2 Paulo Freire and the importance of his philosophy for critical 
thinking
Paulo Freire was an educationalist who was 
born in Brazil in 1921. He died in 1997. He 
had views on educating children that differed 
significantly from the accepted ideas about 
education during his life. He had a big impact 
on informal education, and was one of the first 
thinkers to introduce the idea that education 
systems can contribute to people’s political 
oppression. He used education as a tool for 
social change as a result of this.

Freire’s thinking about education is very 
influential, and the Paulo Freire Institute has 
been developed at the University of California 
(Los Angeles) to study and maintain his teaching principles.

Freire’s philosophy of education centred around the idea that teachers need 
to become conscious of the contexts in which they work. This is because by 
developing this consciousness or awareness, teachers can change the reality 
of their learners’ education experiences. He also believed that teachers need 
to change the way they view education. Instead of pouring knowledge into 
passive learners, they need to enter into a dialogue with their learners. This 
dialogue should be a respectful process that involves teachers and learners 
working collaboratively to improve the quality of the education process for 
both the teacher and the learner.

Paulo Freire

PAUSE FOR 
THOUGHT

Freire believes that 
education systems can 
promote political systems 
and help to keep leaders 
in power. Can you see 
how Christian National 
Education in pre-
democratic South Africa 
did this?
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Freire believed that teachers need to think critically about the world and 
about the contexts in which they teach. They need to use what Freire called 
a critical pedagogy. Critical pedagogy aims to help learners to become 
conscious of critical thinking, especially thinking about their education 
contexts. The Teacher’s League of South Africa, for example, encouraged 
teachers in non-white schools during apartheid to use critical pedagogy to 
make their learners aware of the oppressive context in which they were being 
educated.

Freire’s beliefs encourage a questioning method that enables teachers and 
learners to reflect on the world, and act on it, in a way that brings change and 
transformation.

1. Have a class discussion about Paulo Freire’s philosophy and critical 
pedagogy. To prepare yourself for this discussion, use the internet or 
visit the library to do some additional reading about Paulo Freire and 
his education philosophy.

2. How do you think his education philosophy helped the Teacher’s 
League of South Africa during the apartheid years?

3. Do you agree that education can be an agent of political and social 
transformation and change? Refer to the apartheid education policies 
you learnt about in Level 3 and to the National Curriculum Statement.

4. Discuss some practical ideas you may have for using your classroom as 
an area for social change.

Activity 5  Link Paulo Freire’s philosophy to the South African 
education context Do this activity as a class.

1.2.3 David Werner’s ‘But why?’ method
David Werner was born in 1934. He is a 
professor of public health who has training 
in biology and education. He specialises 
in healthcare for remote rural areas, and 
has worked extensively at programmes for 
teaching healthcare workers in these areas. 
He founded a non-profit organisation called 
HealthWrights that is ‘committed to advancing 
the health, basic rights, social equality, and 
self-determination of disadvantaged persons 
and groups. We believe that health for all 
people is only possible in a global society 
where the guiding principles are sharing, 
mutual assistance, and respect for cultural 
and individual differences’ (http://www.
healthwrights.org).

In his work in disadvantaged and rural communities, Werner tried to get to 
the underlying causes of health problems. Many of these causes, he found, 
were complicated. On the next page is an example of a complicated problem 
from one of his books, Helping Health Workers Learn. It explains the causes 
of sickness in a village in Western Mexico.

DEFINITION
Pedagogy means an 
approach to teaching.

David Werner
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... [At first] I did not look far beyond the immediate causes of ill health. As I saw 
it, worms and diarrhoea were caused by poor hygiene and contaminated water. 
Malnutrition was mainly caused by scarcity of food in a remote, mountainous 
area where drought, floods and violent winds made farming difficult and harvest 
uncertain. 
 Little by little, I became aware that many of their losses – of children, or land 
or of hope – not only have immediate physical causes, but also underlying 
social causes. There is a photograph of a very thin little boy in the arms of his 
malnourished mother. The boy eventually died of hunger. The family was – and 
still is – very poor. Each year the father had to borrow maize from one of the big 
landholders in the area. For every litre of maize borrowed at planting time, he had 
to pay back three litres at harvest time. With these high interest rates, the family 
went into further debt. No matter how hard the father worked, each year more of 
his harvest went to pay what he owed to the landholder.
[Source: David Werner, Helping Health Workers Learn, from http://ctb.ku.edu/en/
tablecontents/sub_section_examples_1128.aspx]

From this extract, you can see that if Werner used conventional thinking to 
determine the causes of sickness in the village, he would make the following 
conclusions:
• Poor hygiene and contaminated water cause worms and diarrhoea.

• Nutrition-related sickness is a result of how difficult the environment 
makes it to farm successfully.

However, Werner was not content to stop thinking at this point. He wanted 
to think critically about the causes of sickness so that he could come up with 
more effective solutions. So he started asking critical questions about the 
causes of sickness. More specifically, he started asking one critical question, 
again and again, every time he thought he had an answer: ‘But why?’

Let’s look at the second conclusion above as an example. Asking ‘But why?’ 
about every answer will lead to the following train of thought:

They think the little boy in the photograph died of hunger.
But why?

He didn’t have enough to eat.
But why?

His family is very poor.
But why?

The environment makes it difficult to farm successfully so his family got into 
debt because they couldn’t make enough money from farming.
But why?

The owner of the land that the family farmed charged interest: for every litre 
of maize seeds that the boy’s family borrowed to start the season’s crops, they 
had to pay back three litres of maize when they harvested the crop.
But why?

The landowner could charge the family what he wanted, because the 
impoverished family had no social rights because of its economic position.

Can you see that Werner’s ‘But why?’ method got to the cause of the problem 
very effectively? Using his method, you can see that the little boy’s life would 
not have changed if aid workers gave him something to eat before he died. He 
would have survived on that occasion, but the family’s constant debt would 

DID YOU KNOW
Werner’s method is also 
known as the Chain of 
Causes.
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mean that he would become malnourished again and again due to his family’s 
socio-economic position. So, when using critical thinking, Werner realised 
that the cause of the boy’s illness was not only malnourishment – it was a 
much larger socio-economic problem.

The importance of David Werner’s method for critical thinking
Werner’s method embodies what critical thinking is about because it 
challenges people to keep going beyond what they think are solutions until 
they find the real cause of the problem. The method shows that constant 
critical questioning forces one to take all factors in a situation into account 
before one draws a conclusion about it. This leads to more disciplined 
thinking and more successful solutions to problems.

Read the article below. Then use the ‘But why?’ method to answer this 
question: Why do AIDS orphans have a greater risk of contracting HIV/AIDS 
themselves than children whose parents are still alive?

AIDS Orphans and Vulnerable Children (OVC):  
Problems, Responses, and Issues for Congress

by Tiaji Salaam

In many parts of the developing 
world, people rely on their own 
plots of land for the majority 
of their food consumption and 
income. However, significant 
populations of engineers, miners, 
police, lawyers, and the like 
rely on skills gained through 
education and professional 
training for income. Children 
who are affected by HIV/AIDS 
are less likely to be employed in 
these professions, as they have 
a lower chance of completing 
basic and secondary education. 
Without education and skills 
training, children orphaned and 
made vulnerable by HIV/AIDS 
are more likely to fall deeper 
into the cycle of poverty and 
engage in high-risk behaviour, 
which perpetuates the cycle of 
HIV transmission. Ultimately, 
the affected countries might find 
it harder to overcome national 
poverty and become effective 
members of the international 
economy.
 The economic challenges of 
children affected by HIV/AIDS 
occur in stages. The first stage 
often begins when children 

realise that their parent has AIDS 
and is likely to die. They begin 
to fear for their future, wonder 
who will care for them, and 
worry about how they will be 
able to stay in school. Children 
are often pulled out of school to 
care for an ailing family member, 
or because meagre household 
income is now spent on the sick. 
School fees, notebooks, and 
pencils become unaffordable 
and children begin to struggle 
to provide care and replace lost 
adult labour and income. At 
this stage, the quality of child-
rearing is compromised, and 
many important lessons on life 
skills and self-sufficiency are 
not taught, mostly because the 
parent(s) is too ill to transfer 
the knowledge. After one parent 
dies, most children continue to 
live with the surviving parent or 
a relative, but they often slide 
more deeply into poverty. For 
some, the next stage begins 
when they find themselves the 
heads of households. A young 
adolescent may be responsible 
for many siblings, some of whom 
may be infants. Children who 

are the heads of households are 
in a difficult position not only 
because they must now support 
their siblings with little to no 
education and/or employable 
skills, but also because they most 
likely have limited resources. In 
many cases many of the family’s 
possessions may have been 
sold to care for the sick. Large 
numbers of orphaned children 
find themselves in homes that 
cannot afford to pay school 
expenses and drop out to work 
in the household, fields, or 
on the street. Young children 
with minimal education or 
employable skills can be found 
doing work such as shining 
shoes, begging for money in 
the streets, bartending, selling 
food, and most often in the case 
of girls, becoming domestic 
workers. Many observers believe 
that the desperation of these 
young children makes them 
more vulnerable to abuse and 
exploitation, ultimately making 
them more susceptible to 
contracting HIV.
[Source: http://www.law.umaryland.
edu/marshall/crsreports/
crsdocuments/RL3225202112005.pdf]

Activity 6 Using David Werner’s ‘But why?’ method 
 Do this activity as a group.
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1.2.4 Rudyard Kipling’s ‘Why, when, where, what, who and how’ 
method
The next critical questioning method was 
devised by the British writer and poet Rudyard 
Kipling. Kipling was born in India in 1865 
and died in England in 1936. He wrote short 
stories, novels and poems, and was awarded 
the Nobel Prize for Literature in 1907.

Kipling formulated his method of asking 
critical questions in a poem. The first verse of 
the poem is as follows:

I keep six honest serving-men
(They taught me all I knew);
Their names are What and Why 
and When
And How and Where and Who.

In his poem, Kipling uses a metaphor to describe how the kinds of questions 
he asks serve him by giving him answers. He compares critical questions that 
start with what, why, when, how, where and who to servants who bring him 
the answers he wants. To get the information he needs, all he has to do is ask 
critical questions.

Let’s look now at the kinds of critical questions people ask when they use 
Kipling’s method.

QUESTION 
TYPE

DESCRIPTION

‘What’ 
questions

Questions that ask for specific information about an issue, such as ‘What 
actions need to be taken to integrate OBE into schools effectively?’
These questions help you to determine the specifics about an issue, for 
example ‘What does the governing body do?’

‘Why’ 
questions

Questions that ask about causes and effects, such as ‘Why did the 
Education Department introduce OBE?’
These questions help you to understand the reasoning behind events 
or decisions. 
They also help you to understand the consequences of actions and how 
actions, events and decisions are linked to each other.

‘When’ 
questions

Questions that ask about the sequence of things, such as ‘When did 
subjects become Learning Areas in National Curriculum terminology?’
These questions help you to identify the progression of events and issues.
They also help you to see connections between events.

‘How’ 
questions

Questions that ask about procedures and processes, such as ‘How did the 
government implement the National Curriculum Statement in schools?’
These questions help you to understand how things work and how to do 
things.
You can also use ‘how’ questions to find out about time and quantity, for 
example ‘How often do formal assessments need to be done during the 
school year?’ and ‘How much time should teachers allocate to revision in 
the year plan?’

‘Where’ 
questions

Questions that ask about place, such as ‘Where do teachers record exam 
results?’
These questions help you to identify the spatial aspects of an issue.

‘Who’ 
questions

Questions that ask about how people are connected to events or issues, 
such as ‘Who was the minister of education when the RNCS was released?’
These questions help you to attribute functions and roles to specific people.

DEFINITION
You will probably 
remember from your Home 
Language studies that a 
metaphor is a figure of 
speech in which a word, 
or a phrase, is applied to 
something to which it is 
not literally applicable.

Rudyard Kipling
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The importance of Rudyard Kipling’s method for critical thinking
You have probably recognised the similarity between Rudyard Kipling’s 
questions and open questions. The Rudyard Kipling method for asking critical 
questions is important for critical thinking because his questions encourage 
you to interrogate aspects of an issue that are related to time, sequence, cause, 
effect, place, process and people. These aspects of an issue all need to be taken 
into consideration when you think critically about something and when you 
need to consider all aspects of the issue so that you can draw a reasonable 
conclusion about it.

Write a reflective journal entry that answers the following questions:

1. How do you feel about using Rudyard Kipling’s method for asking 
critical questions?  
Do you think the method could help to stimulate critical thinking in 
yourself and in your learners?

2. Which critical questioning method do you think stimulates your 
personal critical thinking skills the most?

3. Have you found critical questioning methods helpful in using critical 
thinking practically? Why, or why not?

Activity 7 Using methods for asking critical questions 
 Do this activity on your own.

1. Read the following extract from an article on critical thinking. Use a 
dictionary to look up the meaning of any words you do not know.

2. Write a report about the reading, using the following questions to 
guide you:

a) Explain what the article says about prejudice, and how critical 
thinking can help you to avoid prejudice.

b) List some critical questions that you could ask about a person who 
is different from you racially, religiously or in terms of his or her 
physical abilities. Use the critical questioning methods you have 
covered in this section.

c) Explain how your critical questioning stimulated you to think 
critically about diversity issues.

3. Your lecturer will assess your report using a rubric.

Race, Religion, Physical Disability and Critical Thinking
An emphasis on race, religious 
differences, or physical 
disabilities usually focuses on the 
importance of treating people 
who seem different from us 
equally and fairly. The basic idea 
is that every person has a right 
to be treated without prejudice, 
and that people should not be 
discriminated against because 
of race, religion, or physical 
disability.

 Again, neither of these modes 
of thinking should be treated as 
an exception to the evaluative 
force of critical thought. Merely 
because one makes a demand 
based on the purported needs 
or rights of a certain race or 
religion or in speaking for 
persons with a particular 
physical disability does not 
guarantee that the reasoning one 
does is clear, accurate, precise, 

relevant, deep, open-minded, 
logical and fair. Moreover, the 
conflicting demands of multiple 
groups must be reasoned 
through and critically assessed.
 It is important that students 
come to understand that, 
because we are all naturally 
prejudiced in favour of people 
who appear to be similar to us, 
and consequently against people 
who appear to be different

Activity 8 Write about a reading on critical thinking 
 Do this activity with a partner.
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from us, we must consistently 
guard against such prejudice. 
Put another way, students must 
learn to recognise when their 
natural tendency to prejudge 
stands in the way of their ability 
to empathise with someone from 
another race, religion, or with 
someone who has a particular 
disability.
 Critical thinking helps students 
realise that just as ‘prejudice 
against’ certain people or groups 
is problematic, ‘prejudice for’ 

certain groups also creates 
problems. If we believe, for 
example, that our race is 
superior to other races, we fail 
to recognise that within ‘our 
groups’ are people who by any 
reasonable standards would 
be considered ‘black-hearted 
villains’, people who routinely 
manipulate and oppress other 
people, people who care 
only for themselves and who, 
consequently, have no concern 
for the manner in which their 

actions influence or harm others.
 Through critical thinking, 
students learn that the reasoning 
of all groups, including that 
of our ‘own’ groups, must be 
critically analysed and assessed 
for soundness and justifiability.

[Source: Elder, L., 2004, ‘Diversity: 

Making Sense of It Through Critical 

Thinking’, http://www.criticalthinking.

org/articles/diversity.cfm.]

Activity 8 (continued)

 Unit 2: Applying critical thinking to topics and 
issues
Subject outcome

Examine and explain ways in which critical thinking is applied to topics and 
issues.

Learning outcomes

• Use writing skills to demonstrate the skill of developing an argument for 
or against a point.

• Link critical thinking to the Critical Cross-Field and Developmental 
Outcomes in education and development with both children and adults.

• Investigate and reflect upon own and others’ reactions to the use of 
critical thinking by adults or by children.

2.1 Developing an argument using writing skills

Now that you have seen what critical questioning is, and how to ask critical 
questions to draw a conclusion about an issue, you can take your critical 
thinking skills further by using them to develop arguments.

A well-developed written argument is a demonstration of your ability to think 
critically. Remember, in the context of critical thinking, an argument is not a 
disagreement or fight. It is a way of asserting what you believe about an issue, 
and of clearly stating why you support one side of the argument and not the 
other.

In Unit 1, you saw that critical thinking aims to help you to draw conclusions 
that change your actions and beliefs. Drawing a conclusion about an 
issue involves assessing and evaluating the arguments for and against 
the issue. When you use writing skills to develop an argument, you use 
counterarguments to support your position on the issue.

DEFINITION
A counterargument is 
an argument offered in 
opposition to another 
argument. 
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Counterarguments are a critical part of argumentative writing, because 
they make your argument stronger. They do this by refuting the arguments 
against your position. For example, suppose I want to develop a written 
argument about why I prefer dogs to cats. I want to argue against the position 
that some people hold, that dogs are dirty. Instead of just saying, ‘Some people 
believe dogs are dirty,’ and then carrying on to explain why I don’t think this 
is the case, I could say something like this:

Some people prefer cats to dogs because they think dogs are dirty. They 
believe that dogs make your furniture dirty and your carpets smell, and 
that they always walk dirt through the house.

I can then go on to say that dogs are easy to bath, and that you can train dogs 
not to jump onto furniture and beds. You can train them to lie in their own 
beds and not on your carpets, and if you exercise them enough they won’t 
need to run around outside and then walk dirt into the house. Can you see 
that the more information I give about the counterarguments for my position, 
the better I can argue against the opposing position?

Let’s look now at using writing skills to develop an argument in more detail.

2.1.1 How to develop a written argument
To develop a written argument using critical thinking, you need to make 
sure that you present supporting information that is well thought out. For 
example, suppose you prefer the iPhone to the BlackBerry. Your friend asks 
you why. You say, ‘Because the iPhone is better.’ This isn’t an argument – it’s a 
statement of your opinion.

  To develop a strong written argument, you need to find and provide information that 
supports your position on the topic.

To develop a convincing argument about why you prefer the iPhone, you 
need to provide supporting information that is factual and verifiable. You 
can access this information by researching both of the smart phones and 
comparing things such as their battery capacity, reliability, quality, screen 
resolution and user-friendliness. If you find that your preferred smart phone 
is better in most of these areas, then you can say something like this instead: ‘I 
prefer the iPhone because its battery lasts longer, its software is easier to use 
and studies show that it is more reliable than the BlackBerry.’ 

Do you agree that this is a stronger argument for your position than the 
argument you gave by stating your opinion?

DEFINITION
To refute means to prove 
wrong.

DEFINITION
An opinion is a view, 
judgement or feeling 
about somebody or 
something.
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The flowchart below shows you the parts of a good written argument.

Write an introduction that states what your position on the topic is.

Write down the key question about your argument.

Develop your argument using supporting information, key concepts that you 
illustrate using examples, and counterarguments to strengthen your position.

Draw clear conclusions based on the critical thinking you used to develop your 
argument.

If appropriate, include some recommendations that are based on your 
conclusions.

Remember to use a list of references to show your reader where you got your 
supporting information from.

 The parts of a good written argument

The following table shows you how to apply the information you learnt in the 
flowchart. The table uses an example of an argument that states that critical 
thinking is an effective way of improving the quality of learners’ education.

PART OF 
WRITTEN 
ARGUMENT

EXAMPLE

Introduction Critical thinking is an effective way of improving the quality of 
learners’ education because it teaches them essential skills for 
thinking logically, objectively, reflectively and reasonably. Teaching 
critical thinking skills is important because learners will not 
develop critical thinking abilities on their own, and every learner 
deserves the skills required to find the truth about issues.

Key question 
about the 
argument

Why is critical thinking so important in the education of learners?

Development 
of argument, 
including 
counterarguments

In this section, you could:
• give a definition of critical thinking
• explain why the philosophy of critical thinking differs from more 

traditional approaches to education, mentioning educators such 
as Freire

• explain the consequences of learners not acquiring critical 
thinking skills at school and the effects of this on their futures

• outline and refute the counterargument: the perspective of 
traditional education that states that critical thinking is not 
important to learners, but that knowledge gained passively is the 
most important aspect of a learner’s education

• use supporting information from various sources to substantiate 
the points you make.

Conclusions In this section, conclude that an approach to education that includes 
critical thinking benefits learners more than traditional knowledge-
based approaches to education.
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PART OF 
WRITTEN 
ARGUMENT

EXAMPLE

Recommendations Recommend that critical thinking becomes a more explicit part of 
the school curriculum.

References Make a list of all the sources you used to develop your argument so 
that you acknowledge the writers and theorists who helped to shape 
your view on the topic.

1. Discuss some topics related to education and to your future as teachers 
that your group members feel strongly about.

2. Select a topic.

3. Use the structure in the flowchart on page 22 to develop a written 
argument for or against the topic you have chosen. Make sure you:

• discuss the different sides of the argument so that you are 
equipped to include some counterarguments

• use critical thinking and ask critical questions to search for the 
truth of the matter

• use as many different research sources as you can to complete the 
assignment.

Your lecturer will assess your written argument against each of the criteria 
below and then award an overall rating.

THE GROUP’S WRITTEN ARGUMENT ... RATING CODE

1. shows that the group members understand how to use writing 
skills to develop a written argument.

2. is coherently structured, containing an introduction, key 
question, argument development with counterarguments, a 
conclusion, recommendations and references.

3. demonstrates that the group members understand the way in 
which critical thinking can help one to develop arguments that 
are well thought through.

4. is well-written, correctly formatted, containing good spelling.

5. was completed on time and with a positive attitude.

Lecturer’s comments:

Overall rating:

RATING CODE DESCRIPTION

5 Outstanding (All aspects of all criteria met in an outstanding manner)

4 Highly competent (All aspects of all criteria met)

3 Competent (Key aspects of all criteria met)

2 Not yet competent (Only about half of the criteria met)

1 Not achieved (A negligible number of criteria met)

Activity 9 Develop a written argument using critical thinking 
 Do this activity in a group.
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Write a journal entry in which you reflect on the way in which you 
completed Activity 9. Your entry should take the same format as the written 
argument in Activity 9. You should argue whether, on reflection, you felt 
the activity to be useful.

Activity 10 Write a journal entry reflecting on developing arguments 
 Do this activity on your own.

2.2 Critical thinking, Critical Cross-Field Outcomes and 
Developmental Outcomes in education for children 
and adults

In this section, we look at how critical thinking relates to the Department 
of Education’s Critical Cross-Field Outcomes (CCFOs) and Developmental 
Outcomes in the Education curriculum. 

You learnt about these outcomes in Level 2, when you looked at social 
development in South Africa. You saw how these Outcomes aim to prepare 
learners for integration into society as valuable, competent and well-rounded 
citizens who are conscious of South Africa’s past and equipped for its future. 
Do you agree that these outcomes encourage learners to think critically about 
society and their place within it?

Let’s recap the CCFOs and Developmental Outcomes by looking at two case 
studies:
• The first case study is from the National Qualifications Framework (NQF). 

It explains what Critical Cross-Field and Developmental Outcomes are 
and how they relate to learning programmes.

• The second case study is an extract from the Subject Guidelines for 
Human and Social Development. It shows the link between the Critical 
Cross-Field and Developmental Outcomes and Human and Social 
Development’s Learning Outcomes.

CASE STUDY 1

The Critical Cross-Field Outcomes (CCFOs) and how they relate to learning 
programmes
The CCFOs express qualities that should be achieved in all qualifications and to 
some extent in any unit standard. These outcomes demand evidence of problem 
solving, the ability to work with others, to access information, understand the 
consequences of one’s actions and so on.

The South African Qualifications Authority (SAQA) defines CCFOs as ‘those generic 
outcomes that inform all teaching and learning’. According to SAQA, CCFOs ‘are 
those outcomes deemed critical for the development of the capacity for life-long 
learning’. It is compulsory for standards setters to incorporate some of the critical 
outcomes into standards as they are developed, and qualifications must contain all 
of the critical outcomes at the appropriate level on the NQF.
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CASE STUDY 1 (CONTINUED)
These are the critical outcomes adopted by SAQA:
i. Identify and solve problems in which responses demonstrate that responsible 

decisions using critical and creative thinking have been made.

ii. Work effectively with others as a member of a team, group, organisation, 
community.

iii. Organise and manage oneself and one’s activities responsibly and effectively.

iv. Collect, analyse, organise and critically evaluate information.

v. Communicate effectively using visual, mathematical and/or language skills in 
the modes of oral and/or written presentation.

vi. Use science and technology effectively and critically, showing responsibility 
towards the environment and health of others.

vii. Demonstrate an understanding of the world as a set of related systems by 
recognising that problem-solving contexts do not exist in isolation.

SAQA also identified five developmental outcomes, which were defined as follows:

In order to contribute to the full personal development of each learner and the 
social and economic development of the society at large, it must be the intention 
underlying any programme of learning to make an individual aware of the 
importance of:
i. reflecting on and exploring a variety of strategies to learn more effectively

ii. participating as responsible citizens in the life of local, national and global 
communities

iii. being culturally and aesthetically sensitive across a range of social contexts

iv. exploring education and career opportunities

v. developing entrepreneurial opportunities.

There are many debates around how the critical outcomes can be integrated 
into learning programmes. The meaning of the outcomes (and how they can be 
applied) is highly context- and discipline-dependent. Their integration into learning 
programmes can be achieved only through embedding these outcomes in the 
programme materials, and in the methodology in which facilitators are trained. 
In general, the approach is to design activities that explicitly encourage some of 
the process skills implied by the outcomes. In terms of methodology, the emphasis 
would be on the promotion of active, exploratory and self-directed learning.

[Source: http://www.nqf.org.za/download_files/nqf-support/Learning%20Programmes_ 
FAQ_Question_4.pdf] 

CASE STUDY 2

The link between the Learning Outcomes for Human and Social Development and 
the Critical and Developmental Outcomes
Human and Social Development aims to: 
• develop logical thought processes and analytical and critical abilities in both 

speaking and in writing 
• identify and propose solutions that display critical and creative thinking to 

human and social problems 
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CASE STUDY 2 (CONTINUED)
• work effectively with others as a member of a team, group, organisation and 

community and especially regarding learning and teaching
• organise and manage oneself and one’s activities responsibly and effectively 
• collect, organise and critically evaluate information within the context of 

human and social development 
• develop an understanding of the human and social environments through 

meaningful interpretation of the knowledge, skills, attitudes and behaviours 
prevalent in human life and society

• communicate effectively using visual, mathematical and language skills in the 
modes of oral and written presentations

• use science and technology effectively and critically, showing responsibility 
towards the environment and the positive development of all others

• be culturally and aesthetically sensitive across a range of human and social 
contexts

• contribute to the full personal development of each human being and the social 
and economic development of society at large, by 
 – reflecting on and exploring a variety of strategies to learn more effectively 

 – participating as responsible citizens in the life of local, national and global 
communities 

 – being culturally and aesthetically sensitive across a range of social contexts 

 – exploring education and career opportunities 

 – developing ethical entrepreneurial opportunities where possible. 

[Source: http://www.education.gov.za/Curriculum/NCV4/Education%20and%20Development/SG%20
HSD%20L4.GSeditV2.pdf]

2.2.1 How the CCFOs and Developmental Outcomes advocate 
critical thinking
The diagram on the next page crystallises some of the points in the case 
studies you have just looked at to highlight how the CCFOs and Developmental 
Outcomes are linked to the principles of critical thinking.

‘These outcomes demand evidence of 
problem solving, the ability to work with 
others, to access information, understand 
the consequences of one’s actions and so 
on.’

‘Collect, analyse, organise and critically 
evaluate information’

‘In order to contribute to the full personal 
development of each learner and the 
social and economic development of 
society at large, it must be the intention 
underlying any programme of learning 
to make an individual aware of the 
importance of:
i.  reflecting on and exploring a variety 

of strategies to learn more effectively;
ii.   participating as responsible citizens 

in the life of local, national and global 
communities’

‘Identify and propose solutions that 
display critical and creative thinking to 

human and social problems’

‘Develop logical thought processes and 
analytical and critical abilities in both 
speaking and in writing’

The link 
between CCFOs, 
Developmental 

Outcomes  
and critical 

thinking

  How CCFOs and Developmental Outcomes support critical thinking in the 
curriculum
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Let’s look now at an example that highlights the points in the diagram.

When you develop your critical thinking skills, you use critical questions to 
analyse issues. You also think through issues logically by asking Kipling’s 
what, where, when, why, who and how questions. For example, suppose one 
of your learners had been coping well with Maths Literacy in Term 1. In Term 
2, she started to experience difficulties with the subject. She also appeared 
tired all the time and struggled to concentrate. Her grooming and attendance 
suffered too. You used your critical thinking skills to:
• analyse the learner’s behaviour

• form a logical connection between her appearance, attendance, health 
and declining Maths Literacy marks.

You requested a meeting with her parents, at which you learnt that her 
father, the breadwinner in the family, had left her mother, and was not 
paying his child maintenance payments. The child’s nutrition was suffering, 
and her mother was away from home for long hours to work in a distant 
neighbourhood.

Your critical thinking skills allowed you to assist the child’s mother with a social 
welfare grant and to provide additional maths classes for the child so that her 
situation improved. You were also able to alert the authorities to trace the 
child’s father so that he would become aware of the consequences of his actions 

and start paying child maintenance regularly. In doing so, 
you identified and proposed a solution to the problem by 
thinking creatively and critically. You identified a strategy 
that would allow the child to be able to learn more 
effectively, and you participated in the child’s life as a 
responsible citizen.

 Now imagine that you had no critical thinking skills. 
You would not be able to solve the learner’s problem, 
nor would you be able to teach your learners the value 
of critical thinking for their learning not only at school 
but also for the duration of their lives after school. An 
awareness of CCFOs and Developmental Outcomes is 
an essential part of ensuring that your learners become 
fully-functional adults who can think critically and 
creatively for themselves and their communities.

1. Prepare a short presentation in which you think critically about the 
role of the CCFOs and Developmental Outcomes in the curriculum. 
Indicate the kinds of teaching strategies you would use to make sure 
you cover these outcomes as a teacher in the classroom. You could 
use a sample lesson of a learning area (or subject) of your choice to 
demonstrate this.

2. Deliver your presentation to the class.

When all the students in your class have delivered their presentations, 
have a class discussion about them.

Activity 11  Evaluate the role of CCFOs and Developmental Outcomes 
in teaching critical thinking Do this activity on your own.

CCFOs

Developmental 
Outcomes

Critical thinking

CCFOs, Developmental Outcomes and critical 
thinking are all closely linked.



24 

NCV4 Human and Social Development

2.3 Reactions to critical thinking

How do you and others react when people, whether children or adults, use 
critical thinking? Why is it important to investigate and reflect upon these 
reactions? Have you become frustrated with a curious young child who 
persistently asks ‘Why?’ in response to everything you say? How would you 
accommodate an entire class of curious learners, all of whom are asking 
persistent questions? Can you see that questions like these are the beginnings 
of the critical questioning process that you would use to think critically about 
people’s responses to critical thinking?

Different people react to critical thinking in different ways. Some people, 
especially children, find having opportunities to think critically and creatively 
satisfying. Others, especially some adults, may feel threatened when you 
or others think about an issue critically. This is because they may not know 
how to think critically, and may be used to thinking about issues in a ‘closed-
question’ manner that engages with information passively and uncritically. 
In some societies, such as many undemocratic societies, critical thinking is 
discouraged as subversive to the state, so the citizens of those countries are 
not allowed to think critically.

Critical thinkers have open minds, and tolerate other people’s views and 
beliefs. They do not feel threatened by cultures that are different from theirs, 
and they are receptive to new knowledge that could enhance their world 
view. People who react 
negatively to critical 
thinking need to try to 
learn how to be more 
receptive to critical 
thinking. Do you know of 
people in your community 
or college who are resistant 
to critical thinking? Why do 
you think they are? Are you 
resistant to critical 
thinking? Why, or why not?

1. This activity requires you to interrogate your own and others’ 
reactions to the use of critical thinking. Find two adults and one 
child to use for your study. It is best to use people with whom you are 
comfortable and familiar. Try to select one adult who is resistant to 
critical thinking and one who uses critical thinking.

2. Select two topics: one that is suitable for the adults and one that 
is suitable for the child. Your topics could be about anything that 
requires critical thinking, such as:
• What are the solutions to the problem of crime in South Africa? 

(adults)
• How can under-resourced schools give their learners the best 

chance at success? (adults)
• Why do people fight religious wars? (adults)
• Why is it important to listen to your parents? (child)
• What is the purpose of doing your homework? (child)

Activity 12  Investigate and reflect upon people’s reactions to 
critical thinking Do this activity on your own.

NOTE
Race, religion, gender and 
culture can all affect your 
ability to think critically, 
especially about issues 
involving people who are 
different from you in one of 
these ways.

Critical thinkers have open minds, and tolerate 
other people’s views and beliefs.
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3. Make sure you arrange a suitable time to discuss your topic with the 
people you have selected. Discuss the topic respectfully, recording how 
your subjects respond to the questions you ask them. Do they become 
irritable or frustrated, for example, or do they enjoy the opportunity to 
think critically and raise some interesting discussion points?

4. Record your investigations in the form of a written report in which 
you reflect upon the reactions you witnessed.

Activity 12  (continued)

1. With your partner, look back at the activities you have done in this 
chapter. If you feel comfortable, read your reflective journal entries to 
your partner. You do not have to do this, however.

2. Discuss how you reacted to the activities that required you to think 
critically. Have an honest discussion with your partner about your 
reactions. Remember to think critically about your reactions as you 
discuss them!

3. How receptive do you think you are to thinking critically? How 
receptive is your partner?

4. How were your reactions to critical thinking different from your 
partner’s? How were they the same?

5. Assess your partner’s input to your discussion using the checklist 
below.

MY PARTNER ... YES NOT 
SURE

NO

1. was able to discuss his/her reactions objectively

2. was respectful and polite during our discussion, and 
did not make me feel inferior when I expressed my 
opinions

3. gave an objective assessment of my reactions to 
critical thinking

4. gave an objective assessment of his/her reactions to 
critical thinking

5. reacts positively to critical thinking

Activity 13  Investigate and reflect upon your own reactions  
to critical thinking Do this activity with a partner.

 Summary

• In this chapter, you learnt about critical thinking. You saw that critical 
thinking is thinking about things in a way that is open-minded, reflective, 
accurate, inquiring, reasonable and responsible. Its aim is to learn the 
truth. It involves higher-order thought processes, and it is a skill that 
needs to be taught. You saw how critical questioning is a good way to 
stimulate critical thinking, and you learnt about four methods of critical 
questioning: open questions and SWOT analyses, Paulo Freire’s approach 
to education, David Werner’s method and Rudyard Kipling’s method.
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• You also learnt how to use writing skills to develop an argument, which 
is an essential part of demonstrating your critical thinking skills. You saw 
how important counterarguments are for developing a good argument. 
Then, you revised the Critical Cross-Field and Developmental Outcomes 
you learnt about in Level 2 to see how these outcomes are closely linked 
to critical thinking. Finally, you looked at the way in which people – 
children, adults and you – react to the use of critical thinking.

SELF-ASSESSMENT ACTIVITY

I can 5 
Excellently

4 
Very well

3 
Fairly well

2 
With some 

help

1 
Not at all

define the term ‘critical thinking’ and 
explain processes used in ‘critical thinking’ 
using local examples

investigate and compare methods for asking 
critical questions using local examples

use writing skills to demonstrate the skill 
of developing an argument for or against a 
point

link critical thinking to the Critical Cross-
Field and Developmental Outcomes in 
education and development with both 
children and adults

investigate and reflect upon own and others’ 
reactions to the use of critical thinking by 
adults or by children

If you gave yourself 4s and 5s, you are doing well and have understood all the 
work. If you gave yourself any 2s and 3s, you may need to go back and see 
what you have not understood. Perhaps ask a fellow student to help you. If 
you gave yourself a 1 rating, speak to your lecturer immediately and get help.



 27

Chapter 1 • Critical thinking for education and development

Unit 1
1. This question requires you to write a response to the extract on 

critical thinking below. Read the extract, think about it critically, 
then write a paragraph about your reflection on it. (20)

THE ROLE OF QUESTIONS IN TEACHING, THINKING AND LEARNING
One of the reasons that instructors tend to overemphasise ‘coverage’ over ‘engaged thinking’ is that 
they assume that answers can be taught separate from questions. Indeed, so buried are questions 
in established instruction that the fact that all assertions – all statements that this or that is so – are 
implicit answers to questions is virtually never recognised. For example, the statement that water 
boils at 100 degrees centigrade is an answer to the question ‘At what temperature centigrade does 
water boil?’.
 Hence every declarative statement in the textbook is an answer to a question. Hence, every 
textbook could be rewritten in the interrogative mode by translating every statement into a 
question. To my knowledge this has never been done. That it has not is testimony to the privileged 
status of answers over questions in instruction and the misunderstanding of teachers about the 
significance of questions in the learning process. Instruction at all levels now keeps most questions 
buried in a torrent of obscured ‘answers’. 

Thinking is Driven by Questions
But thinking is not driven by answers but by questions. Had no questions been asked by those 
who laid the foundation for a field – for example, Physics or Biology – the field would never have 
been developed in the first place. Furthermore, every field stays alive only to the extent that fresh 
questions are generated and taken seriously as the driving force in a process of thinking. To think 
through or rethink anything, one must ask questions that stimulate our thought. 
 Questions define tasks, express problems and delineate issues. Answers on the other hand, often 
signal a full stop in thought. Only when an answer generates a further question does thought 
continue its life as such. 
 This is why it is true that only students who have questions are really thinking and learning. 
It is possible to give students an examination on any subject by just asking them to list all of the 
questions that they have about a subject, including all questions generated by their first list of 
questions. 
 That we do not test students by asking them to list questions and explain their significance is 
again evidence of the privileged status we give to answers isolated from questions. That is, we ask 
questions only to get thought-stopping answers, not to generate further questions. 

Feeding Students Endless Content to Remember
Feeding students endless content to remember (that is, declarative sentences to remember) is akin 
to repeatedly stepping on the brakes in a vehicle that is, unfortunately, already at rest. Instead, 
students need questions to turn on their intellectual engines and they need to generate questions 
from our questions to get their thinking to go somewhere. Thinking is of no use unless it goes 
somewhere, and again, the questions we ask determine where our thinking goes. 
 Deep questions drive our thought underneath the surface of things, force us to deal with 
complexity. Questions of purpose force us to define our task. Questions of information force us to 
look at our sources of information as well as at the quality of our information. 
 Questions of interpretation force us to examine how we are organising or giving meaning to 
information. Questions of assumption force us to examine what we are taking for granted. Questions 
of implication force us to follow out where our thinking is going. Questions of point of view force us 
to examine our point of view and to consider other relevant points of view. 

Summative activity
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2. Define critical thinking in your own words. (5)

3. Why is critical thinking important in today’s world? (5)

4. How does critical thinking relate to Bloom’s taxonomy? (5)

5. In your own words, describe what it means to interrogate 
information when you think about it critically. (2)

6. Name and describe any two methods of using critical questions to 
stimulate critical thinking. (8)

Total: 45 marks

Unit 2
1. Use your critical thinking skills to develop a written argument 

on a topic of your choice. Make sure you use all of the parts of an 
argument in your answer. (20)

2. This question requires you to do an oral presentation to your 
lecturer about how Critical Cross-Field and Developmental 
Outcomes are closely linked to the concept of critical thinking. Use 
your own examples from all of your Education and Development 
subjects in Levels 2, 3 and 4 to show the links between the 
Outcomes and critical thinking. (30)

3. Why do you think it is important to investigate and reflect upon 
your reactions to the use of critical thinking? Why should you be 
aware of other people’s reactions to it as well? (10)

Total: 60 marks

Summative activity (continued)

 Questions of relevance force us to discriminate what does and what does not bear on a question. 
Questions of accuracy force us to evaluate and test for truth and correctness. Questions of precision 
force us to give details and be specific. Questions of consistency force us to examine our thinking for 
contradictions. Questions of logic force us to consider how we are putting the whole of our thought 
together, to make sure that it all adds up and makes sense within a reasonable system of some kind. 

Dead Questions Reflect Dead Minds
Unfortunately, most students ask virtually none of these thought-stimulating types of questions. They 
tend to stick to dead questions like “Is this going to be on the test?”, questions that imply the desire 
not to think. Most teachers in turn are not themselves generators of questions and answers of their 
own, that is, are not seriously engaged in thinking through or rethinking through their own subjects. 
Rather, they are purveyors of the questions and answers of others – usually those of a textbook. 
 We must continually remind ourselves that thinking begins with respect to some content only 
when questions are generated by both teachers and students. No questions equals no understanding. 
Superficial questions equals superficial understanding. Most students typically have no questions. 
They not only sit in silence; their minds are silent at well. Hence, the questions they do have tend 
to be superficial and ill-informed. This demonstrates that most of the time they are not thinking 
through the content they are presumed to be learning. This demonstrates that most of the time they 
are not learning the content they are presumed to be learning. 
 If we want thinking we must stimulate it with questions that lead students to further questions. 
We must overcome what previous schooling has done to the thinking of students. We must 
resuscitate minds that are largely dead when we receive them. We must give our students what 
might be called ‘artificial cogitation’ (the intellectual equivalent of artificial respiration). 

[Source: http://www.criticalthinking.org/articles/the-role-of-questions.cfm]
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Theories of human development

By the end of this chapter, you will be able to:

• Investigate theoretical aspects of psychomotor development from birth to death, 
including motor, sensorial, brain development and perceptual development, and 
compare with observations of human beings in local contexts.

• Investigate theories of socio-affective development, including Erikson (psycho-
emotional), Kohlberg (moral), Fowler (spiritual) and Bowlby (attachment theory), 
through observations of human beings in local contexts.

• Investigate theories of cognitive development, including those of Piaget and Vygotsky 
(socio-cultural) through observations of human beings in local contexts

• Investigate the notion of Intelligence Quotient (IQ), its history and relevance to 
inclusive education, and latest research on the issue. Investigate the notion of 
Emotional Quotient (EQ), its history (e.g. Goleman) and relevance to inclusive 
education, and latest research on the issue.

• Investigate the notion of Spiritual Quotient (SQ), its history (e.g. Zohar) and relevance 
to inclusive education, and latest research on the issue.

• Investigate the notion of Social Quotient, its history (e.g. Goleman) and relevance to 
inclusive education, and latest research on the issue.

• Investigate own Quotients and reflect on personal strengths and challenges as an 
education and development specialist at Level 4 on the FET Band.
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 Topic 2: Theories of human development

 Introduction

In Level 2, you learnt about how people develop from conception to death. 
You learnt about aspects of human development, such as:
• cognitive development

• physical development

• emotional development

• psychomotor development

• psychosocial development.

In Level 3, you looked again at aspects of human development when you 
learnt how local contexts affect cognitive, psychomotor and socio-affective 
development.

In this chapter, you will apply what you have learnt by looking at theories of 
psychomotor, socio-affective and cognitive development. You will relate these 
theories to people you observe in local contexts.

 Unit 1: Psychomotor, socio-affective and 
cognitive development
Subject outcome

Investigate and compare theories of human development.

Learning outcomes

• Investigate theoretical aspects of psychomotor development from birth to 
death, including motor, sensorial, brain development and perceptual 
development, and compare with observations of human beings in local 
contexts.

• Investigate theories of socio-affective development, including Erikson 
(psycho-emotional), Kohlberg (moral), 
Fowler (spiritual) and Bowlby (attachment 
theory), through observations of human 
beings in local contexts.

• Investigate theories of cognitive 
development, including those of Piaget 
and Vygotsky (socio-cultural) through 
observations of human beings in local 
contexts.

1.1 The theoretical aspects of 
psychomotor development

In Level 3, you saw that the psychomotor 
domain is the developmental domain dealing 
with muscle development that is associated 
with mental processes. As a person develops 
in this domain, he or she develops skills that 

Psychomotor development 
involves learning new skills 
that require mental and 
physical action.
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involve the body and the mind. Examples of psychomotor development in 
infancy are learning to sit and to crawl.

1.1.1 The cognitive, associative and autonomic stages of 
psychomotor development
Psychomotor development occurs in three stages:
• the cognitive stage

• the associative stage

• the autonomic stage.

In the cognitive stage, you need to think quite hard about the skill that you 
are learning. For example, if you are not a dancer, and you try to learn to 
dance, the movements will not feel natural to you at the beginning of your 
learning process. Your movements will be clumsy and ungraceful, and you 
won’t remember the sequence of the dance steps very well. You need to do the 
movements slowly, and your performance of the steps will not be very good. 
This is generally a very frustrating stage, because you struggle to master the 
new skill.

With enough practice, however, you move to the associative stage. In this 
stage, you are able to perform the steps more smoothly as your brain begins 
to associate the movements with movements that you already know, such 
as walking, running, or jumping. The movements are not yet natural and 
completely smooth, because you have not become sufficiently habituated to 
them. You begin to look more proficient at the new skill, however.

The final stage of psychomotor development is the autonomic stage. In this 
stage, you no longer have to think consciously about the new skill. This does 
not mean that you cannot improve the skill through more practice, but it 
becomes natural to you in the way that walking or running are natural to you. 
You no longer need input into performing the movements from a teacher or 
instructor. You can do them independently.

  The mature dancer is in the autonomic stage of developing her psychomotor skills 
for dance, whereas the young dancers are still in the cognitive stage.

DEFINITION
To become habituated 
to something means to 
become accustomed to it.
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1. Discuss the three stages of psychomotor development with your 
partner. Together, write a brief explanation of the three stages.

2. On your own, observe people in your community performing daily 
actions such as playing soccer, shopping, walking, running or dancing. 
Identify a person who is in the cognitive stage of performing an action, 
a person who is in the associative stage and a person who is in the 
autonomic stage. The action does not have to be the same for each 
person.

3. Write a paragraph on each person you have observed, explaining what 
the action was and what stage of psychomotor development the person 
you observed was in.

4. Discuss your observations with your partner.

5. Your partner will assess you using the following checklist:

MY PARTNER ... YES/NO

1. chose appropriate subjects to observe

2. observed his or her subjects respectfully and without judgement

3. wrote three well-structured paragraphs about what he or she 
observed

4. was willing to discuss his or her observations with me politely

5. was willing to learn from my observations

Activity 1 Identify stages of psychomotor development 
 Do this activity with a partner.

Let’s look now at the following theoretical aspects of psychomotor 
development:

• motor development
• sensory development

• brain development
• perceptual development.

We will start by looking at theories of motor development.

1.1.2 Theories of motor development
Traditional theories of motor development include Myrtle McGraw and 
Arnold Gesell’s theories, with more modern theories being theories such as 
the dynamical systems theory.

McGraw’s theory of motor development
According to McGraw, motor development 
occurred as a direct result of the development 
of the central nervous system (CNS). By 
observing the way in which babies’ motor skills 
developed, and by mapping her observations 
to what was known about nervous system 
development, McGraw theorised that there 
were four stages of neural development in 
babies:
1. a stage in which the baby’s reflexes 

developed
2. a stage in which the baby’s reflexes became less overt
3. a stage in which voluntary or deliberate actions became developed 

Myrtle McGraw (1899–1988)



 33

Chapter 2 • Theories of human development

4. a stage in which the different parts of the nervous system integrated with 
each other to produce smooth movements in  
the baby.

As a result of her observations of these stages, McGraw proposed a theory 
that the maturing of the CNS drives motor development. As the structures of 
the CNS develop, the individual’s functions develop. This development does 
not happen in the other direction. This means that an individual’s physical 
actions do not promote the development of the brain’s neural structures. She 
concluded that motor development happens from the top of the body to the 
bottom, and from the centre of the body to the periphery. Her theory proposed 
that external factors cannot determine the rate of motor development, because 
the factors controlling motor development are all internal.

Gesell’s theory of motor development
Gesell agreed with McGraw that motor  
development happened as a result of the CNS 
maturing. He proposed that humans develop in 
four different areas, and that these areas develop 
in a specific sequence. The areas Gesell proposed 
were:
• adaptive behaviour

• motor behaviour

• language behaviour

• personal-social behaviour.

These areas could only develop once the CNS had 
developed enough to accommodate them. So, like McGraw, he believed that 
motor development was driven by the CNS.

The approach that McGraw and Gesell shared was called the 
neuromaturational approach.

The dynamical systems theory of motor development
The neuromaturational approach was developed and gained popularity 
during the 1960s. As further research was done and people’s view of the world 
changed, scientists and researchers changed theories of motor development. 
Modern theories of motor development include the dynamical systems theory.

According to this theory, CNS development is not solely responsible for motor 
development. Motor development is a result of a series of dynamic factors. 
This theory sees the individual as a complex set of systems that develop in 
an interwoven way. For example, neuromaturational theory holds that an 
infant will start sitting up when the CNS is mature enough to allow the infant 
to control his muscles sufficiently to do so. The dynamical systems theory, 
however, holds that the infant’s many systems work together to develop motor 
control. So, the infant wants to move towards his mother to allow her to pick 
him up, for example. His brain encounters a problem: he cannot get closer to 
his mother because his muscles aren’t able to raise his body to a sitting position. 
His visual perception of his mother and his physical ability work together to 
stimulate his CNS to develop into a system that can support his body in a sitting 
position. In that way, he is able to reach for his mother and to explore his 
environment more thoroughly. He has solved the problem of not being able to 
reach far enough for his mother, using a set of dynamic systems.

Arnold Gesell (1880–1961)DEFINITION
Neuromaturational 
refers to the maturing or 
development of the nerves 
and the nervous system.
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The figure below shows you the difference between neuromaturational 
theories and the dynamical systems theory.

CNS develops

Motor skills develop

Integrated systems, and 
problems that are posed 

by the environment
Motor development

1. Neuromaturational theories:

2. Dynamical systems theory:

  The difference between neuromaturational theories and the dynamical systems theory

The next aspect of psychomotor development we look at is brain, sensory and 
perceptual development.

1.1.3 Brain, sensory and perceptual development
In Human and Social Development Level 2, you looked at brain development 
in detail. You learnt about:
• what the brain consists of

• the structure and function of the brain

• how the brain develops.

You saw that, according to the main theoretical approach to brain 
development, the brain develops in four ways
• visual and auditory development

• language development

• physical and motor development 

• emotional and social development.

Use the figure below to revise the structure of the brain.

Brain case (cranium)

Cerebrum

Blood plexus

Cavity in brain 
filled with cerebro-
spinal fluid

Cerebellum

Blood plexus

Membranes 
around brain

Cavity surrounding 
brain filled with 
cerebro-spinal fluid

Pituitary gland

Medulla

Vertebral column (spine) Spinal cord

Hypothalamus

 The structure of the brain
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In Human and Social  
Development Level 2, you also 
learnt about perceptual 
development. You saw how 
infants develop to perceive depth, 
focus ability, colour discrepancies 
and hearing recognition. And you 
learnt how sensory development 
enables babies to explore their 
environments while minimising 
their chances of getting hurt.

Brain, sensory and perceptual 
development are closely linked, as you can see from the table below. This 
table comes from Juta’s Human and Social Development Level 2 Student Book. 
You can use it to revise the milestones in the brain development of infants.

AGE BRAIN DEVELOPMENT AS SEEN THROUGH BEHAVIOUR

4 months The infant’s brain responds to every sound produced all around him 
or her.

8 to 9 months Infants can form specific memories from their experiences, such as 
how to push a ball to make it roll.

10 months Babies can now distinguish and even produce the sounds of their own 
language (such as ‘da-da’) and no longer pay attention to the sounds of 
languages that are foreign.

12 months Babies whose parents say, for example, ‘Lookee at the doggee,’ will go 
to the appropriate picture of a dog in a picture book more often than 
those babies who are talked to in normal, flatter voices.

12 to 18 months Babies can recall something that has been hidden in the memory and 
find it again, even if it has been completely covered up. They can also 
hold memory sequences of simple activities, such as winding up a 
Jack-in-the-box until the figure pops up.

24 months Pre-school children now have clear pictures in mind of people who 
are dear to them, and they get upset when separated from these 
people (even their peers).

30 months Pre-school children can hold in mind a whole sequence of spatial 
maps and know where things are in their environment. 

36 months A pre-school child can now hold two different emotions in his mind 
at the same time, such as being sad that he spilled ice cream on his 
clothes but glad that he’s at a birthday party.

1. Obtain permission, if necessary, to spend some time observing a child 
who is younger than two years.

2. Observe an adult who is older than 35 while he or she is busy 
performing normal day-to-day activities as well.

3. Make notes during your observation sessions about what the observed 
behaviour tells you about your subjects’ motor, sensory, brain and 
perceptual development.

4. Reflect on your observation sessions for a few days.

Activity 2  Observe and report on motor, sensory, brain and 
perceptual development Do this activity on your own.

This infant is exploring her environment 
using sensory and perceptual information.
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5. Once you have had time for reflection, write a report on the behaviour 
you observed. Your lecturer will assess you using the following checklist:

THE STUDENT’S REPORT ... YES/NO

1. shows evidence of reflection on the observed behaviour

2. shows that the student was able to objectively observe his or her 
subjects

3. shows that the student understands the theoretical aspects of 
psychomotor development

4. is logically and clearly structured and well written

5. was completed and submitted on time and with a positive 
attitude

Comments:

Activity 2  (continued)

1.2 The theoretical aspects of socio-affective 
development

As you know, socio-affective development is an individual’s social and 
emotional development. In this section, we look at the following theoretical 
aspects of socio-affective development:
• Erikson’s theory of psycho-emotional development

• Kohlberg’s theory of moral development

• Fowler’s theory of spiritual development

• Bowlby’s attachment theory.

1.2.1 Erikson’s theory of psycho-emotional development
Erik Erikson, the German psychologist who  
specialised in developmental theory, was born in 
1902 and died in 1994. His own past made him 
interested in how people’s identity develops. He 
was fathered by a man who was not his mother’s 
husband, and looked different to his brothers. His 
parents kept his identity a secret until later in his 
life.

Erikson studied Freud’s theory of development, 
which proposed that individuals go through five 
stages of development from birth to death. Freud 
influenced his thinking heavily. He then did his 
own studies, and proposed his own theory – that 
there are eight stages of psycho-emotional development in the individual’s 
life. In each of these stages, the individual encounters conflict. He or she must 
resolve that conflict before entering the next developmental stage.

The figure on the next page shows you what Erikson’s eight stages of psycho-
emotional development are. 

DID YOU KNOW
Sigmund Freud (1856–
1939), probably the 
world’s most famous 
psychologist, founded the 
psychoanalytic school of 
psychiatry. His work and 
theories helped shape 
our views of childhood, 
personality, sexuality, 
memory and therapy.

Erik Erikson
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Infancy (birth to 18 months):  
Basic trust versus mistrust (hope)

Early childhood (18 to 35 months):  
Autonomy versus shame (will)

Pre-school years (three to five years):  
Initiative versus guilt (purpose)

Childhood school years (six to 12 years):  
Industry versus inferiority (competence)

Adolescence (12 to 18 years): 
Identity versus role confusion (fidelity)

Young adulthood (18 to 35 years): 
Intimacy and solidarity versus isolation (love)

Middle-aged adulthood (35 to 55 or 65):  
Generativity versus self-absorption (care)

Late adulthood (55 or 65 to death):  
Integrity versus despair (wisdom)

Development in  
Stages 1 to 4 is affected 

by the effects of the 
environment on the 

individual.

Development in  
Stages 5 to 8 is affected 
by the individual’s active 

interaction with the 
environment.

 [Source: http://www.learning-theories.com/eriksons-stages-of-development.html]

 Erikson’s eight stages of psycho-emotional development

In the above figure you can see that:
• Each stage is connected to a specific age from birth to death.

• In each stage, a conflict between two emotional responses occurs.

• If the conflict in each stage is resolved, a developmental stage is reached 
(this stage is described by the word in 
brackets in the figure).

Let’s look at these stages in more detail.

Stage 1: Basic trust versus mistrust (hope)
In this stage, the infant learns about care through 
the consistent presence of her mother and father. 
If the infant’s parents nurture her well, she will 
learn that the world is a place that she can trust. 
If she is not properly nurtured, or if her parents 
are not consistently present and accessible to her 
emotionally, she will learn to mistrust the world. 
If she learns to trust the world, she will develop 
a sense of hope – that her needs are valid and 

This infant’s nurturing 
environment teaches trust.

DID YOU KNOW
Infants who do not develop 
properly in this stage can 
develop anxiety disorders 
in later life.
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will be fulfilled. She will be confident and secure, and her hope will make 
her optimistic for the future. If she does not reach this developmental stage, 
she will lack confidence and be an insecure older child. A lack of hope for the 
future may make her pessimistic and give her low expectations.

Stage 2: Autonomy versus shame (will)
During this stage, the young child 
learns many new skills. He also 
learns to distinguish between right 
and wrong. His skills, if acquired 
successfully, give him a sense of 
autonomy and a high self-esteem. 
He is proud of his achievements, 
which can lead to the tantrums and 
difficult, resistant behaviour that 
are associated with toddlers. This 
is because he is becoming wilful. If 
he struggles to develop during this 
stage, he may be ashamed of his 
inability to learn new skills and become vulnerable. His self-esteem will suffer 
and he will not assert his will over that of others.

Stage 3: Initiative versus guilt (purpose)
In this stage, the conflict is between initiative and 
guilt. The pre-school child uses initiative by starting 
to imitate the world around her by pretending to 
be an adult and to do the things that adults do. 
She may play games in which she acts out adult 
tasks such as shopping, driving or having a serious 
telephone conversation. She takes the initiative by 
dressing herself and making independent decisions. 
However, she may feel guilty about taking initiative 
and about asserting her needs. This will lead to 
problems with her sense of purpose, and endanger 
further attempts to take initiative.

Stage 4: Industry versus inferiority (competence)
This is an extremely important phase 
for teachers to know about. The child 
starts attending school and is able to 
learn a greatly increased number of 
skills. He is industrious and busy as 
he learns these skills, and is acutely 
aware of the differences between 
his skills and the skills of his peers at 
school. His peers start to influence 
him more than his parents during 
this stage, and he begins to compare 
his competence to that of his peers. 
His teachers play a critical role in 
guiding his development in this 
stage. If he is nurtured intellectually 
in this stage, his competence will continue to develop in later stages of his life.

This toddler is autonomous enough to 
assert her will.

This pre-school child is 
showing initiative by 
acting out adult scenarios.

This primary school child is aware of 
how her abilities rate in terms of her 
peers’ abilities.
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Stage 5:  Identity versus role confusion (fidelity)
In this stage, the adolescent becomes aware 
that she can interact with her environment 
actively and exert her influence. Her 
development is no longer affected only by 
how environmental factors act on her, 
but also how she consciously acts on her 
environment. Adolescents experience a 
conflict between their strong new identity 
and the confusion of the roles they are 
meant to play in society. If they develop a 
strong identity successfully, they become loyal 
to beliefs and ideas. This loyalty is called fidelity.

Stage 6:  Intimacy and solidarity  
versus isolation (love)

In this stage, the young adult often 
wants to begin his own family. He 
looks for a long-term companion 
with whom he can become intimate 
and form a family unit. This is 
called solidarity with his partner. 
If he struggles to form intimate 
relationships in this stage, he may 
feel isolated. If he forms intimate 
relationships successfully, however, 
he learns to love.

Stage 7: Generativity versus self-absorption (care)
In this stage, the older adult is  
faced with many events that lead to 
emotional development. Children 
leave the home, for example, and 
many older adults feel that they are 
no longer worth as much as they 
used to be. Individuals begin to work 
to make a difference to society as 
their influence declines within their 
own families. This is called 
generativity. Adults in this stage also 
work to reach the peak of their 
careers. If they fail to perform generative activities, they may become self-
absorbed and over-analytical. Adults who are able to continue to be 
generative during this stage learn how to 
care for others.

Stage 8: Integrity versus despair (wisdom)
In the stage before death, the individual 
questions the value of her life and whether 
she has lived it to the fullest. If she has, 
she can view her life with a feeling of 
integrity – that she gave her life her best 
and managed to make a difference to the 
lives of others. If she has regrets about her 

This adolescent is 
expressing fidelity 
to a social group.

These young adults have formed a bond 
of intimacy and solidarity.

The older adults work on their careers 
as their influence at home declines.

This elderly individual may reflect 
on her life with integrity or despair.
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life, however, she may view her life with despair. She may feel that she made 
mistakes or didn’t get what she wanted out of life. The fear of death may also 
lead to despair. Individuals who can look back on their lives with integrity 
achieve wisdom about the nature and purpose of life.

1. You have looked at many case studies in your Education and 
Development subjects since Level 2. In this activity, you are going to 
write your own case study that demonstrates Erikson’s theory of psycho-
emotional development from birth to death.

2. Start by selecting three people whom you know quite well. Each 
person must belong to a different age group in Erikson’s theory. 

3. Observe the three people for one week, making notes of how they 
display evidence of their psycho-emotional development. Try to identify 
whether your subjects have attained the level of development required 
of their age groups, or whether they are still experiencing conflict.

4. Prepare a speech in which you present your case study to the class. 
You do not have to identify your subjects – you can call them Subject A, 
B and C, for example, to retain their privacy and yours.

5. From what you have observed, do you believe that Erikson’s theory 
is true?

Activity 3  Write and present a case study about your observations  
of Erikson’s theory Do this activity on your own.

The next theory of socio-affective development we will look at is Kohlberg’s 
theory of moral development.

1.2.2 Kohlberg’s theory of moral development
Lawrence Kohlberg was an American psychologist who was born in 1927 and 
who died in 1987. 

His work was heavily influenced by Piaget. His research into moral 
development led him to propose a theory that explained people’s moral 
development in terms of how they justify the ways in which they behave.

Kohlberg’s theory divides moral development into three levels, with each level 
having two stages. The figure below is a diagrammatical representation of 
these levels and stages.

Stage 1: Obedience and punishment orientation

Stage 2: Individualism and exchange

Stage 3: Good interpersonal relationships

Stage 4: Maintaining the social order

Stage 5: Social contract and individual rights

Stage 6: Universal principles

Level 2: 
Conventional 

morality

Level 3:  
Post-conventional 

morality

Level 1:  
Pre-conventional 

morality

  [Wording from W.C. Crain (1985). Theories of Development. Prentice-Hall. pp. 118–136,  
cited at http://faculty.plts.edu/gpence/html/kohlberg.htm]

 Kohlberg’s theory of moral development

NOTE
You will learn more about 
Piaget later in this unit.

Lawrence Kohlberg
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Let’s look at Kohlberg’s levels and stages in more detail.

Level 1: Pre-conventional morality
At this level, the child does not yet see morality in the same way as adults 
do. This makes the child’s morality pre-conventional. The child views right 
actions as actions that gain the approval of authority figures such as parents 
and teachers, and wrong actions as actions that gain disapproval of these 
authority figures. So, for example, drawing with crayons on the walls is wrong 
because parents and teachers disapprove of it, and playing quietly is right 
because parents and teachers approve of it.

In Stage 1: Obedience and punishment orientation, the child realises that 
she needs to obey certain rules that are handed down to her from authority 
figures. If she does not obey these rules, she will be punished.

In Stage 2: Individualism and exchange, the child begins to realise that there 
is not one absolute set of rules in the world, and that what is right for some 
people is wrong for others. For example, stealing is wrong, but stealing food 
when one is hungry is right. This is because the ‘wrong’ action serves the 
child’s individual interests.

Level 2: Conventional morality
Children at Level 2 are usually in their early teenage years. They begin to 
appreciate the difference between good and bad actions. For example, in 
Stage 3: Good interpersonal relationships, the young adolescent realises that 
motives for behaviour become important, and that one should avoid selfish 
and uncaring behaviour towards others.

In Stage 4: Maintaining the social order, the young person’s desire to treat 
others in his immediate surroundings well extends to the notion of treating 
people in his society well. He sees himself as part of society, and acknowledges 
that treating others well benefits everyone in his society.

Level 3: Post-conventional morality
In this stage, individuals, usually adults, begin to question the rightness or 
wrongness of the way in which society works. They realise the idea of the 
social contract. 

In Stage 5: Social contract and individual rights, individuals realise the need 
to act in a way that keeps society working fairly and smoothly for everyone. 
They believe in the rights of the individual as a way of ensuring that this 
happens.

In Stage 6: Universal principles, individuals believe in moral principles to 
which society should strive to build a just and fair society. They believe that 
the existing social order should be overturned if it does not revolve around 
justice.

Copy and complete the table on the next page by allocating the behaviour 
or attitude described in the first column to the correct level and stage in 
Kohlberg’s theory of moral development.

Activity 4  Applying Kohlberg’s theory of moral development 
to behaviour Do this activity in a group.

DEFINITION
The social contract is 
an unwritten contract 
that people in a society 
enter into to maintain 
the fairness of a society. 
For example, I don’t drive 
through red traffic lights 
because I may cause 
an accident. If I drive 
through red lights because 
I feel like it, other society 
members may do so as 
well, which makes driving 
dangerous for me.
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BEHAVIOUR OR ATTITUDE LEVEL STAGE

1. I believe that we should protest against governments who 
infringe on people’s human rights.

2. I obey society’s rules because I understand that they work 
for me as well as for others.

3. If I break this glass my mother will be angry with me, so I 
must be careful with it.

4. I see myself as part of society with something to contribute 
to it.

5. If I treat the people around me well, I don’t have to worry 
about people I don’t know.

Activity 4  (continued)

Let’s look now at a theory of socio-affective development that involves faith.

1.2.3 Fowler’s theory of spiritual development
James W Fowler is an American psychologist who was born in 1940. In 1981, 
he published a book called Stages of Faith, in which he proposed his theory of 
spiritual development.

Fowler’s theory is similar to Erikson, Kohlberg and Piaget’s theories in that he 
also regarded development as happening in stages through the individual’s 
life from birth to death. Humans develop spiritually, he proposed, in seven 
stages. The figure below represents Fowler’s theory diagrammatically.

James W Fowler

Stage 0: Primal or undifferentiated 
faith (birth to two years)

Stage 1: Intuitive-projective faith 
(three to seven years)

Stage 2: Mythic-literal faith 
(primary school years)

Stage 3: Synthetic-conventional faith 
(adolescence)

Stage 4: Individuative-reflective 
faith (mid-20s to late 30s)

Stage 6: Universalising faith 
 (late life)

Stage 5: Conjunctive faith 
(the mid-life crisis years)

 [Wording from  
Joann Wolski Conn (ed.), 
Women’s Spirituality: 
Resources for Christian 
Development. (Paulist, 1986), 
pp. 226–232 accessed from 
http://faculty.plts.edu/gpence/
html/fowler.htm]

 Fowler’s stages of spiritual development

DEFINITION
Conjunctive means 
joined together or 
combined.
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Stage 0: Primal or undifferentiated faith
This stage maps closely to Erikson’s Basic trust versus mistrust (hope) stage 
of psycho-emotional development. If a child is nurtured and cared for, and 
develops a sense of basic trust of the world, she will extend that sense of 
trust to her idea of the divine (God, Allah, Yahweh and so on). If the child 
experiences neglect or abuse in this stage, however, she will be reluctant to 
trust the world or the divine.

Stage 1: Intuitive-projective faith
During this stage, the child’s thoughts are flexible and fluid, so he is easily 
influenced by spiritual concepts that he is taught. His imagination is 
developing during this stage, so he is susceptible to powerful spiritual images 
such as stories from religious texts. 

Stage 2: Mythic-literal faith
In this stage, the child takes the stories and images she has learnt about 
spirituality literally. Myths and parables containing spiritual teachings are 
taken as literal in meaning. The child also views the divine as a person with 
human physical attributes.

Stage 3: Synthetic-conventional faith
In this stage, the adolescent identifies strongly with her religion and conforms 
to its beliefs and rituals. She expects it to help her in building her own identity 
and to guide her in strengthening her morals and values.

Stage 4: Individuative-reflective faith
In this stage, the young adult starts to take life and spirituality seriously. He 
realises that spiritually he cannot focus only on his own identity and starts 
to struggle with the notion of serving others as part of his beliefs. He starts 
becoming responsible for what he believes and for how his beliefs govern his 
decisions and actions.

Stage 5: Conjunctive faith
In this stage, individuals realise that what they have come to accept as 
spiritual truth may just be what they believe. They are willing to search 
further into their spirituality to understand the truth behind their beliefs.

Stage 6: Universalising faith
This is a rare stage that few people ever reach. People like Mother Teresa 
reached this stage of spiritual development. In this stage, the individual is 
completely committed to spiritual values and is willing to give her whole being 
to the task of becoming the reality they want to see taking root in the world.

1. Write up 10 interview questions about spiritual beliefs: five that you 
could ask a child and five that you could ask an adult.

2. Interview one adult and one child by asking your questions. Record 
your interviewees’ answers.

3. Prepare a presentation to deliver to the class in which you answer the 
following questions:

a) What is Fowler’s theory of spiritual development?

Activity 5  Apply Fowler’s theory of spiritual development  
to observed behaviour Do this activity on your own.

PAUSE FOR 
THOUGHT

Theories of spiritual 
development came about 
when psychologists 
realised that their 
theories of psychomotor 
development didn’t 
explain the full extent of 
people’s development.
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b) Give a short profile of the two individuals you interviewed. You do 
not need to 
give their names if you don’t want to – you can refer to them as 
Subject A and Subject B.

c) State which stage of spiritual development you believe each of 
your subjects to be in, giving reasons for your conclusions and 
using your interviewees’ answers to substantiate your points.

d) Based on what you have observed in your interviews, how 
accurate do you feel Fowler’s theory is?

Activity 5  (continued)

The final theory of socio-affective development we will look at is Bowlby’s 
attachment theory.

1.2.4 Bowlby’s attachment theory
British psychologist and psychiatrist John Bowlby 
was born in 1907 and died in 1990. When he was 
seven, he was sent to boarding school. He was very 
unhappy there and missed his nanny, who was 
his primary caregiver, terribly. His experiences 
of separation led him to develop his attachment 
theory, according to which children’s successful 
socio-affective development depends on them 
forming attachments to caregivers. His attachment 
theory was not only about children, however. 
He also studied adult relationships and extended his theory to cover the 
importance of attachment in those relationships.

Bowlby believed that attachment  
to a caregiver was most important 
to babies in stressful situations. 
This is because it was a strategy 
that would improve the infant’s 
chances of survival. He studied 
the effects of strong infant 
attachments on individuals’ 
whole lives. He found that if 
infants’ mothers or caregivers are 
available to the infants, and if 
they nurture their offspring by 
responding to them in times of 
stress, the infants become more 
secure and confident. They can 
also explore their surroundings 
more effectively without having 
to worry about being exposed to danger. The caregiver is a place of safety, 
consoling the child when she becomes distressed and providing protection 
and security to the child. 

Bowlby observed that the ways in which infants become attached to their 
caregivers differ from person to person, and that these attachment styles 

John Bowlby

This child’s close attachment to her mother 
will help her to form secure attachments to 
others in later life.
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affect how people form attachments in later life and how successfully they 
develop socio-affectively.

Bowlby distinguished between the following attachment styles in infants:
• secure attachment

• avoidant attachment

• ambivalent or resistant attachment

• disorganised attachment.

The following table shows you the differences between these attachment 
styles.

ATTACHMENT 
STYLE

AS CHILDREN AS ADULTS

Secure • Can separate from parents
• Seek comfort from parents when frightened
• Return of parents after a separation is met with 

positive emotions
• Prefer parents to strangers

• Have trusting, lasting relationships
• Have good self-esteem
• Are comfortable sharing feelings with friends 

and partners
• Seek out social support

Avoidant • May avoid parents
• Do not seek much comfort or contact from 

parents
• Show little or no preference between parent 

and stranger

• May have problems with intimacy
• Invest little emotion in social and romantic 

relationships
• Unable or unwilling to share feelings with 

others

Ambivalent or 
resistant

• May be wary of strangers
• Become very distressed when parent leaves
• Do not appear to be comforted by the return of 

the parent

• Reluctant to become close to others
• Worry that partner does not love him or her
• Is very upset when a relationship ends

Disorganised • Shows a mixture of avoidant and resistant 
behaviours

• May seem confused or afraid

• May have taken on a parental role at an early 
age

• May have acted as a caregiver to the parent 
from an early age

 [Source: http://psychology.about.com/od/loveandattraction/ss/attachmentstyle_4.htm]

1. Read the following extract about attachment theory.  
(Note: Mary Ainsworth [1913 – 1999] was a Canadian psychologist 
known for her work in early emotional attachment with ‘The Strange 
Situation’ as well as her work in the development of attachment theory.)

The Origins of Attachment Theory: John 
Bowlby and Mary Ainsworth

INGE BRETHERTON

The Strange Situation is a 
20-minute miniature drama with 
eight episodes. Mother and infant 
are introduced to a laboratory 
playroom, where they are later 
joined by an unfamiliar woman. 
While the stranger plays with the 
baby, the mother leaves briefly and 

then returns. A second separation 
ensues during which the baby 
is completely alone. Finally, the 
stranger and then the mother 
return.
 As expected, Ainsworth found 
that infants explored the playroom 
and toys more vigorously in

Activity 6 Study and discuss a reading about attachment theory 
 Do this activity as a group.

DEFINITION
Ambivalent means 
being in two minds about 
something, or not being 
sure how you feel about it.
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the presence of their mothers 
than after a stranger entered or 
while the mother was absent 
[…]. Although these results 
were theoretically interesting, 
Ainsworth became much more 
intrigued with unexpected patterns 
of infant reunion behaviours, 
which reminded her of responses 
Robertson had documented in 
children exposed to prolonged 
separations, and about which 
Bowlby (1959) had theorised in his 
paper on separation.
 A few of the one-year-olds 
from the Baltimore study were 
surprisingly angry when the mother 
returned after a three-minute (or 
shorter) separation. They cried 
and wanted contact but would 
not simply cuddle or ‘sink in’ 

when picked up by the returning 
mother. Instead, they showed their 
ambivalence by kicking or swiping 
at her. Another group of children 
seemed to snub or avoid the mother 
on reunion, even though they had 
often searched for her while she 
was gone. Analyses of home data 
revealed that those infants who 
had been ambivalent toward or 
avoidant of the mother on reunion 
in the Strange Situation had a less 
harmonious relationship with her at 
home than those (a majority) who 
sought proximity, interaction, or 
contact on reunion […].

[Source: Developmental Psychology 
(1992), 28, 759–775 from http://www.
psychology.sunysb.edu/attachment/
online/inge_origins.pdf]

2. Explain the behaviours of the children in the extract in terms of the 
attachment styles table on page 57.

3. Write a paragraph about how attachment styles affect adult 
relationships.

4. Discuss how you feel about sharing your feelings with your friends 
and family. How are the members of your group different in this 
respect? How are they the same? Can you comment on your possible 
attachment styles using this information? Write notes on the content 
and results of your discussion.

5. From what you have discussed and observed, do you believe that 
Bowlby’s theory is true?

Activity 6 (continued)

1.3 Theories of cognitive development

Now that we have reviewed theoretical aspects of psychomotor and socio-
affective development, let’s look at the cognitive development theories of 
Piaget and Vygotsky.

1.3.1 Piaget’s theory of cognitive  
development
Jean Piaget was a Swiss psychologist who was 
born in 1896 and who died in 1980. He is well 
known for his studies of childhood development.

Piaget’s studies led him to propose a theory 
describing the way in which children develop 
cognitively. His theory states that there are four 
main stages in the cognitive development of 
children. The figure on the next page shows you 
what the stages are.  Jean Piaget
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Stage 1: 
Sensori-motor 
stage (birth to 
two years)

Stage 2:  
Pre-operational 
stage (two to 
seven years)

Stage 3: 
Concrete 
operational 
stage (seven to 
11 years)

Stage 4:  
Formal 
operational 
stage (11 years 
and upwards)

 Piaget’s stages of cognitive development

Let’s look at each stage in more detail.

Stage 1: Sensori-motor stage
In this stage, the young child develops cognitively in three ways:
• He can differentiate himself from the objects around him.

• He realises that he can act upon his environment, for example by shaking 
a rattle to make a noise or by pressing the buttons on a toy to make it light 
up.

• He achieves object permanence by realising that objects continue to exist 
even when he cannot see, feel or hear them.

Stage 2: Pre-operational stage
In this stage, the child develops cognitively in three ways:
• She begins to use language to stand for objects and feelings.

• She sees her views as right, and struggles to accept others’ ways of seeing 
things.

• She starts to classify things, but uses only one feature to do this. For 
example, she will put all her blue toys together, even though the toys 
have different purposes, or she will put all of her round toys together, 
even though the toys are different colours.

Stage 3: Concrete operational stage
In this stage, the child:
• learns to use logic

• understands series and sequences, and that objects and numbers can be 
reversed and ordered in different ways

• uses more than one feature to classify objects

• begins to accept other people’s viewpoints.

The child’s development has not yet moved beyond concrete tasks and 
concepts to theoretical ones, however.

Stage 4: Formal operational stage
In this stage, the child starts to extend his thinking into the abstract, 
hypothetical and theoretical. He can use logic to think about abstract 
concepts, and starts to show concern about the future and about ideologies.

1.3.2 Vygotsky’s theory of cognitive development
You have already learnt about Lev Vygotsky, the Russian psychologist who 
lived from 1896 to 1934. In this section, we look at his theory of cognitive 
development.

Vygotsky’s theory of cognitive development is a socio-cultural one because it 
states that children develop cognitively by interacting with their cultural 
environments. You learnt about the zone of proximal development (ZPD) and 

DID YOU KNOW
Vygotsky worked within 
the confines of the former 
Soviet regime.
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scaffolding in Level 2. Vygotsky theorised that  
children learn best when they work within their 
ZPD. Remember, the zone of proximal 
development is the space between what the 
learner can do and what you are teaching the 
learner to do through scaffolding. It is the 
difference between what a child can do with 
help from an adult and what he or she can do 
without help from an adult. So, it is a measure 
of a child’s ability to solve problems 
independently.

For example, watch some children playing 
in a park. The younger children will not be 
able to perform more complicated tasks, such 
as climbing up the framework of the slide to get to the top of the slide, on 
their own. If they have an older sibling, parent or caregiver to assist them 
by holding them as they climb up, however, they will learn how to complete 
the climb. This help is called scaffolding. The person who assists through 
scaffolding is called the more knowledgeable other (MKO).

1. Get permission to observe some children’s behaviour. The children can 
be any age between birth and seven years, and can be in a classroom, 
on a playground, at a pre-school or at home.

2. Make notes on their cognitive development according to Piaget and 
Vygotsky’s theories. If the setting is appropriate, discuss the behaviour 
you observe with your partner while you are observing the children.

3. Write a report on your observations.

Activity 7  Observe and report on children’s cognitive  
development Do this activity with a partner.

 Unit 2: Theories of intelligence
Subject outcome

Investigate and compare different theories of intelligence. 
Range:  Intelligence Quotient, Emotional Quotient, Spiritual Quotient, and 

Social Quotient

Learning outcomes

• Investigate the notion of Intelligence Quotient (IQ), its history and 
relevance to inclusive education, and latest research on the issue.

• Investigate the notion of Emotional Quotient (EQ), its history (e.g. 
Goleman) and relevance to inclusive education, and latest research on the 
issue.

• Investigate the notion of Spiritual Quotient (SQ), its history (e.g. Zohar) 
and relevance to inclusive education, and latest research on the issue.

• Investigate the notion of Social Quotient, its history (e.g. Goleman) and 
relevance to inclusive education, and latest research on the issue.

• Investigate own Quotients and reflect on personal strengths and 
challenges as an education and development specialist at Level 4 on the 
FET Band.

Lev Vygotsky
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2.1 Intelligence takes different forms

In Level 2, you started to look at different types of intelligence when you 
investigated Gardner’s eight specific intelligence types. So, you are familiar 
with the idea that intelligence takes different forms.

In this unit, we look at how social scientists measure different intelligence 
types, and at why it is important to know which kind of intelligence is your 
strong point as an educator.

2.2 Intelligence Quotient (IQ)

The most well-known measure of intelligence is the Intelligence Quotient 
(IQ). Intelligence Quotient is the ratio between a child’s chronological age 
and her mental age. The mental age is a factor in IQ because intelligent 
children show higher intellectual development than their peers. IQ test results 
demonstrate an individual’s capacity to learn.

Standardised IQ tests are performed on children in their school years to 
assess what their potential for academic performance is. Beyond the school 
years, an individual’s IQ is also seen to predict their job status and income. 
The higher the individual’s IQ, the better job and higher income he or she is 
expected to secure after school.

Psychologists and theorists have classified people’s intelligence according to 
their IQ test scores. The table on the next page shows you how ranges of IQ 
test scores are classified.

IQ TEST SCORE CLASSIFICATION

1 to 24 Profound mental disability

25 to 39 Severe mental disability

40 to 54 Moderate mental disability

55 to 69 Mild mental disability

70 to 84 Borderline mental disability

85 to 114 Average intelligence

115 to 129 Above average intelligence

130 to 144 Moderately gifted

145 to 159 Highly gifted

160 to 179 Exceptionally gifted

180 and above Profoundly gifted

 [Source: http://psychology.about.com/od/psychologicaltesting/f/genius-iq-score.htm]

In normal societies, the majority of people are of average intelligence, with 
very small percentages of the population being at either end of the IQ scale. 
So, the graph of the distribution of intelligence among the population looks 
like a bell curve, as you can see on the next page.

DEFINITION
In the context of 
measuring types of 
intelligence, quotient 
means ratio.

DID YOU KNOW
Albert Einstein’s IQ was 
said to be above 160.
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 The bell curve showing the distribution of intelligence based on IQ test results

As you can see from the figure, the majority  
of people – 68% – have IQs in the average 
intelligence range of between 85 and 114.

As you can imagine, several factors affect children’s 
IQ scores, even though the tests used to measure 
these scores are generally considered to be valid 
and reliable. For example, you already know 
that poor nutrition affects cognitive development 
negatively. Children who are born with high 
potential IQs could lose some of their capacity to 
learn if they are not given adequate nutrition.

2.2.1 The history of IQ and latest research 
about it
The IQ test was developed in the 1900s as the 
solution to a problem – the problem of French 
schoolchildren who needed additional assistance to achieve academic success. 
This problem arose after the government of France made it compulsory for all 
French children to attend school. So, IQ testing has inclusive education at its 
core.

The French government asked the psychologist 
Alfred Binet to design a test that would help 
educators to determine which children needed 
educational assistance. In response, Binet worked 
with a colleague, Théodore Simon, to devise the 
Binet-Simon Scale. American psychologists and 
educators soon saw the benefits of the test, and 
adapted it to suit local conditions. In 1916, Lewis 
Terman, a psychologist from Stanford University 
in America, published a revised form of the test, 
known as the Stanford-Binet intelligence test. It was 

This child’s malnutrition 
will affect her capacity to 
learn.

Alfred Binet, the 
psychologist who 
developed the first IQ test
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in America that the term intelligence quotient was born. This is because the 
Stanford-Binet test expressed its results as a ratio between a child’s mental and 
chronological age. So, if a child’s chronological age is 10 but she has a mental 
age of 14, her IQ would be 14 divided by 10 multiplied by 100, which is 140.

IQ testing became very popular in America when the First World War broke 
out in 1914. The military had to recruit thousands of soldiers to send to the 
front lines, and wanted a quick and reliable way of determining the abilities 
of the men who would fight for them. In 1917, Terman played a key role in the 
development of two IQ tests specifically for the military. One test was a 
written test, and the other was an oral test, specifically for recruits who could 
not read or write.

The Stanford-Binet test was refined further until 
American psychologist David Wechsler developed 
a new test in 1955. Wechsler believed that the 
Stanford-Binet test had limitations, which his test 
aimed to eliminate. His test became known as the 
Wechsler Adult Intelligence Scale (WAIS). This 
adult test was soon followed by tests for children, 
including the Wechsler Intelligence Scale for 
Children (WISC). The WISC soon became known as 
an effective test for identifying learning disabilities 
in children.

2.2.2 IQ’s relevance to inclusive education
You have already seen how the IQ test has its roots in inclusive education. 
Without IQ tests, teachers would need to use much more time and effort to 
distinguish which of their learners need further support and which need 
further extension activities. The central principle of inclusive education 
is to offer all learners equal access to education and to remove barriers to 
learning, irrespective of their intellectual or physical abilities. IQ testing can 
help teachers to plan their lessons more effectively so that they cater to the 
needs of all of the learners in their classes. Knowing what their learners’ 
capacities to learn are can help teachers to plan further support activities for 
learners with lower IQs and to stimulate learners who have high IQs with 
challenging extension activities. It is the teacher’s task to ensure that all of the 
learners in his or her class achieve their full potential, and IQ testing can help 
the teacher to achieve this goal.

1. Many people believe that a high IQ is the secret of success. Write a 
paragraph in which you give your opinion of this statement. State 
whether you think the capacity to learn is the only important aspect of 
success.

2. Briefly describe how you would accommodate learners with low, 
average and high IQs in your class.

3. Why is IQ relevant to inclusive education?

Activity 8 Reflect on IQ Do this activity on your own.

The next type of intelligence we look at is emotional intelligence.

DID YOU KNOW
America entered the First 
World War in April 1917.

David Wechsler, the 
psychologist who created 
the WAIS and WISC tests
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2.3 Emotional Quotient (EQ)

The idea of emotional intelligence came about as a result of theorists’ beliefs 
that IQ test results do not account for all kinds of intelligence.

When you studied multiple intelligences in Level 2, you saw that Gardner 
listed interpersonal and intrapersonal intelligence as intelligence types. 
These are non-cognitive types of intelligence that are as important to human 
development as cognitive types of intelligence.

Emotional intelligence is an individual’s ability to identify and understand his 
or her own emotions and the emotions of other people. People can have high IQ 
test results without having high interpersonal or intrapersonal intelligences.

Daniel Goleman, the American psychologist, identified  
four different aspects of emotional intelligence:
• self-awareness, or one’s ability to assess one’s 

emotions objectively

• social awareness, or one’s ability to assess and 
manage the emotions of others objectively

• self-management, or one’s ability to control 
one’s emotions and to adapt them to different 
circumstances

• relationship management, or one’s ability to 
manage others’ emotions in a way that avoids conflict.

If an individual can handle all of these aspects competently, we say that he 
or she has a high Emotional Quotient (EQ). Like IQ, EQ is determined by 
standardised tests.

Goleman released his theory of EQ in 1995, in a book called Emotional 
Intelligence: Why it can matter more than IQ. His book made the EQ theory 
popular because it was accessible to people who were not academics or 
psychologists. EQ theory became popular in the corporate world because it 
helped businesspeople to determine who would become good leaders in their 
companies. The theory was so popular that it was featured in Time magazine 
in 1995. This was important because it showed that EQ was one of the first 
psychological theories to interest the popular media. The case study below 
contains an extract from the Time magazine article.

CASE STUDY 1

Emotional Intelligence: the EQ Factor
Nancy Gibbs

For most of this century, scientists have worshipped the 
hardware of the brain and the software of the mind; the 
messy powers of the heart were left to the poets. But 
cognitive theory could simply not explain the questions we 
wonder about most: why some people just seem to have a 
gift for living well; why the smartest kid in the class will 
probably not end up the richest; why we like some people

The cover of the 1995 
Time magazine that 
featured EQ.

Daniel Goleman
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CASE STUDY 1 (CONTINUED)
virtually on sight and distrust others; why some people remain buoyant in the face 
of troubles that would sink a less resilient soul. What qualities of the mind or spirit, 
in short, determine who succeeds?

The phrase ‘emotional intelligence’ was coined by Yale psychologist Peter Salovey 
and the University of New Hampshire’s John Mayer five years ago to describe 
qualities like understanding one’s own feelings, empathy for the feelings of others 
and ‘the regulation of emotion in a way that enhances living’. Their notion is about 
to bound into the national conversation, handily shortened to EQ, thanks to a new 
book, Emotional Intelligence by Daniel Goleman. Goleman, a Harvard psychology 
Ph.D. and a New York Times science writer with a gift for making even the chewiest 
scientific theories digestible to lay readers, has brought together a decade’s worth of 
behavioural research into how the mind processes feelings. His goal, he announces 
on the cover, is to redefine what it means to be smart. His thesis: when it comes 
to predicting people’s success, brainpower as measured by IQ and standardised 
achievement tests may actually matter less than the qualities of mind once thought 
of as ‘character’ before the word began to sound quaint.

At first glance, there would seem to be little that’s new here to any close reader of 
fortune cookies. There may be no less original idea than the notion that our hearts 
hold dominion over our heads. ‘I was so angry,’ we say, ‘I couldn’t think straight.’ 
Neither is it surprising that ‘people skills’ are useful, which amounts to saying, it’s 
good to be nice. ‘It’s so true it’s trivial,’ says Dr. Paul McHugh, director of psychiatry 
at Johns Hopkins University School of Medicine. But if it were that simple, the book 
would not be quite so interesting or its implications so controversial.

This is no abstract investigation. Goleman is looking for antidotes to restore ‘civility 
to our streets and caring to our communal life.’ He sees practical applications 
everywhere for how companies should decide whom to hire, how couples can 
increase the odds that their marriages will last, how parents should raise their 
children and how schools should teach them. When street gangs substitute for 
families and schoolyard insults end in stabbings, when more than half of marriages 
end in divorce, when the majority of the children murdered in this country are 
killed by parents and stepparents, many of whom say they were trying to discipline 
the child for behaviour like blocking the TV or crying too much, it suggests a 
demand for remedial emotional education. While children are still young, Goleman 
argues, there is a ‘neurological window of opportunity’ since the brain’s prefrontal 
circuitry, which regulates how we act on what we feel, probably does not mature 
until mid-adolescence.

[Source: http://www.time.com/time/magazine/article/0,9171,983503-1,00.html]

1. Read the above case study again.

2. Answer the following questions:

a) Comment on this statement by Gibbs: ‘For most of this century, 
scientists have worshipped the hardware of the brain and the 
software of the mind; the messy powers of the heart were left to 
the poets.’ How do you think this applies to the difference between 
IQ and EQ?

Activity 9 Respond to a case study about EQ Do this activity with a partner.
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b) Why do you think ‘the smartest kid in the class will probably not 
end up the richest’? What does this statement tell you about types 
of intelligence?

c) How do you think an understanding of EQ can ‘restore civility 
to our streets and caring to our communal life’? What does this 
statement say about the importance of inclusive education?

Activity 9 (continued)

2.3.1 The history of EQ and the latest research about it
The EQ theory is a recent theory, compared to theories such as Erikson’s and 
Fowler’s. It does, however, build on the studies of cognitive and socio-affective 
development that were conducted in the early 1900s. One of the earliest roots 
of the EQ theory was Charles Darwin’s studies on evolution. In those studies, 
he proposed that expressing emotion was important in ensuring species 
survival. He published a book called The Expression of Emotions in Man and 
Animals in 1872, which contained the results of his studies in this field.

You have seen how psychologists like Wechsler and Gardner believed that 
there was more to being intelligent than aspects of cognitive development 
such as memory, and you know that Gardner proposed his theory of multiple 
intelligences because he believed that cognitive development wasn’t 
explained by IQ alone. Goleman’s 1995 book brought together the studies that 
had been done on the subject until the 1990s.

2.3.2 EQ’s relevance to inclusive education
Teachers who know about EQ can appreciate that there is more to intelligence 
and learning ability than cognitive theory and ability. They can recognise 
when emotional problems such as depression, anxiety or trauma are affecting 
a learner’s academic progress negatively. They are equipped to refer the 
learner to specialists who can help him or her.

They can also play a role in fostering their learners’ personal development 
by teaching their learners how to identify and manage their own emotions 
as well as the emotions of others. Teachers can facilitate more effective 
collaborative and group work and help to create learners who will grow into 
compassionate and emotionally balanced adults, adults who will contribute to 
society with empathy and non-violence.

The case study that follows, another extract from Nancy Gibbs’ Time 
magazine article, describes the importance of EQ in education.

CASE STUDY 2
Nowhere is the discussion of emotional intelligence more pressing than in schools, 
where both the stakes and the opportunities seem greatest. Instead of constant 
crisis intervention, or declarations of war on drug abuse or teen pregnancy or 
violence, it is time, Goleman argues, for preventive medicine. ‘Five years ago, 
teachers didn’t want to think about this,’ says principal Roberta Kirshbaum of  
P.S. 75 in New York City. ‘But when kids are getting killed in high school, we have to 
deal with it.’ Five years ago, Kirshbaum’s school adopted an emotional literacy
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CASE STUDY 2 (CONTINUED)
programme, designed to help children learn to manage anger, frustration, loneliness. 
Since then, fights at lunchtime have decreased from two or three a day to almost none.

Educators can point to all sorts of data to support this new direction. Students who are 
depressed or angry literally cannot learn. Children who have trouble being accepted 
by their classmates are 2 to 8 times as likely to drop out. An inability to distinguish 
distressing feelings or handle frustration has been linked to eating disorders in girls.

Many school administrators are completely rethinking the weight they have been 
giving to traditional lessons and standardised tests. Peter Relic, president of the 
National Association of Independent Schools, would like to junk the SAT completely. 
‘Yes, it may cost a heck of a lot more money to assess someone’s EQ rather than 
using a machine-scored test to measure IQ,’ he says. ‘But if we don’t, then we’re 
saying that a test score is more important to us than who a child is as a human 
being. That means an immense loss in terms of human potential because we’ve 
defined success too narrowly.’

[Source: http://www.time.com/time/magazine/article/0,9171,983503-8,00.html]

This activity requires you to work collaboratively on a presentation about 
EQ. Use the following steps to guide you:
1. What is EQ?

2. Why do teachers need to know about it?

3. What problem does the following statement from the case study refer 
to? ‘Instead of constant crisis intervention, or declarations of war on 
drug abuse or teen pregnancy or violence, it is time, Goleman argues, 
for preventive medicine.’

4. How would you use EQ to ensure that your learners’ learning 
experience is inclusive?

Present your answers in the form of a report, slide show, role play or poster.

Activity 10 Present your views on EQ and inclusive education 
 Do this activity as a group.

Let’s look now at another type of intelligence, which is measured by the 
Spiritual Quotient.

2.4 Spiritual Quotient (SQ)

Spiritual Quotient is not yet considered to be a scientific term like IQ. It is 
similar in principle to IQ, however, because it is a measure of the kind of 
intelligence people use to solve problems of value and meaning. These kinds 
of problems are related to the meaning of your life, how fulfilled you are in 
your profession, the meaning of the people in your life, and so on. SQ is not 
directly about religion, however.

When you try to solve problems, your IQ will help you to find logical answers, 
your EQ will help you to assess the emotions that the problem involves, and 
your SQ will help you to see the bigger picture – the meaning that the problem 

PAUSE FOR 
THOUGHT

Can you see the connection 
between spiritual quotient 
and Maslow’s self-
actualisation level in his 
hierarchy of needs?



56 

NCV4 Human and Social Development

has for your life, or the possible influence of factors beyond your control such 
as divine intervention. For example, suppose you lose your teaching job. You 
will use your IQ to think of ways in which you can find work somewhere else. 
You will use your EQ to analyse how you feel about having to find another 
source of income and to deal with the feelings of failure you may feel at 
having lost your job. And you will use your SQ to realise that a job is more 
than just an income – it gives you a sense of security and makes you feel 
worthwhile in your involvement with developing young minds. You may also 
use your SQ to ask questions such as ‘Why did 
this happen at this stage of my life?’ or ‘What can 
I learn from this experience to help me to grow 
as a person?’

As part of the study of SQ, American psychologist 
JL Holland proposed that people have different 
personality types, and that these personality 
types determine how people achieve greater 
spiritual intelligence. He proposed the following 
six types of personalities, linking them to paths 
that people take towards spiritual intelligence:

Personality 
types and SQ

Investigative 
– knowledge

Artistic – 
transformation

Social – 
nurturing

Conventional 
– duty

Realistic – 
brotherhood

Enterprising – 
servant-leadership

 Personality types and SQ

Let’s look at each of these types.

1. People with the conventional personality type increase their spiritual 
intelligence through duty. For example, they do community work to 
improve the lives of people around them, and often work for humanitarian 
organisations. They see it as their duty to reach out to others actively.

  This humanitarian worker has chosen the path of duty.

John L Holland
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2. People with the social personality type increase their spiritual intelligence 
through nurturing. For example, they work as teachers, nurses, caregivers 
or therapists, and often have children of their own to nurture. They have 
empathy and believe in protecting and caring for the vulnerable.

  This teacher has chosen the path of nurturing.

3. People with the investigative personality type increase their spiritual 
intelligence through knowledge. For example, they work as academics, 
researchers or scientists to find solutions to humankind’s problems.

  This researcher is using knowledge as a way of reaching spiritual potential.

4. People with the artistic personality type increase their spiritual 
intelligence through transformation. For example, they are painters, 
poets, dancers, musicians or actors. Their unconventional attitudes and 
behaviour allow them to heal people by presenting concepts to them in 
different ways.

  This artist transforms the world he presents to his audience.
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5. People with a realistic personality type increase their spiritual 
intelligence through brotherhood. For example, they form organisations 
such as Amnesty International and NGOs that defend people’s rights, and 
they understand how to make societies fair and just.

6. People with the enterprising personality type increase their spiritual 
intelligence through servant-leadership. This means that they lead their 
communities, tribes, societies or nations by serving them.

2.4.1 The history of Spiritual Quotient and the latest research 
about it
You have seen that SQ is a relatively recent concept, because it has not yet 
become accepted into scientific theory. Danah Zohar, the American 
philosopher and physicist, is a leading figure in the field of SQ. She was born 
in 1945 and was once one of Erik Erikson’s 
students. She has published many books about 
her studies, some of which were written with her 
husband, Ian Marshall. Her first important book 
about SQ was published in 2000.

Zohar has applied her studies on SQ to 
management and leadership. She uses her SQ 
principles to encourage companies to develop 
with the spiritual health of their employees, 
customers and the environment in mind. She 
continues to develop her ideas about SQ, and 
published another book about it in 2008.

2.4.2 SQ’s relevance to inclusive education
The field of SQ shows teachers that spiritual intelligence is just as important 
as IQ and EQ test results. By knowing more about their learners’ personality 
types, teachers can better understand how each learner will develop 
spiritually in the most effective manner.

Increasing learners’ knowledge of their own spiritual intelligence can awaken 
in learners a sense of respect for their fellow learners, irrespective of their 
fellow learners’ religions, races, genders, ethnicities or physical and mental 
abilities. Learners with high SQs will be able to see beyond the barriers to 
learning that some learners face. They will accept their fellow learners and 
develop tolerance, fairness and justice.

Write a journal entry in which you do the following:

1. Describe the different personality types that JL Holland distinguished 
in his studies.

2. Explain how these personality types relate to spiritual quotient.

3. What kind of personality type do you think you have? Why?

4. Is meaning and fulfilment important to you? Why, or why not?

Activity 11 Reflect on your personality type 
 Do this activity on your own.

The final intelligence we will look at in this chapter is social intelligence.

Danah Zohar
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2.5 Social Quotient

Social Quotient is the measure of how well an individual responds to 
interpersonal relationships. It is closely related to Gardner’s interpersonal 
intelligence, and also has close links to Goleman’s EQ – it is, using Goleman’s 
words, ‘the interpersonal part of emotional intelligence’. Like spiritual 
quotient, it has not yet been integrated into scientific approaches to behaviour 
and learning.

According to Karl Albrecht, a world-famous 
management consultant and business writer and 
speaker, social intelligence consists of five aspects 
(social skills):
• situational awareness, which is a person’s 

ability to perceive what is going on in 
different situations

• presence, which is a person’s ability to be 
present and noticed by others in social 
situations

• authenticity, which is a person’s ability to 
be himself or herself when interacting with 
others

• clarity, which is a person’s ability to communicate clearly in social 
situations

• empathy, which is a person’s ability to feel and understand what others 
are feeling when he or she deals with people.

Social Quotient tests are helpful in determining whether children have 
conditions such as schizophrenia, ADHD, Asperger’s syndrome or other 
autism-related disorders. These tests vary, but are often very similar to IQ 
tests, having some modifications for social skills.

2.5.1 The history of Social Quotient and the latest research about it
Edward Thorndike, an American psychologist, first described the concept of 
social intelligence in 1920. He proposed that social intelligence is ‘the ability 
to understand and manage men and women, boys and girls, to act wisely in 
human relations’.

More recently, the idea of social intelligence was born out of studies 
in neuroscience that proved that people’s brains are designed to form 
connections with others. Neuroscience and biology taught researchers 
and scientists that social interactions produced chemical and neurological 
effects in people, and that these effects differed depending on whether the 
interaction was positive or negative.

Building on studies about IQ and EQ, Karl Albrecht proposed his theory of 
social intelligence in 2005 in his book Social Intelligence: The new science 
of success. Daniel Goleman then published his book Social Intelligence: The 
new science of human relationships in 2006, detailing his theory of social 
intelligence, based on the new understanding of what goes on in the brain 
while we interact. Studies continue on the importance of social intelligence 
for people’s success in relationships, and their success in school, business and 
day-to-day life.

Karl Albrecht

DEFINITION
Synchrony means 
developing or happening 
at the same time.

DID YOU KNOW
The new field of study of 
what goes on in our brain 
while we interact with 
others is called social 
neuroscience. Scientists 
use MRIs (magnetic 
resonance imaging) to 
see which parts of the 
brain ‘light up’ and how 
it does so during social 
interactions.
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2.5.2 Social Quotient’s relevance  
to inclusive education
Many children have high IQs, but 
struggle to overcome problems 
related to their low social intelligence. 
This makes it difficult for them to 
succeed academically or socially. 
If teachers were better informed 
about social intelligence, they could 
identify problems that could affect 
learners’ learning abilities negatively. 
They could also develop strategies 
to improve the social intelligence of 
learners who struggle, and to extend 
the social intelligence of learners who 
have high Social Quotient test results. 
A low Social Quotient should not be 
seen as a barrier to learning. Teachers 
are responsible for identifying and 
helping to rectify problems related to social intelligence.

PAUSE FOR THOUGHT
‘Every skill of social intelligence can be improved at any time in life. Why would we want 
to do it? Because these are the skills that make us effective with other people … [they are] 
the skills that are vital for our having a good life.’

– Daniel Goleman 25 September 2006
Source: You Tube: Are you socially intelligent? – Daniel Goleman; accessed 14 October 2010

This activity gives you a chance to summarise and revise types of 
intelligence, to check your understanding of them.

1. Draw a table that looks like this:

INTELLIGENCE 
TYPE/QUOTIENT

DESCRIPTION HISTORY RELEVANCE TO 
INCLUSIVE EDUCATION

2. Complete the table. Try to do so without looking at your notes first. 
Then, use your notes to check whether you have included all of the 
necessary information.

3. Compare your table to the other groups’ tables. How were your tables 
different? How were they similar?

Activity 12 Summarise and revise types of intelligence 
 Do this activity as a group.

This learner may have a low 
Social Quotient, but does not need 
to be excluded from the learning 
programme because of it.

CHALLENGE
Visit YouTube.com 
for interesting and 
informative video 
clips featuring David 
Goleman.
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It’s time to have a bit of fun with IQ, EQ, SQ and Social Quotient.

1. Select one celebrity (such as a soccer player, musician, actor, writer, 
and so on) and one historical figure (such as Nelson Mandela, 
Desmond Tutu, and so on).

2. Research the lives, characters and backgrounds of the people you have 
chosen.

3. Prepare an electronic presentation such as a slide show or a Word 
document in which you apply the theories of IQ, EQ, spiritual quotient 
and social quotient to the two figures you have chosen. For example, 
you could say something like this about Nelson Mandela: He has a 
high IQ because he studied successfully to become a lawyer. He was an 
excellent leader, with an enterprising personality type who increased 
his spiritual intelligence by serving his people as a leader. He is able to 
manage his own emotions as well as those of others around him, and 
has good self-awareness, which gives him a high EQ.

4. Make your presentation as eye-catching and entertaining as 
possible, while still conveying well-researched and well-thought-out 
information.

5. The other groups will assess your presentation using the grid below.

THE GROUP ... 5 4 3 2 1

1. gave an interesting and entertaining presentation

2. researched their subjects well, and used their research to 
provide good information about IQ, EQ and the two SQs

3. collaborated well during the presentation so that everyone 
had a chance to say something

4. presented their work in a well-rehearsed manner

5. showed that they understand the concepts of EQ, IQ and 
the two SQs

Scale: 5 = Outstanding 4 = Highly competent 3 = Competent
 2 = Not yet competent 1 = Not achieved

Activity 13  Apply IQ, EQ, SQ and Social Quotient to a celebrity and to 
a famous historical figure in an electronic presentation 
 Do this activity as a group.

2.6 Quotients and your strengths as an education and 
development specialist

Now that you’ve explored IQ, EQ, spiritual quotient and social quotient, 
and have understood the importance of these different intelligences to the 
teaching context, it’s time to examine your own quotients and to assess your 
strengths and weaknesses as a future teacher.

PAUSE FOR THOUGHT
Can you see the connection between Activity 14 and the SWOT analysis you learnt about 
in Chapter 1?
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In this activity, you are required to reflect on your own IQ, EQ, spiritual 
quotient and social quotient. This will not involve doing tests, however, 
because trained psychologists and specialist educators are the only people 
who are qualified to interpret test results of this nature. So, even though there 
are many online tests available for these quotients, you will be using your 
own reflections on what you believe your quotients would be for this activity.

1. Look at the bell curve of IQ test results on page 63 again. Objectively, 
where do you think you fall on the curve? Why do you think so?

2. Consider the following aspects of EQ below:

• self-awareness, or one’s ability to assess one’s emotions objectively
• social awareness, or one’s ability to assess and manage the 

emotions of others objectively
• self-management, or one’s ability to control one’s emotions and to 

adapt them to different circumstances
• relationship management, or one’s ability to manage others’ 

emotions in a way that avoids conflict.
 Objectively, how well do you think you handle these aspects – well, 

moderately well, or badly? Why?

3. Now, reflect on your spiritual quotient, thinking of the following 
personality types:

• Conventional – duty
• Social – nurturing
• Investigative – knowledge

• Artistic – transformation
• Realistic – brotherhood
• Enterprising – servant-

leadership.

 What kind of personality do you think you have? Why? Briefly 
describe the path you would take to increase your spiritual awareness.

4. How well do you think you respond to interpersonal relationships – in 
other words, what is your social intelligence: good, moderate, or bad?

5. Once you have written the answers to questions 1 to 4, spend a day or 
two reflecting on them.

6. When you are ready, write down your answer to the following 
question: What are my strengths and challenges as an education and 
development specialist at Level 4?

Activity 14 Investigate and reflect on your own quotients 
 Do this activity on your own.

 Summary

• In this chapter, you learnt that cognitive development, as measured by 
IQ tests, is not the only aspect of intelligence that teachers need to know 
about. You saw what IQ is, and why it can be limiting as a predictor 
of an individual’s future success. You learnt that IQ excludes people’s 
emotional, spiritual and social intelligence, all of which are important to 
assessing an individual’s intelligence.

• You also saw how important it is for teachers to understand IQ, EQ, 
spiritual intelligence and social intelligence for creating an inclusive 
learning environment. Finally, you learnt about your own quotients 
through reflection, and you assessed how your quotients will help or 
hinder you to become a successful teacher.
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SELF-ASSESSMENT ACTIVITY

I can 5

Excellently

4

Very well

3

Fairly well

2

With some 
help

1

Not at all

investigate theoretical aspects of 
psychomotor development from birth 
to death, including motor, sensorial, 
brain development and perceptual 
development, and compare with 
observations of human beings in local 
contexts

investigate theories of socio-affective 
development, including Erikson (psycho-
emotional), Kohlberg (moral), Fowler 
(spiritual) and Bowlby (attachment 
theory), through observations of human 
beings in local contexts

investigate theories of cognitive 
development, including those of Piaget 
and Vygotsky (socio-cultural), through 
observations of human beings in local 
contexts

investigate the notion of Intelligence 
Quotient (IQ), its history and relevance to 
inclusive education, and latest research 
on the issue

investigate the notion of Emotional 
Quotient (EQ), its history (e.g. Goleman) 
and relevance to inclusive education, and 
latest research on the issue

investigate the notion of Spiritual 
Quotient (SQ), its history (e.g. Zohar) and 
relevance to inclusive education, and 
latest research on the issue

investigate the notion of Social Quotient, 
its history (e.g. Goleman) and relevance 
to inclusive education, and latest 
research on the issue

investigate own quotients and reflect on 
personal strengths and challenges as an 
education and development specialist at 
Level 4 on the FET Band

If you gave yourself 4s and 5s, you are doing well and have understood all the 
work. If you gave yourself any 2s and 3s, you may need to go back and see 
what you have not understood. Perhaps ask a fellow student to help you. If 
you gave yourself a 1 rating, speak to your lecturer immediately and get help.
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Unit 1
1. What is the psychomotor domain of development? (2)

2. Name and describe the three stages in the development of the 
psychomotor domain, giving examples of behaviour that you have 
observed. (6)

3. How do McGraw and Gesell’s theories of psychomotor 
development differ? (4)

4. What is meant by a neuromaturational approach to psychomotor 
development? Name two neuromaturational theories. (6)

5. What is the difference between a neuromaturational approach to 
psychomotor development and a dynamical systems approach? 
Write a paragraph to explain this. (10)

6. Which theorist influenced Erikson’s theory of psycho-emotional 
development? (2)

7. What are the stages in Erikson’s theory of psycho-emotional 
development? (16)

8. In which stage of Erikson’s theory does the individual become 
aware that she can interact with her environment actively and 
exert her influence? (2)

9. List the stages and levels in Kohlberg’s theory of moral  
development. (12)

10. Describe Fowler’s theory of spiritual development. (15)

11. Write a paragraph about the attachment styles that Bowlby 
proposed in his attachment theory. How do these attachment 
styles affect the adult individual? (10)

12. How are Piaget and Vygotsky’s theories of cognitive development 
similar? (5)

Total: 90 marks
Unit 2
1. In the context of psychological studies of IQ, what is a quotient? (2)

2. Describe the bell curve that represents IQ test results across a 
population. (4)

3. Why is IQ testing important to inclusive education? (10)

4. Why did psychologists go on to develop theories of emotional, 
spiritual and social intelligence? (3)

5. What are the four aspects of emotional intelligence that Daniel 
Goleman identified? (8)

6. Why has spiritual intelligence not been accepted as scientific 
theory yet? (2)

7. What is the difference between spiritual and social intelligence? (5)

8. Name the six personality types that psychologist JL Holland 
proposed in his studies of spiritual intelligence. (12)

9. Hannah writes poetry about the war zones of the world.  
According to spiritual intelligence theory, what kind of personality 
does she have? What path would she take to increase her spiritual  
intelligence? (4)

10. What is social quotient? Why is it important for inclusive  
education? (10)

Total: 60 marks

Summative activity

0001



Chapter 3

Theories of social development

By the end of this chapter, you will be able to:

• Explain and reflect upon the transformative nature of the national education 
curriculum and OBE.

• Investigate and explain the structure of the National Qualifications Framework for 
education in South Africa.

• Investigate and explain the Fundamental, Core and Elective learning aspects of the 
National Qualifications Framework in South Africa.

• Investigate and explain the ways in which the national education curriculum relates to 
the South African Constitution and education policies such as White Papers 5 and 6.

• Investigate and reflect upon ways of using and assessing outcomes in terms of the 
underpinning principles and values of the Constitution.

• Investigate and reflect upon ways of overcoming barriers to learning and participation 
through the curriculum.
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 Topic 3: Theories of social development

 Introduction

In this chapter, we return to the national education curriculum to investigate 
its ideas about educational development. You have studied the structure and 
aims of the curriculum in Art and Science of Teaching Level 3 and in Human 
and Social Development Level 3, so you already have some background about 
the curriculum and insight into the links between the curriculum and the 
Constitution. 

You’ll refine your knowledge about the curriculum in this chapter by looking 
at transformation in OBE and the National Qualifications Framework in Unit 
1. In Unit 2, you’ll focus on using the National Curriculum Statement to use 
and assess learning outcomes and to overcome barriers to learning.

 Unit 1: Ideas about educational development
Subject outcome

Investigate and compare ideas about educational development.

Learning outcomes

• Explain and reflect upon the transformative nature of the national 
education curriculum and OBE.

• Investigate and explain the structure of the National Qualifications 
Framework for education in South Africa.

• Investigate and explain the Fundamental, Core and Elective learning 
aspects of the National Qualifications Framework in South Africa.

• Investigate and explain the ways in which the national education 
curriculum relates to the South African Constitution and education 
policies such as White Papers 5 and 6.

1.1 Transformation, the national curriculum and OBE

By now, you are familiar with the principles of outcomes-based education 
(OBE). You know that OBE is seen as an alternative to traditional education 
systems, which focus on inputs. In traditional education systems, inputs are 
the things you need to be able to teach learners successfully. However, these 
inputs do not always result in the desired outcomes. Learners could pass a 
grade without having achieved anything concrete in that grade. OBE allows 
teachers to specify and assess particular outcomes, which makes it much 
clearer to assess whether a learner has in fact achieved the desired outcomes 
for being promoted to the next grade.

1.1.1 Why the education system needed transforming in 1994
As you know, South Africa adopted OBE in the late 1990s, as part of the newly 
democratic country’s efforts to transform the apartheid-era government’s 
education system. The text on the next page is an extract from the National 
Curriculum Statement Grades 10–12 (General) Overview, issued by the 
Department of Education in 2003. It gives a brief description of the education 
system that the new government inherited.

DEFINITIONS
Transformation means a 
marked change in form or 
in nature.

Transformative (page 
70) means subject to 
transformation or to 
undergo transformation.
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The legacy of apartheid education
The legacy of apartheid continues 
to be felt in the education system. 
Institutions were established 
along racial lines and saturated 
with the doctrines of apartheid 
and entrenched inequality. As 
a consequence of the unequal 
distribution of resources, historically 
white schools and colleges tend to 
be well resourced, while historically 
black institutions tend to be poorly 
resourced. This impacts negatively 
on the quality of teaching and 
learning, and presents one of the 
most daunting challenges for the new 
democracy.

 These differences were enforced 
through legislation and regulations. 
The Bantu Education Act (1953) 
introduced inferior education, 
unequal distribution of resources, 
poor teacher training, and 
unacceptable teacher : learner ratios. 
Two laws – the Correspondence 
College Act (1965) and the Technical 
College Act (1981, amended in 1989) 
– regulated technical colleges.

 This fragmentation is further 
evident in the subjects and 
programmes offered by schools and 
colleges, both public and private. 
There is no portability of learning 
achieved between these institutions.

 The negative effects of this 
fragmentation are evident in the 
nature and quality of programmes 
and subject offerings. Employers and 
the Higher Education sector have 
little confidence in the programmes 
offered at various types of Further 
Education and Training (FET) 
institutions. The following problems 
are also evident in programmes and 
curricula:
•  There are no clear educational 

outcomes for curricula.
•  There is a plethora of subjects that 

hardly relate to one another.
•  Curricula are unresponsive to the 

needs of learners and the country.
•  There is limited mobility across 

pathways and institutions in the 
Further Education and Training 
band.

Over and above these problems, the 
Department of Education inherited 
an unwieldy Senior Certificate 
curriculum comprising 124 subjects. 
The multiplier effect of Higher, 

Standard and Lower Grades increased 
the number to a total of 264 subject 
offerings. Of the 124 subjects, 
only ten are offered by 90% of the 
candidates at any single sitting of the 
Senior Certificate.

 In addition, there is a large number 
of obsolete subjects, with some being 
regarded as ‘exotic’ subjects (that is, 
subjects offered by fewer than ten 
candidates in the Senior Certificate). 
The cost of developing appropriate 
learning support materials, providing 
suitably qualified teachers and 
examining these subjects is not 
commensurate with their status. 
Continued provisioning for these 
subjects compromises quality and is 
not economically viable. The situation 
in the college sector is not different 
to the one described here.

 The way in which the official 
curriculum is delivered also needs to 
be overhauled. Many teachers rely 
on teaching methods that do not 
engage learners in active learning. 
Many of them are preoccupied with 
the race to complete the syllabus 
in preparation for examinations. In 
addition, many teachers still regard 
themselves as the only bearers of 
knowledge, and their learners as 
empty vessels waiting to be filled. As 
a result, learners’ prior knowledge 
is not acknowledged sufficiently. 
Ultimately, this results in learning 
experiences that are uninspiring.

 Assessment practices often drive 
learners to resort to rote learning 
and the regurgitation of factual 
information, making it difficult 
for them to apply what they have 
learned to new situations. The high-
stakes Senior Certificate examination 
has often been criticised. The 
examination does not provide an 
appropriate school-leaving certificate 
for the majority of learners. It is 
also not an effective predictor of 
success in Higher Education, except 
for the higher aggregate ranges. 
Furthermore, many employers do 
not regard results of the examination 
as indicators of work-related 
competence.

[Source: National Curriculum Statement 
Grades 10–12 (General) Overview, 
Department of Education, 2003]
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The extract on the previous page clearly explains why the education system in 
South Africa needed transformation. In summary:
• The differences in resources available to historically white and 

historically black schools and colleges affected historically black 
institutions negatively.

• Legislation entrenched unfair education practices.

• Public and private schools and colleges offered different programmes, 
and skills were not portable across these institutions.

• Fragmentation and poor-quality programmes made learners difficult to 
employ when they left school or college.

• The high number of subjects on offer in the National Senior Certificate 
made them expensive and impractical to offer.

• Teaching methods were uninspiring and passive.

• Approaches to assessment were geared towards rote learning and were 
not focused on skills that learners would need in the workplace.

  These learners are receiving a different quality education – those in the first picture 
are receiving information passively while those in the second picture are learning 
collaboration skills that they can apply in the workplace.

1. Your lecturer will assist you to research the nature of South Africa’s 
education system before 1994.

2. Make detailed notes on your findings as you work.

3. Present your findings to the class in the form of a presentation. 
This presentation can take any form you think is suitable – a poster, 
electronic presentation, speech, role play, or even a short play in 
which you act out how learners would have experienced the education 
system.

4. Your lecturer will assess you by allocating a mark out of 10 for each of 
the five criteria listed below.

THE GROUP ...

MARKS/RATING

Outstanding 
 

8 –10 marks

Highly 
competent 

7 marks

Competent 
 

5–6 marks

Not yet 
competent 

4 marks

Not 
achieved 

0–3 marks

1. used initiative to think of a presentation 
form 

2. researched their topic(s) well, and used 
their research to provide good information 
about the pre-1994 education system 

Activity 1 Research the pre-1994 education system 
 Do this activity as a group.

DID YOU KNOW
The curriculum was 
originally revised in three 
stages:
1.  Removing racist and 

sexist elements
2.  Implementing 

Curriculum 2005 and 
OBE

3.  Revising Curriculum 
2005 and OBE after it 
had been in effect for a 
few years.
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THE GROUP ...

MARKS/RATING

Outstanding 
 

8 –10 marks

Highly 
competent 

7 marks

Competent 
 

5–6 marks

Not yet 
competent 

4 marks

Not 
achieved 

0–3 marks

3. collaborated well during the presentation 
so that everyone had a chance to present 
some information 

4. presented their work in a well- rehearsed 
manner 

5. showed that they understand the concepts 
of transformation in education 

Total _____ / 50 = ____%
Overall rating: code ____

Lecturer’s comments:

Activity 1 (continued)

In Art and Science of Teaching Level 3, you looked at:
• what outcomes are

• the South African outcomes framework

• the components of an OBE curriculum

• the principles of the National Curriculum Statement (NCS).

So, you are familiar with the nature of OBE and 
the contents of the NCS. The principles of the 
Revised National Curriculum Statement (RNCS) 
focused on transforming the education system 
even further than Curriculum 2005. 

Revise the principles of the NCS in the extract 
below, from The Revised National Curriculum 
Statement, issued by the Department of 
Education in 2002.

Social justice, a healthy environment, 
human rights and inclusivity

Learning area statements in the 
Revised NCS reflect the principles 
and practices of social justice, 
and respect for the environment 
and human rights, as defined in 

the Constitution. In particular, the 
curriculum attempts to be sensitive 
to issues of poverty, inequality, race, 
gender, age, disability and such 
challenges as HIV/AIDS. 

Outcomes-based education
The philosophy of outcomes-based 
education remains the foundation 
of our curriculum. Outcomes-based 
education starts by designing the 
outcomes to be achieved by the 
end of the educational process. The 
outcomes describe the knowledge, 

skills and values learners should 
acquire and demonstrate during the 
learning experience.

 The Revised NCS describes 
outcomes-based education as ‘a 
process and achievement-oriented 
activity-based and learner-centred

PAUSE FOR 
THOUGHT

When reading this section, 
also recall what you have 
learnt in Topic 1 of Art 
and Science of Teaching 
Level 4.

NOTE
The Revised National 
Curriculum Statement 
(RNCS) is now officially 
known as the National 
Curriculum Statement 
(NCS).
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education process; in following this 
approach, Curriculum 2005 and 
the Revised National Curriculum 

Statement Grades R–9 (Schools) aim 
to encourage lifelong learning’. 

A high level of skills and knowledge for all
The Revised NCS sets high 
expectations of what South African 
learners can achieve and aims at 
the development of a high level of 
knowledge and skills for all. 
Social justice requires that those 
sections of the population previously 
disempowered by the lack of 
knowledge and skills should now be 
empowered.  

 The Revised NCS sets standards in 
the learning areas and specifies the 
minimum knowledge and skills to be 
achieved by learners in each grade. 
In this way, the Revised NCS provides 
direction on how to develop a high 
level of skills and knowledge in all 
learners.  

Clarity and accessibility
The Revised NCS aims for clear 
and accessible design and use of 
language. The learning outcomes 
and assessment standards are two 
design features that clearly describe 
the goals and outcomes each learner 

needs to achieve in order to proceed 
to each successive level of the 
system. The Revised NCS will be 
available in all official languages and 
Braille. 

Progression and integration
Within each learning area, the 
Revised NCS sets out progressively 
more complex, deeper and broader 
knowledge, skills and attitudes for 
learners to acquire from grade to 
grade. This is called conceptual 
progression, and the assessment 
standards in each learning area 
statement ensure this progression 
across grades. Progression is a key 

feature of the revised curriculum. 
Integration ensures that learners 
experience the learning areas as 
linked and related by making links 
within and across learning areas. 
Integration supports and expands 
learners’ opportunities to develop 
skills, attitudes and values, and 
acquire knowledge across the 
curriculum.

You can see a clear difference between the education systems described 
in the extracts on page 85 and pages 88–89. This difference describes the 
transformative nature of the NCS and OBE.

  Transformation in education is essential for learners to be able to enter the 
workforce successfully.
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1.2 The structure of the National Qualifications 
Framework (NQF) for education in South Africa

When you looked at the NQF in Art and Science of Teaching Level 3, you saw 
that this body has the following objectives:
• to create an integrated national framework for learning achievements

• to facilitate access to, and mobility and progression within, training and 
career paths

• to improve the quality of education and training

• to accelerate the redress of past unfair discrimination in education and 
employment opportunities

• to contribute to the full personal development of each learner and the 
social and economic development of the nation as a whole.

The following extract, from the NQF website, describes what the NQF sees as 
its role in education and training.

WHAT THE NQF DOES
If you imagine a bridge you will know that a bridge connects 
communities, it allows people to flow, and supports the economic and 
social development of a community.

We encourage you to see the National Qualifications Framework (NQF) as 
the most appropriate bridge to life-long learning.

If you read the objectives of the NQF in the NQF Act 67 of 2008 you will 
discover words like access, mobility, progression, career path, and full 
personal development. When thinking about the bridge metaphor these 
words access, mobility, progression and path come to life. You can easily 
imagine how the bridge opens doors to new opportunities, enables travel 
to new unexplored places, and ultimately supports the rise to new heights 
of achievement.

The NQF has been established to provide the same opportunities from 
learning for you.

A modern well-engineered bridge is also always reliable. This is another 
important feature of the NQF. The NQF has been built on the principles 
of relevant and appropriate standards, quality and excellence. Therefore 
by selecting an NQF accredited qualification, you are assured of choosing 
a quality and genuine qualification that is nationally benchmarked and 
internationally comparable.

[Source: http://www.nqf.org.za/page/what-nqf-does/index]

You looked at the structure of the NQF in Art and Science of Teaching Level 3. 
The NQF structure has now been updated, and has 10 levels, as you can see in 
the table on the next page.

As you can see, the NQF is structured in the following way:
• It has three bands:

 – the General Education and Training (GET) band

 – the Further Education and Training (FET) band

 – the Higher Education and Training (HET) band.

DEFINITION
Redress means the 
remedying or setting right 
of something that was 
wrong or unfair.

DID YOU KNOW
Adult Basic Education 
and Training (ABET) 
is an outcomes-based 
educational and training 
programme for adult 
learners with no or 
little prior educational 
qualifications. It is made 
up of ABET Levels 1 to 4 
which equate to Grade R to 
Grade 9 of the GET band. 
ABET Certificate Level 4 is 
equivalent to a NQF Level 
1 qualification.
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• The GET band consists of Grades R to 9.

• The FET band consists of Grades 10 to 12 in schools and Levels 2 to 4 in 
FET colleges.

• The HET band consists of six levels:
 – Level 5 (Higher Certificate)
 – Level 6 (Advanced Certificate or Diploma)
 – Level 7 (Advanced Diploma or Bachelor’s degree)
 – Level 8 (Postgraduate Diploma or Honours degree)
 – Level 9 (Masters degree)
 – Level 10 (Doctoral degree).

 Levels 5 to 10 are tertiary education.

BAND SCHOOL 
GRADES

NQF 
LEVEL

QUALIFICATIONS

Higher Education and 
Training

Tertiary 
education

10 Doctoral degree

9 Masters degree

8 Postgraduate Diploma
Honours degree

7 Advanced Diploma
Bachelor’s degree

6 Advanced Certificate
Diploma

5 Higher Certificate

Further Education and 
Training

12 4 National Certificate NQF Level 4

11 3 National Certificate NQF Level 3

10 2 National Certificate NQF Level 2

General Education and 
Training

9 1 GET Certificate (GETC)
ABET Certificate Level 4

8

7

6

5

4

3

2

1

R

  The NQF regulates education and training at all levels, from Grade R to the highest 
levels of tertiary education.
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1. Make a poster in which you communicate information about the NQF. 
Your poster should show the following information:

• what the purpose of the NQF is
• what the NQF’s objectives are
• how the NQF is structured
• why the NQF is an important part of the education system.

2. Assess yourself using the checklist below. Your lecturer will also use it 
to assess your poster.

CRITERIA SELF-
ASSESSMENT

LECTURER’S 
ASSESSMENT

Yes/No Yes/No

Focus: The topic is clear at a first glance.

Main ideas: The main ideas are appropriate to 
the topic and presented correctly. 

Supporting details: Appropriate and correct 
details support each main idea.

Photographs, diagrams and/or drawings: All 
photographs, diagrams and drawings are 
relevant and support the main ideas or details.

Language: There are no grammatical, 
punctuation or spelling errors.

Layout, design and creativity: The information 
is communicated well and the presentation is 
creative and original.

Neatness and presentation: The presentation is 
neat and legible. (The poster should be legible 
from a distance of at least 1.5 metres.)

Lecturer’s comments

Activity 2 Make a poster about the NQF Do this activity with a partner.

1.3 The Fundamental, Core and Elective learning aspects 
of the NQF

You will probably be familiar with the concepts of fundamental, core and 
elective subjects from choosing your subjects during the course of your FET 
studies.

Fundamental subjects are compulsory. In the FET vocational curriculum, 
these are:
• One of the eleven official languages on at least First Additional Language 

level (the language chosen must be the language of learning and 
teaching) 

• Mathematics or Mathematical Literacy

• Life Orientation.

You need to do fundamental subjects regardless of which programme you are 
going into. 

DEFINITION
Fundamental subjects 
are subjects that teach 
essential skills that 
no learner should be 
without, e.g. Mathematics, 
Languages and Life 
Orientation; fundamental 
subjects are subjects a 
student needs regardless 
of which programme he or 
she is going into.
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A core subject in the FET vocational curriculum is a subject that is also 
compulsory. There are three core subjects in each FET field. In the Education 
and Development programme, core subjects are:
• Art and Science of Teaching

• Human and Social Development

• Learning Psychology.

An elective subject is a subject that you can choose. A fourth subject is 
compulsory for all FET vocational programmes. This can be one of the following:
• the recommended (or one of the recommended) optional vocational 

subjects for the specific programme

• a vocational subject from any of the other FET programmes offered

• an official language at First Additional Language (FAL) level.

In the Education and Development programme, Early Childhood Development 
is the recommended optional vocational subject. 

The table below shows you the subject matrix of two other FET vocational 
programmes for 2011. The recommended optional vocational subjects are 
marked with an asterisk (*).

PROGRAMME LEVEL 2 LEVEL 3 LEVEL 4

All programmes Fundamental subjects
One official language1

Mathematics or Mathematical 
Literacy
Life Orientation

Fundamental subjects
One official language1

Mathematics or Mathematical 
Literacy 
Life Orientation

Fundamental subjects
One official language1

Mathematics or Mathematical 
Literacy 
Life Orientation

Management Core subjects
Management Practice 
Operations Management 
Financial Management 

Elective subject
Entrepreneurship*  
or
An official language at FAL 
level or
Any other vocational subject

Core subjects
Management Practice 
Operations Management 
Financial Management 

Elective subject
Project Management*  
or
An official language at FAL 
level or
Any other vocational subject2

Core subjects
Management Practice 
Operations Management 
Financial Management 

Elective subject
Project Management*  
or
An official language at FAL 
level or
Any other vocational subject3

Safety in Society Core subjects
Introduction to Governance
Introduction to Law 
Principles of Criminal Justice 

Elective subject
Introduction to Policing 
Practices*  
or
Criminology*  
or
An official language at FAL 
level or
Any other vocational subject

Core subjects
Governance
Criminal Law 
Criminal Justice Structures and 
Mandates

Elective subject
Theory of Policing Practices*  
or
Criminology*  
or
An official language at FAL 
level or
Any other vocational subject2

Core subjects
Governance
Law Procedures and Evidence 
Criminal Justice Process 

Elective subject
Applied Policing*  
or
Criminology*  
or
An official language at FAL 
level  
or
Any other vocational subject3

Notes:
1 the language of learning and teaching (LOLT) on at least First Additional Language level 
2 provided that such subject has been offered the previous year, i.e. at NQF Level 2
3 provided that such subject has been offered the previous year, i.e. at NQF Level 3

  [Source of information: Formal Further Education and Training College Programmes at Levels 
2 to 4 on the National Qualifications Framework (NQF) 2011, Department of Higher Education 
and Training, published in 2010] 

DEFINITIONS
A core subject is a subject 
that is compulsory in a 
learning programme.

An elective subject is 
a subject that you can 
choose.
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In the Foundation Phase (Grades R to 3), Literacy, Numeracy and Life Skills 
are compulsory.

In the Intermediate (Grades 4 to 6) and Senior (Grades 7 to 9) Phases, the 
following subjects are compulsory:
• two languages

• Mathematics

• Natural Sciences

• Technology

• Social Sciences

• Arts and Culture

• Life Orientation

• Economic and Management Sciences.

At the end of Grade 9, learners make subject choices for Grades 10 to 12. 
The following are fundamental subjects:
• two languages

• Mathematics or Mathematical Literacy

• Life Orientation.

Learners then choose their remaining three subjects from the list of 
electives below:
• Accounting

• Agricultural Sciences

• Business Studies

• Dramatic Arts

• Dance Studies

• Design

• Economics

• Engineering and Graphic Design

• Geography

• History

• Consumer Studies

• Hospitality Studies

• Tourism

• Information Technology

• Life Sciences

• Music

• Physical Sciences

• Religion Studies

• Visual Arts.

Languages, Life Orientation and Mathematics or Mathematical Literacy are 
fundamental subjects because they teach essential skills that no learner 
should be without. Learners should take their career paths into account 
when they choose their elective subjects at the end of Grade 9. They need 
to align their subject choices with the requirements of the workplace in 
which they envision themselves. They also need to align their choices with 
the requirements of higher education institutions, if they wish to attend 
university or college after matriculating.

CHALLENGE
In July 2010, the Minister 
of Basic Education, 
Angie Motshekga, 
announced that the 
number of subjects in 
the Intermediate Phase 
is to be reduced from 
eight to six. This will 
take effect from 2012. As 
from 2011, all learning 
areas and programmes 
in the GET band will be 
known as subjects. She 
also announced other 
very important changes 
in Basic Education. Find 
out what these are and 
when they will come into 
effect.
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1. Your teacher will divide the class into two groups – those who will 
argue that the fundamental subjects in Grades 10 to 12 are essential, 
and those who believe they are not.

2. Hold a debate about the Department of Basic Education’s choices of 
fundamental subjects.

3. Remember, in a debate, you don’t need to believe in the position you 
argue for. You just need to think of strong arguments for the position, 
and express your arguments clearly so that you defeat your opposing 
side.

4. Your lecturer will assess the arguments you present and decide which 
group gave the stronger arguments. This will be the winning group.

Activity 3  Debate the importance of fundamental  
subjects in the curriculum Do this activity in groups.

1.4 The curriculum, the Constitution and education 
policies

Do you remember learning about the NCS principles in Art and Science 
of Teaching Level 3? There, you saw that the South African Constitution 
underpinned the principles of the NCS, and that those principles are:
• social justice, a healthy environment, human rights and inclusivity

• outcomes-based education

• a high level of skills and knowledge for all

• clarity and accessibility

• progression and integration.

• You also saw that the principles of the NCS for Grades 10 to 12 are:

• social transformation

• outcomes-based education

• high knowledge and high skills

• integration and applied competence

• progression

• articulation and portability

• human rights, inclusivity and social justice

• valuing indigenous knowledge systems

• credibility, quality and efficiency.

In Human and Social Development Level 3, you looked at the policy of 
inclusion (White Paper 6) and the Constitution. There, you looked at:
• the preamble to the Constitution

• Section 3 of the Constitution, which sets out citizens’ rights and 
responsibilities

• the Bill of Rights, and what this says about the right to equality and to 
education

• how White Paper 6 focuses on how learners with special needs will 
manage in ordinary (i.e. mainstream) schools.

So, you already know how the curriculum relates to the Constitution and to 
White Paper 6. In this section, we will look at how the curriculum relates to 
White Paper 5.

DEFINITION
To underpin means to 
support or form the basis 
of something.
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1.4.1 The curriculum and White Paper 5
In May 2001, the Minister of Education, Kader Asmal, released Education 
White Paper 5 on Early Childhood Education: Meeting the Challenge of 
Early Childhood Development in South Africa. This White Paper contains six 
sections. The table below shows you what those sections cover.

SECTION CONTENTS

1 The early childhood development challenge: 
• a new opportunity for children
• the case for investing in ECD
• defining ECD
• the White Paper’s policy focus

2 The current status of ECD provision:
• inequity of provision and opportunity
• types of ECD provision in South Africa

3 The government’s response to the ECD challenge:
• policies and programmes
• the National ECD Pilot Programme

4 Systematising reception year and earlier provision:
• three models of provision for Grade R
• financing these proposals
• implementing these proposals

5 Expanding provision and building programmes for children from birth to 
four years:
• the importance of making efforts across sectors
• pre-Grade R programmes
• developing practitioners and the curriculum for pre-Grade R

6 Summary of the paper’s policy proposals

In the Preface to the White Paper, Minister Asmal referred to the UNICEF 
report called The State of the World’s Children 2001. In that report, South 
Africa ranked 66th in the under-five-mortality-rate indicator. Minister Asmal 
expressed the wish that better ECD programmes would help South African 
parents to face the challenges of parenthood, and to raise their children to 
adulthood more successfully. 

World Vision, an NGO that focuses on children’s wellbeing, states the 
following facts about the context of ECD in South Africa:

FACTS THAT IMPACT ON CHILD DEVELOPMENT IN 
SOUTH AFRICA
• There are 6.5 million children between birth and 6 years in South 

Africa. 84% of these have no access to any form of ECD.
• The under-5 mortality rate has risen to 42%. 
• HIV/AIDS continues to destroy livelihoods at family and community 

level.
• Women account for 55% of people living with HIV/AIDS.
• HIV prevalence in informal urban settlements is almost twice as high 

as in formal urban areas (17.6% vs 9.1%).
• 42% of children live in a household where neither parent is 

employed.
• 39% of households are headed by single women and these households 

have half the income in comparison with male-headed households.
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• 1 out of 10 children in 2000 were found to be severely malnourished 
and 1 in 3 children suffer from Vitamin A deficiency.

• The Child Support Grant has been shown to have a positive impact on 
child nutrition, growth and hunger.

• For example, even though the Western Cape is one of the better-
resourced provinces, we could assume that the situation as follows 
would not be better – 60% of children did not achieve the reading and 
numeracy levels set in the national curriculum and 15% could not 
read and calculate at the most basic level.

• Of the 54 503 working in ECD sites only 12% are qualified, leaving 
88% requiring additional training. (23% have no training at all.)

• International research reveals that ‘regardless of cultural distinction 
or level of development, [...] pre-school education for children greatly 
improves their chances of subsequent success in school. In particular, 
early childhood education can make a critical difference in the lives 
of disadvantaged children.’

(Source: The Centre for Early Childhood Development)

[Source: http://www.worldvision.org.za/index.php?option=com_content&view=article&id=
86&Itemid=73]

The White Paper’s executive summary builds on this idea, as you can see in 
the extract on the next page.

Executive Summary
Approximately 40% of young children 
in South Africa grow up in conditions 
of abject poverty and neglect. 
Children raised in such poor families 
are most at risk of infant death, low 
birth-weight, stunted growth, poor 
adjustment to school, increased 
repetition and school dropout. This 
factor makes it even more imperative 
for the Department of Education to 
put in place an action plan to address 
the early learning opportunities of all 
learners but especially those living 
in poverty. Timely and appropriate 
interventions can reverse the effects 
of early deprivation and maximise 
the development of potential. The 
challenge for the Government is to 
help break the cycle of poverty by 
increasing access to Early Childhood 
Development (ECD) programmes, 
particularly for poor children, and 
to improve the quality of these 
programmes.

 Early childhood development 
refers to a comprehensive approach 
to policies and programmes for 
children from birth to nine years 
of age with the active participation 
of their parents and caregivers. Its 
purpose is to protect the child’s 
rights to develop his or her full 

cognitive, emotional, social and 
physical potential. Consistent 
with Education White Paper 1 on 
Education and Training (1995) 
and our Interim Policy for Early 
Childhood Development (1996), we 
define early childhood development 
as an umbrella term that applies 
to the processes by which children 
from birth to at least nine years 
grow and thrive, physically, mentally, 
emotionally, spiritually, morally and 
socially.

 An analysis of the current nature, 
context and status of ECD provision 
in South Africa, reveals five key areas 
requiring attention:
•  The extent of ECD provision; 
•  Inequality in existing ECD 

provision;
•  Inequality of access to ECD 

services; 
•  Variable quality of ECD services; 

and 
•  An incomplete, fragmented 

legislative and policy framework 
for ECD that results in unco-
ordinated service delivery. 

The Department of Education will 
address these matters through the 
proposals put forward in this White 
Paper. In particular, we will focus on
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expanding ECD provision, correcting 
the imbalances in provision, ensuring 
equitable access and improving 
the quality and delivery of ECD 
programmes.

 The main ECD policy priority 
addressed in this White Paper is 
the establishment of a national 
system of provision of the Reception 
Year for children aged 5 years that 
combines a large public and smaller 
independent component. In this 
regard, our medium-term goal (2010) 
is for all children entering Grade 1 
to have participated in an accredited 
Reception Year Programme. 

 In this White Paper we outline 
how we will achieve this through a 
phased, poverty-targeted approach 
that makes use of grants-in-aid to 
primary schools and subsidies to 
selected community-based ECD 
sites within conditional grants and 
provincial budgets. 

 In order to improve the quality 
of Reception Year programmes, we 
will require that all Reception Year 
programmes be registered with 
provincial departments of education, 
that accredited Reception Year 
educators be registered with the 
South African Council of Educators 
and educators who do not have a 
specialised qualification to teach the 
Reception Year undergo approved 
training programmes. 

 In response to the challenge of 
ECD for children younger than 4 
years, the Department of Education 
will, within the ECD priority group 
of the Government’s National 
Programme of Action for Children, 
prioritise the development of a 
strategic plan for inter-sectoral 
collaboration. 

 This strategic plan will focus 
on the delivery of appropriate, 
inclusive and integrated programmes, 
with a particular emphasis on the 
development of a national curriculum 
statement, practitioner development 
and career pathing, health, nutrition, 
physical development, clean water 
and sanitation, and a special 
programme targeting four-year-old 
children from poor families with 
special needs and those infected with 
HIV/AIDS. 

 In this manner we expect to 
increase access to ECD programmes, 
improve the quality of such 
programmes and provide South 
Africa’s youngest citizens with a solid 
foundation for lifelong learning and 
development in the 21st century.

[Source: Education White Paper 5 on 
Early Childhood Education: Meeting the 
Challenge of Early Childhood Development 
in South Africa, from http://www.
education.gov.za/content/documents/179.
pdf]

  According to the NGO World Vision, HIV prevalence in informal urban settlements is 
almost twice as high as in formal urban areas.

The extracts above show you that South Africa has an ECD crisis. If this crisis 
is not resolved, the country will continue to lose generations of children to 
neglect, poverty and ignorance. 
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The Constitution’s Bill of Rights states that every South African citizen has the 
right to education, to improve his or her chances of prosperity and success in 
his or her future. White Paper 5 sets out the Department of Education’s policy 
for solving the problems in ECD.

You have read a few extracts about the crisis of ECD in South Africa. Write 
a journal entry in which you:
• reflect on this crisis and on how it makes you feel
• answer the following question: Do you feel equipped as a teacher to 

handle learners who come to your classroom from very difficult social 
and economic circumstances?

• put forward some of your own suggestions for solving the ECD 
problem at local, provincial and national level.

Activity 4  Reflect on the ECD situation in South Africa in  
a journal entry Do this activity on your own.

As you can see from White Paper 5’s Executive Summary, ‘the main ECD 
policy priority [...] is the establishment of a national system of provision of the 
Reception Year for children aged 5 years’. In Section 3, we read the following 
about how the government plans to do this:

3.1.4.  The Department of Education’s departure point for all ECD policy 
development is that the primary responsibility for the care and 
upbringing of young children belongs to parents and families. However, 
because of the inequality in income distribution, and because ECD 
is a public good whose benefits spill over from individual parents to 
society as a whole, the Department sees it as the state’s responsibility to 
subsidise and assure the quality of ECD services. In order to achieve this, 
the Department of Education: 

 3.1.4.1.  Will strive to ensure that all children aged 5 have access to 
Reception Year (Grade R) programmes in which they are given 
adequate opportunities to develop to their fullest potential. 

 3.1.4.2.  Is committed to developing collaborative strategies and 
programmes with all our social partners in ECD as a means to 
ensuring the co-ordinated and integrated development of young 
children from birth to age 9. 

 3.1.4.3.  Will ensure that the educational component of ECD is planned 
in a continuous developmental sequence from birth to age 9 in 
collaboration with all our social partners. 

 3.1.4.4.  Will ensure that parents, communities and other stakeholders 
are represented in democratic governance structures. 

 3.1.4.5.  Will ensure that the funding of ECD services is focused on the 
achievement of equity and redress. 

 3.1.4.6.  Is committed to the optimal utilisation of available resources, 
and the strengthening and expanding of existing services.

Section 5 of the White Paper lists the rights of children according to UNICEF’S 
2001 report, The State of the World’s Children. On the next page, you can see 
what these rights are.



 81

Chapter 3 • Theories of social development

THE RIGHTS OF YOUNG CHILDREN 

Very young children (0–3 years) 
• Protection from physical danger 
• Adequate nutrition and health care 
• Appropriate immunisations 
• An adult with whom to form attachment 
• An adult who can understand and respond to their signals 
• Things to look at, touch, hear, smell, taste 
• Opportunities to explore their world 
• Appropriate language stimulation 
• Support in acquiring new motor, language and thinking skills 
• A chance to develop some independence 
• Help in learning how to control their own behaviour 
• Opportunities to begin to learn to care for themselves 
• Daily opportunities to play with a variety of objects 

Pre-school aged children, all of the above, plus: 
• Opportunities to develop fine motor skills 
• Encouragement of language through talking, being read to, singing 
• Activities that will develop a sense of mastery 
• Experimentation with pre-writing and pre-reading skills 
• Hands-on exploration for learning through action 
• Opportunities for taking responsibility and making choices 
• Encouragement to develop self-control, cooperation and persistence 

in completing projects 
• Support for their sense of self-worth 
• Opportunities for self-expression 
• Encouragement of creativity

So, White Paper 5 does not only aim to bring South Africa’s ECD policies in 
line with the South African Constitution, but with the children’s rights that the 
United Nations sanctions as well.

Write a speech in which you:
1. outline the ways in which the curriculum, the Constitution, White 

Paper 5 and White Paper 6 relate to each other

2. show how the curriculum, the Constitution, White Paper 5 and White 
Paper 6 aim to transform the education system in South Africa

3. give some of your own solutions to the problem of transformation in 
South Africa’s education system.

Your lecturer, or a panel consisting of your lecturer and three fellow 
students appointed by your lecturer, may use the rubric below to 
assess you.

Activity 5  Prepare an oral presentation about the curriculum, the 
Constitution and White Papers 5 and 6 
 Do this activity on your own.
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ASPECTS MARKS (TICK THE APPROPRIATE COLUMN)

Poor 
1 mark

Fair 
2 marks

Good 
3 marks

Very good 
4 marks

Excellent 
5 marks

Subject 
knowledge and 
understanding

Poor or 
rudimentary 
knowledge and 
understanding; 
no or poor 
attempt to offer 
own solutions

Fair knowledge 
and under
standing; 
attempted to 
offer solutions 
but was not very 
successful

Good 
knowledge and 
understanding; 
insight into 
the problem is 
evident from 
the solutions 
suggested

Very good 
knowledge and 
under 
standing; 
solutions offered 
show good 
insight into 
the problem of 
transformation

Excellent 
knowledge, 
understanding 
and insight; 
interesting and/
or thought 
provoking 
solutions offered

Organisation of 
content

No coherent 
sequence of 
information; 
audience finds it 
difficult to follow

Information 
fairly well 
organised; 
audience finds 
some parts 
difficult to follow

Information 
presented in 
a fairly logical 
sequence; 
audience can 
follow most it 
well

Information 
presented in 
an interesting 
and logical way; 
audience can 
follow it easily

Information 
presented in a 
highly interesting 
and logical way; 
audience is 
captivated

Use of visual 
support material

None used or of 
poor quality or 
irrelevant

Attempted to use 
visual material 
but was not very 
successful

Visual material 
is neat and 
functional

Visual material 
is relevant, clear 
and attractively 
produced

Visual material 
is eyecatching, 
thought 
provoking and 
excellently 
produced

Elocution Student giggles 
or mumbles; 
pronounces 
most key terms 
incorrectly

Student speaks 
softly and most 
of the audience 
cannot hear him/
her; pronounces 
some key terms 
incorrectly

Student speaks 
loud enough for 
the audience to 
understand him/
her; pronounces 
most key terms 
correctly

Student’s voice is 
loud and clear; 
hardly any words 
are pronounced 
incorrectly

Student 
speaks loudly 
and clearly; 
pronunciation is 
excellent

Eye contact with 
the audience

Student reads 
his/her entire 
speech and 
makes no eye 
contact

Student reads 
most of his/
her speech and 
makes hardly 
any eye contact

Student reads 
some parts of his/
her speech but 
frequently makes 
eye contact 

Student 
occasionally 
refers to his/
her notes but 
maintains eye 
contact

Student never 
refers to his/
her notes and 
maintains eye 
contact all the 
time 

Activity 5  (continued)

 Unit 2: Interpreting curriculum statements 
to define learning activities and assessment 
methods
Subject outcome

Investigate and compare ways in which curriculum statements may be 
interpreted to define learning activities and assessment methods.

Learning outcomes

• Investigate and reflect upon ways of using and assessing outcomes in 
terms of the underpinning principles and values of the Constitution.

• Investigate and reflect upon ways of overcoming barriers to learning and 
participation through the curriculum.
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 Introduction

In your Education and Development studies in Levels 2, 3 and 4, you have 
looked at developing lesson plans and at the theory behind the curriculum. 
You have investigated the theory of OBE, and studied how the Constitution 
underpins South Africa’s education policies and curriculum. In this unit, we 
look at ways of working with Learning Outcomes in a way that relates to 
the principles of the NCS. We also look at using the curriculum to overcome 
barriers to learning. We use examples of Learning Outcomes from the 
curriculum to develop practical ways of applying the curriculum theory you 
have learnt to your teaching.

2.1 Using and assessing outcomes according to the 
principles of the Constitution

As you know, the principles of the Constitution that underpin the curriculum 
are:
• social justice, a healthy environment, human rights and inclusivity

• outcomes-based education

• a high level of skills and knowledge for all

• clarity and accessibility

• progression and integration.

In your teaching, you should aim to apply these principles as far as possible to 
each Learning Outcome you cover. This will ensure that you carry the spirit of 
the Constitution through to all levels of your teaching, and that you create the 
kind of learning environment and learner that the Constitution and education 
policy envisions.

2.1.1 An example of teaching and assessing a Learning Outcome 
according to curriculum principles
Suppose that you are teaching a Grade 3 Literacy (First Additional Language) 
class. Your lesson focus is on the following:
• LO5 Thinking and Reasoning: The learner will be able to use language to 

think and reason, as well as to access, process and use information for 
learning.

• AS2 Uses language for thinking and problem solving:  
2.1 Compares things critically (e.g. ‘Which is more useful, a bicycle or a 
car? Who uses bicycles and cars? Which are better for the environment?’) 
2.2 Discusses and solves problems in groups (e.g. ‘How can we keep our 
environment clean?’).

How do you teach and assess this LO according to curriculum principles?

Determining the lesson context
You start by looking at the context of your lesson. In the Literacy learning 
programme, for example, each LO will be covered in a planned and organised 
way. So, you may, for example, be focusing on the environment during a 
teaching week that is called Save Our Earth week. By choosing appropriate 
lesson contexts, you can bring in curriculum principles. In this case, you have 
used part of the first curriculum principle, which is social justice, a healthy 
environment, human rights and inclusivity.
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Structuring the lesson around Learning Outcomes
Next, you determine which outcomes you need to teach and assess. Your 
learning programme will also have been planned and organised in advance to 
make sure that it covers all aspects of the curriculum, i.e. all of the Learning 
Outcomes and Assessment Standards in the curriculum for that subject. So, 
you need to refer to the learning programme to make sure that you plan your 
lesson around the outcomes you need to teach.

For example, to cover and assess the outcome above, you need to plan 
lesson content that allows the learners to learn, practise, demonstrate and 
be assessed on the skills that the outcome specifies. So, your lesson content 
in this example will need to present learners with a problem to which they 
can apply language to solve. In this way, you apply the second curriculum 
principle, which is outcomes-based education.

Creating an inclusive learning environment
Next, you assess your lesson plan for inclusivity. For example, suppose you 
have planned an activity in which the learners go outside to observe the litter 
in their community to discuss how litter damages the environment and the 
living things it contains. You need to ensure that learners who are differently 
abled can participate in the lesson. For example, if you have a learner in a 
wheelchair in your class, ensure that your outdoor environment is accessible 
to her. If you have a learner who is hearing-impaired, the outside sounds may 
distract him and make it more difficult for him to hear your instructions and 
to participate in the class discussion. If you have a learner who is visually 
impaired, consider pairing her with a strong learner who can cope with 
participating in the lesson while explaining the surroundings to the visually 
impaired learner at the same time.

In this way, you apply the following curriculum principles:
• social justice, a healthy environment, human rights and inclusivity

• a high level of skills and knowledge for all

• clarity and accessibility.

  Ensure that you plan your lessons according to the curriculum principle of 
inclusivity.
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Creating an environment that promotes dignity and human rights
Watch your learners carefully in their interactions with others to make 
sure that they are respectful, polite and non-discriminatory. Encourage 
collaborative work to take place in a way that nurtures equality. For example, 
suppose your class is comparing bicycles and cars in the following assessment 
standard:
  2.1 Compares things critically (e.g. ‘Which is more useful, a bicycle or a car? 

Who uses bicycles and cars? Which are better for the environment?’)

Make sure that learners who are more privileged financially, whose parents 
own cars and who own smart bicycles, for example, do not judge or ridicule 
learners who come from poorer families. If you hear your learners being 
judgemental or hurtful, or using stereotypes to classify their peers, hold a 
class discussion about how what you have doesn’t make you a better person, 
for example.

Assessing the Learning Outcome
Look at the Learning Outcome in this example again:
  LO5 Thinking and Reasoning: The learner will be able to use language to 

think and reason, as well as to access, process and use information for 
learning.

Imagine that you had not seen the Assessment Standards for this outcome. Do 
you agree that the Learning Outcome on its own is difficult to assess, because 
it doesn’t give you any concrete parameters with which to measure your 
learners’ performance?

As you know, Learning Outcomes focus on the skills, knowledge and values 
that learners need to achieve. Assessment Standards refer to a specific level 
at which learners need to be able to demonstrate that they have achieved the 
skills, knowledge and values in the Learning Outcome. You can see this in the 
Assessment Standard in our example:

AS2 Uses language for thinking and problem solving: 
  2.1 Compares things critically (e.g. ‘Which is more useful, a bicycle or a car? 

Who uses bicycles and cars? Which are better for the environment?’) 
2.2 Discusses and solves problems in groups (e.g. ‘How can we keep our 
environment clean?’).

When you assess a Learning Outcome, make sure that you know what kind 
of assessment you need to do. The table on the next page shows you what the 
different types of assessment and their uses are.

TYPE OF 
ASSESSMENT

DESCRIPTION AND USES

Baseline 
assessment

Baseline assessment is usually used at the beginning of a phase, grade 
or learning experience to establish what learners already know, what 
they can do, or what they value. For learners with disabilities, baseline 
assessment can be done in consultation with the institution-level 
support team. 

Formative 
assessment

Formative assessment is developmental. It is used by teachers to provide 
feedback to the learner and track whether the learner has progressed (or 
not). It helps day-to-day teaching and learning, and may suggest ways in 
which learning activities can be changed to suit diverse learners’ needs. 
Formative assessment is also known as ‘assessment for learning’. 
Importantly, this type of assessment involves both teacher and learner 
in a process of sustained reflection and self-assessment.
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TYPE OF 
ASSESSMENT

DESCRIPTION AND USES

Diagnostic 
assessment

Diagnostic assessment is a specific type of formative assessment. It 
may lead to some form of intervention, or remedial action, or revision 
programme. It can help to identify strengths and weaknesses of a 
learner, or of a teaching methodology, or barriers to learning. The 
results can be helpful when planning individual support for learners 
who have problems.

Summative 
assessment

Summative assessment gives an overall picture of the achievements of 
a learner at a given time, for example, at the end of a term or year. 
Summative assessment is like a ‘snapshot’ of a learner’s progress at 
a particular point in time (and formative assessment is like a ‘video’ 
of a learner’s progress during the process). Summative assessment is 
referred to as ‘assessment of learning’.

  [Source: National Curriculum Statement: Foundation Phase Assessment Guidelines, 
Department of Education, p. 9]

You also need to decide which of the following methods you will use to collect 
the evidence:
• observation-based (less structured)

• task-based (structured)

• test-based (more structured).

Your learning programme 
will tell you what kind 
of assessment has been 
planned for the lesson. 
By using the curriculum’s 
assessment types and 
Assessment Standards, you 
are applying the following 
curriculum principles:
• progression and 

integration

• a high level of skills 
and knowledge for all

• outcomes-based education.

1. Suppose you are teaching a Grade 3 Literacy (FAL) class. You need to 
use and assess the following LO:

• LO4 Writing
• The learner will be able to write different kinds of factual and 

imaginative texts for a wide range of purposes.
• AS4 Writes lists and gives them headings
• AS5 Writes own sentences without a ‘frame’

2. Plan and structure a short lesson in which you use and assess this LO 
according to the curriculum. Try to use all of the curriculum principles 
in your lesson.

Activity 6  Write up your own ideas about using and assessing 
outcomes in terms of the curriculum 
 Do this activity with a partner.

Assessment is a critical part of outcomes-based 
education.

NOTE
Topic 4 of Art and Science 
of Teaching Level 4 focuses 
on Assessment.
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3. Another pair will assess your lesson plan using the following checklist:

THE PAIR ... YES/NO

1. planned an appropriate lesson for the outcome

2. showed that they understood the curriculum principles

3. applied all of the curriculum principles in their lesson

4. chose an appropriate assessment type and method

5. presented a neat and well-written lesson plan

Activity 6  (continued)

1. Write a journal entry in which you reflect on the lesson plan you wrote 
up in Activity 6.

2. Answer the following questions in your entry, but don’t limit your 
entry to these points only:

a) Do you feel equipped to apply the curriculum principles to your 
teaching?

b) Do you believe in the curriculum principles and in their value?

Activity 7  Reflect on using and assessing outcomes in terms  
of the curriculum Do this activity on your own.

2.2 Overcoming barriers to learning and participation 
through the curriculum

In Human and Social Development Level 3, you looked at barriers to 
development and participation as a consequence of special needs. You saw 
that there are two kinds of barriers to learning and participation: intrinsic 
and extrinsic. Let’s revise these barriers using two diagrams.

Intrinsic 
barriers to 

learning and 
participation

Health 
impairment and 
chronic illness

Neurological 
barriers

Mental 
barriers

Physical barriers

Sensory 
barriers

Extrinsic 
barriers to 

learning and 
participation

Illness

Violence

Joblessness

Homelessness

Intrinsic barriers to learning and participation Extrinsic barriers to learning and participation

You also saw that there are many ways of overcoming barriers to learning 
and participation.

In all of your interactions with your learners, you need to make sure that you 
apply these curriculum principles: 
• social justice, a healthy environment, human rights and inclusivity

• a high level of skills and knowledge for all.
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1. Your task for this activity is to research ways in which teachers use the 
curriculum to overcome barriers to learning and participation.

2. Your lecturer will arrange some guest speakers: teachers who work 
with learners who have barriers to learning and participation on a 
regular basis. They will tell you a little about the challenges they face 
every day, and will then open the floor for questions and discussion 
from you. 

3. In your groups, prepare some questions to ask these speakers. Take 
detailed notes of the speakers’ talks and of their answers.

4. Make a poster, using text, pictures and colour, to present the 
information you gathered during your research and the guest 
speakers’ talks.

5. Your lecturer will assess you using the checklist below.

THE GROUP ... YES/NO

1. planned appropriate and insightful questions for the guest 
speakers

2. showed that its members understood how to overcome barriers 
to learning and participation using the curriculum

3. applied its members’ knowledge to the poster

4. showed a willingness to learn from, and a respect for, the guest 
speakers

5. presented an attractive and informative poster on time and with 
a positive attitude

Lecturer’s comments:

Activity 8 Do a project on barriers to education and the curriculum 
 Do this activity in a small group.
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 Summary

• In this chapter, you took another look at the education landscape in 
apartheid South Africa. You saw why the education system needed 
transformation, and, in revising the NCS principles you learnt about in Level 
3, you saw how the new curriculum and OBE transformed education policy.

• You took another look at the structure of the NQF, noting its two new 
levels. You also revised what the NQF does and why it exists. You saw how 
the curriculum has fundamental, core and elective aspects, and learnt 
why good subject choices are so important to a successful career. You 
then revised the links between the curriculum and the Constitution, and 
you refreshed your memory about White Paper 6 on inclusivity. Then, 
you learnt about White Paper 5, and how it came about as a response to 
the ECD crisis in South Africa.

• Finally, you looked at ways of using and assessing outcomes according 
to the curriculum. You saw that you need to take factors into account 
such as determining the lesson context, structuring the lesson around 
Learning Outcomes, creating an inclusive learning environment, creating 
an environment that promotes dignity and human rights, and assessing 
the Learning Outcomes appropriately when you plan lessons. You also 
revised the barriers to learning and participation you studied in Level 
3 and, through guest speakers, you investigated how to overcome these 
barriers using the curriculum.

SELF-ASSESSMENT ACTIVITY

I can 5 
Excellently

4 
Very well

3 
Fairly well

2 
With some 

help

1 
Not at all

explain and reflect upon the transformative 
nature of the national education curriculum 
and OBE

investigate and explain the structure of 
the National Qualifications Framework for 
education in South Africa

investigate and explain the Fundamental, 
Core and Elective learning aspects of the 
National Qualifications Framework in South 
Africa

investigate and explain the ways in which 
the national education curriculum relates to 
the South African Constitution and education 
policies such as White Papers 5 and 6

investigate and reflect upon ways of using 
and assessing outcomes in terms of the 
underpinning principles and values of the 
Constitution

investigate and reflect upon ways of 
overcoming barriers to learning and 
participation through the curriculum

If you gave yourself 4s and 5s, you are doing well and have understood all the 
work. If you gave yourself any 2s and 3s, you may need to go back and see 
what you have not understood. Perhaps ask a fellow student to help you. If 
you gave yourself a 1 rating, speak to your lecturer immediately and get help.
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Unit 1
1. In the education context, what is transformation? (6)

2. What aspects of the apartheid education system needed 
transforming in 1994? (10)

3. Describe how the curriculum is transformative in its nature. (10)

4. Draw a mind map that shows the structure of the NQF. (10)

5. What is the difference between elective, core and fundamental 
subjects in the national curriculum? (6)

6. Why are good subject choices important to learners’ future? (4)

7. Why was White Paper 6 an important policy document for the 
education system in South Africa at the time of its release? (5)

8. What crisis does White Paper 5 address? (4)

9. What solutions to this crisis does White Paper 5 suggest? (10)

10. How do White Papers 5 and 6 relate to the Constitution and to the 
curriculum? (10)

 Total: 75 marks
Unit 2
1. Read the following extract from an article about OBE that appeared 

in the Mail & Guardian newspaper in 2010, then answer the questions 
that follow it.

Does OBE deserve the death penalty?
Dr Juanita Kloppers-Louw

One should distinguish between 
the NCS and OBE. The NCS outlines 
what content has to be dealt with 
in each subject in each grade, while 
OBE is an education approach – a 
way of teaching. And it is but one 
of many tuition methods. 
 A good educator constantly 
makes use of different methods 
of tuition, including OBE, while a 
poor educator might, for instance, 
merely present content knowledge 
to learners and then expect of them 
to reproduce it in an examination in 
parrotlike manner. 
 In brief, the difference between 
the NCS and OBE is the difference 
between what and how – what 
needs to be taught in the classroom 
and how it could be presented. 
 Ministers of education since 
1998 have not only confused the 
what and the how in a multitude 
of contradictory and complicated 
policy documents, they have also 
presented such different types 
of outcomes that the curriculum 
was incorrectly referred to as 
the outcomes-based curriculum. 
Learning outcomes and skills 
have been so exaggerated that the 

memorising of content has been 
regarded as an unnecessary and 
useless exercise. 
 Learners have been expected 
to create content knowledge by 
themselves through research, 
exploration and working in groups 
or pairs, and then to reproduce 
what they have found out while the 
educator merely acted as facilitator. 
In the process reading, writing and 
numerical skills receded.
 An assessment policy was 
simultaneously forced on educators 
that resulted in a ridiculous 
administrative workload and 
prevented them from spending time 
on their primary task, namely to 
teach their learners. Skills should 
not dominate the classroom to the 
detriment of content knowledge. 
Both are important. 
 A balance should be maintained 
between what a learner has to 
know and what he or she has to 
do with such knowledge. Learners 
cannot interpret a cartoon about 
World War II if they do not have 
factual knowledge about the war.
[Source: http://www.mg.co.za/article/2010-
07-23-does-obe-deserve-the-death-penalty]

Summative activity
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a) What does the article say is the main problem with OBE in  
South Africa? (5)

b) The author writes about the importance of knowledge, and 
how skills have been emphasised in the OBE curriculum at 
the expense of knowledge. Comment on this point, using 
what you know about using the curriculum to teach and 
assess Learning Outcomes. (10)

c) As an Education and Development specialist at Level 4, what 
is your opinion about this article? (10)

d) How does the article say that assessment is becoming an 
unbearable burden to teachers? (5)

e) What is your opinion about OBE? Do you have any 
suggestions to improve the OBE system? (10)

2. What guidance does the curriculum give to teachers about 
overcoming barriers to learning and participation? Use the 
knowledge you have gained from all your Education and 
Development subjects from Levels 2 to 4 to write an essay on 
this subject. (30)

 Total: 70 marks

Summative activity (continued)



92 

NCV4 Human and Social Development

Glossary
ADHD (Attention Deficit Hyperactivity Disorder) 

– a medical condition that affects how well a 
person can sit still, focus and pay attention 
(before 1994 it was known as Attention Deficit 
Disorder, or ADD) 

AIDS (Acquired Immune Deficiency Syndrome) 
– a condition that breaks down a person’s natural 
defences against infections 

ambivalent – being in two minds about something, 
or not being sure how you feel about it

argument – in the context of critical thinking 
and writing, an argument is a reason or a set of 
reasons in support of something

Asperger’s syndrome – a mild autistic disorder 
characterised by, amongst other things, 
awkwardness in social interaction and a pre-
occupation with very narrow interests

assert – to state something firmly 
attachment – a strong feeling of affection for 

someone; a close and dependent relationship
autism – a form of mental illness in which a person 

withdraws into a private world and is unable to 
communicate or form relationships with others 

autonomy – the ability to act and make decisions 
without being controlled by anyone else

barrier – an obstacle or challenge that prevents 
something from happening 

barriers to learning and participation – any 
factors that prevent learners from fully 
participating and learning effectively

baseline assessment – assessment that is usually 
used at the beginning of a phase, grade or 
learning experience to establish what learners 
already know, what they can do, or what they 
value

bell curve – a graph with a large rounded peak 
tapering away at each end

Bill of Rights – in South Africa, the chapter in the 
Constitution that describes people’s basic legal 
rights, for example the right to basic education 

Braille – a system of writing and reading using 
raised dots to represent letters that can be read 
by touching them 

central nervous system – the part of the nervous 
system that consists of the brain and spinal cord

chronological age – the number of years a person 
has lived as opposed to their level of mental, 
emotional or physical development 

closed questions – questions that can be answered 
with ‘yes’, ‘no’ or a very short phrase

cognitive – associated with thinking and the 
products of the thinking process

concept – an idea about or behind something
conjunctive – joined together or combined

Constitution – a document that sets out the rules 
and principles according to which a country is 
governed; it is the supreme law of a country and 
no other laws may conflict with it

context – the set of circumstances that surrounds 
something

core subject – a subject that is compulsory in a 
learning programme 

counterargument – an argument offered in 
opposition to another argument 

critical thinking – a higher-order thought process 
in which one thinks about things in a way that 
is open-minded, reflective, accurate, inquiring, 
reasonable and responsible; its aim is to learn the 
truth 

diagnostic assessment – a specific type of 
formative assessment that may lead to some form 
of intervention, or remedial action, or revision 
programme; it can help to identify strengths 
and weaknesses of a learner, or of a teaching 
methodology, or barriers to learning

early childhood development – an umbrella term 
that applies to the processes by which children 
from birth to at least nine years grow and thrive, 
physically, mentally, emotionally, spiritually, 
morally and socially

elective subject – a subject that you can choose
elocution – the art of speaking clearly and 

expressively
emotional intelligence – an individual’s ability to 

identify and understand his or her own emotions 
and the emotions of other people

emotional quotient – a measure of an individual’s 
emotional intelligence

empathy – the ability to understand another 
person’s feelings and experiences

equality – being equal; having the same rights, 
opportunities and responsibilities as others

equity – fairness; events, actions and attitudes that 
promote all people being on equal footing; not 
discriminating against anyone

ethical – consistent with agreed principles of 
correct moral conduct

ethnicity – the fact of belonging to a particular 
race

extrinsic – coming from the outside or from the 
environment 

fidelity – loyalty to a person, belief or idea
formative assessment – assessment used to 

determine development and progress (or the lack 
of it); it helps day-to-day teaching and learning, 
and involves both teacher and learner in a process 
of sustained reflection and self-assessment
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fundamental subjects – subjects that teach 
essential skills that no learner should be 
without, e.g. Mathematics, Languages and Life 
Orientation; fundamental subjects are subjects a 
student needs regardless of which programme he 
or she is going into

generativity – the capacity to produce
grant – a sum of money given for a particular 

purpose

habituated to – accustomed to
HIV (Human Immunodeficiency Virus) – the 

virus that causes AIDS
humanitarian – concerned with or seeking to 

promote human welfare

impairment – the state of having a physical or 
mental condition that means that part of your 
body doesn’t work properly

inclusive education – education that aims to offer 
all learners equal access to education and to 
remove barriers to learning, irrespective of the 
learners’ intellectual or physical abilities

inequality – not being equal; not having the same 
rights, opportunities and responsibilities as 
others

inferior – less good or less important
initiative – acting before others do, or being able to 

start things, to lead instead of to follow
integration – a key aspect of OBE that aims to 

combine theoretical, practical and reflective 
competencies and aims to ensure that learners 
experience the learning fields as linked and 
related

intellectual – connected with the ability to think in 
a logical way and to understand things

intelligence quotient – the ratio between a child’s 
chronological age and his or her mental age

interpersonal – to do with relationships between 
people

interrogate – to question thoroughly to determine 
whether something is true or false

intrapersonal – within a person himself or herself
intrinsic – coming from within
investigate – to gather information about something 

and to then build your knowledge of what it is

legacy – an inheritance; a situation that exists now 
because of actions and/or events that took place 
in the past 

logic – the science of reasoning
logical – correctly reasoned

mainstream schools – ordinary schools that 
also accommodate learners who require low-
intensive educational support

malnourished – not having enough to eat or not 
enough of the right food, resulting in poor health 
and poor development

mental – relating to the mind
metaphor – a figure of speech in which a word, or 

a phrase, is applied to something to which it is 
not literally applicable

morality – principles concerning right or wrong, 
or desirable and undesirable, or good or bad 
behaviour

more knowledgeable other (MKO) – the person 
who assists through scaffolding

neurological – relating to nerves or the nervous 
system of the body 

neuromaturational – refers to the maturing or 
development of the nerves and the nervous system

open questions – questions that require more 
detailed answers than closed questions; they 
often begin with what, when, why, where or how

opinion – a view, judgement or feeling about 
somebody or something

pedagogy – the study of teaching methods; an 
approach to teaching

perceptual development – the development of the 
awareness of the five senses

physical – to do with the body
physiological – to do with the parts of the body 

and the functions of these parts
policies – a government’s policies are the 

official and organised actions that it decides 
to take in dealing with issues such as poverty, 
unemployment, economic development, the 
environment, education, etc.

portability – refers to the transfer of parts of a 
qualification across different learning pathways 
in the same NQF band

progression – the development of more advanced 
knowledge and skills throughout a term, grade, 
phase, etc. 

psychological – to do with the mind, thoughts and 
emotions

psychomotor – referring to movement or muscular 
activity associated with mental processes

psychomotor domain – the developmental 
domain dealing with muscle development that is 
associated with mental processes

psychosocial – referring to the interaction between 
social and psychological factors

quotient – in the context of measuring types of 
intelligence, quotient means ratio

reception year – Grade R
redress – the remedying or setting right of 

something that was wrong or unfair
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reflect on/upon something – to think carefully 
and deeply about something 

refute – to prove that something is wrong
ridicule – to make unkind comments, or to make 

fun of someone to make them look silly
rote learning – memorising facts without 

necessarily understanding them

scaffolding – providing assistance to learners 
to complete tasks that they are not yet able to 
complete by themselves

schizophrenia – a mental disorder in which a 
person is unable to respond appropriately to 
emotional and social situations because his or 
her hold on reality has broken down

self-awareness – knowledge and understanding of 
one’s own character

self-esteem – confidence in one’s own worth and 
abilities

sensory – connected with the five senses
social contract – an unwritten contract that people 

in a society enter into to maintain the fairness of 
a society

social justice – fair and equal treatment of 
everyone in society

social quotient – the measure of how well 
an individual responds to interpersonal 
relationships

socio-affective development – an individual’s 
social and emotional development

spiritual quotient – a measure of the kind of 
intelligence people use to solve problems of value 
and meaning

summative assessment – assessment that is 
done in order to get an overall picture of the 
achievements of a learner at a given time, for 
example at the end of a topic, term or year

SWOT analysis – a questioning method, commonly 
used in businesses and for large projects, that 
allows you to analyse important aspects of the 
business or project by asking questions about 
them; these aspects are strengths, weaknesses, 
opportunities and threats; it is a questioning 
method that encourages you to think critically 
about issues

synchrony – developing or happening at the same 
time

tolerance – the willingness to accept or tolerate 
people who are not like you, or opinions, beliefs 
or behaviour that you may not agree with

transformation – a marked change in form or in 
nature

transformative – subject to transformation, or to 
undergo transformation

underpin – to support or form the basis of 
something 

valid – recognised as true
values – qualities or characteristics that are 

important to us

wellbeing – the state of being comfortable, healthy 
and happy

White Paper – an official paper that outlines a 
government’s policy on a specific matter and 
explains the actions that the government plans to 
take

zone of proximal development (ZPD) – the 
space between what the learner can do and 
what you are teaching the learner to do through 
scaffolding; it is a measure of a child’s ability to 
solve problems independently
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